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PREFACE

Several strategies were employed to assist with the framing of the new Primary Language Arts Curriculum. The process began

with a review of curriculum documents that were produced in various jurisdictions. These countries included Jamaica, the

United Kingdom, the United States (Florida, Arizona, lllinois), Canada, and The Bahamas (1982 and 1999 guides). The

documents from these countries were examined to determine the composition of the curriculum teams, their rationale and

philosophy, the level of integration of sub-goals, the design or format used for the Scope and Sequence as well as the Scope of

Work. During the actual writing of the curriculum, additional documents from Scotland, South Africa and several other countries

were referenced, in addition to the standards for the National Council for the Teachers of English and the Ministry of
Educationds Draft Standards and Benchmar ks produced in 2001 b\

Opportunities were also provided for local stakeholders to provide input. Surveys were conducted with teachers throughout The
Bahamas to ascertain what they wanted to be included in the new guides. A total of one hundred and sixteen (116) teachers
throughout The Bahamas responded. Discussions were also held with three classes of students to get their feedback on what
they wanted to learn about and the types of learning activities they enjoyed. Additionally, a focus group was conducted with
members of the community that included business owners, parents, and those who interact with students in after-school clubs
and sports.

This document was completed with the assistance of two sets of teams that operated several years apart. The core team

consisted of seven primary teachers, one preschool teacher, and a high school teacher. Also, providing feedback were
representatives from the University of The Bahamas and the Mi |
Opportunities were also provided for several Family Island teachers to submit content and activities through the Education

Officers on their islands.

It is expected that, because of the comprehensive nature of the document, teachers will be able to spend less time engaged in
research and lesson planning and more time focused on differentiating instruction to meet the needs of their students.



ACKNOWLEDGEMENTS

The revision of the 2022-2027 Curriculum Guidelines would not have been possible without the hard work and dedication of a
number of committed teachers, officers, administrators, and community stakeholders. The Language Arts Unit is especially
grateful to the Curriculum Team members who worked long hours to ensure that this document was completed. Special
acknowledgement is given to the late Verona Seymour, who served as an Assistant Director of Education for the Primary

Curriculum Section before she retired. She was an excellent Language Arts teacher, an outstanding Language Arts Officer,
and a wise and supportive supervisor.

Department of Education

Vanria L. Jack, Actg. Assistant Director of Education
Gwendelene Conliffe, Education Officer
Yienderia Martin, Education Officer

Ingrid Johnson, Education Officer

Original Core Team Members
Dr. Sharmane C. Miller, Team Leader
Janatha Johnson
Latia Johnson
Marjorie Pennerman
Mary J. Roberts
Yolanda Rolle
Victoria Russell

Tossie Strachan



Additional Writers
Dr. Andrea Adderley

Desirene Adderley
Mikalla Adderley-Deal
Lucile L. Bowleg
Anne Renee Burrows
Latoya Smith-Burrows
Shaleathia Burrows
Paula Ceres

Keidra Cooper-Pinder
Chantell R. Cox
Nikera Culmer

Joyce Darville
Patricia B.L. Dean
Karan Duncombe

Theodora Fernander

Other Contributors:

SEO Daphne Barr, Department of Education
SEO Felamease Sawyer, Department of Education
Actg. DS Althea Gibson, Department of Education
Dellarese Adderley, Department of Education

Le-Ann Forbes
Veronica Henderson
Dien Hinsey

Zelma Horton

Abigail V. Johnson
Dijon Theresa Johnson
Jamila Jones
Leahnora M. Knowles
Selma Knowles
Robertha Lindsay
Johnette Lockhart
Stephen McQueen
Violet P. Major
Dedrie Martin

Janica McCardy

Delicia N. Morris
Rosemary Moss

Edie Nairn

Diannia Neat

Clarinda Ramsey

Kendra Robinson-Spencer
Shashauna Russell
Shannalee Sands
Glendena Sawyer-Mills
Anistacia Seymour-Dawkins
Eldiqgua Thompson

Audra Tynes

Kendia Ferguson-Simmons

SEO Pamela Moultrie, Examinations and Assessment
Dr. Ruth Sumner, University of The Bahamas

Dr. Norissa Newton, University of The Bahamas
Zhen Rolle, Marjorie Davis Institute



MINISTRY OF EDUCATION

VISION

Our vision is for a Bahamian education system that will foster academic excellence and equip students with multiple literacies,
enabling them to make meaningful contributions as nation builders who are globally competitive.

MISSION STATEMENT

The mission of the Department and Ministry of Education is to provide all persons in The Bahamas an opportunity to receive a
quality education that will equip them with the necessary beliefs, knowledge, attitudes, and skills required for life, both in a
democratic society guided by Christian values and in an interdependent and changing world.



BELIEF STATEMENTS

We believe that:

1. The learning environment should be student-centered,;

2. At each grade level, students should acquire specific skills to prepare them for the succeeding grade level;

3. All students should have equal opportunity to learn based on their needs, interests and abilities;

4. Students should have opportunities to question, analyze, reason, and make decisions as well as develop self-confidence
and greater freedom of expression;

5. All students should acquire essential survival skills enabling them to function well in society;

6. Technology should be integrated into content and instruction;

7. Content should be culturally relevant while still allowing a global perspective;

8. The methods used for assessing achievement should reflect the teaching and learning strategies employed in the

curriculum;

9. Student success is integrally linked to parental involvement and community support;

10.Thinking, Speaking, Listening, Reading and Writing are equally important aspects of the Language Arts Programme and
should be reinforced in all subjects.

11.The Language Arts Curriculum should expose students to a variety of literary forms, which would equip them with the

necessary skills to enjoy, appreciate, and analyze these forms.



PROFILE OF THE IDEAL GRADUATE

The principal objective of the Bahamian education system is to develop productive citizens capable of caring for themselves and
contributing positively to the national development process. Based on its consultation with stakeholders, the Ministry of Education has
developed a profile for the ideal graduate. Among other qualities, the ideal graduate should:

<

possess relevant knowledge in core disciplines/learning areas to be functionally literate;

think critically, be an innovative problem solver and show initiative;

demonstrate creativity and innovation;

communicate effectively and collaborate willingly;

demonstrate flexibility and adaptability;

utilize social skills effectively;

appreciate Bahamian culture and utilize the appropriate cultural skills;

work productively and diligently with high-level competency;

guide and inspire others to do their best;

have an appropriate awareness of the forces that shape and influence his/her life and surroundings;

exhibit civic responsibility and display behaviours that benefit the wider community;

<K <K <K <K<K <K<K KKK KK KL

and the world,;

demonstrate integrity and ethical behaviour at all times;

possess digital literacy, appreciate the role of technology and innovation in national development;
display skills and competencies that reflect career and college readiness;

possess the ability to work effectively in teams; and

< < < < <

embrace his/her role as an environmental steward.

Adapted from: the Mhared¥isionyfor&ducalah2@3@ t

appreciate his/her role in and responsibility to the local community, The Bahamas, the Caribbean Region, the Commonwealth of Nations,

ionods



RATIONALE

The Bahamas is said to enjoy a literacy rate of about 95%. This statistic is based on the number of students completing sixth
grade. Although this does not speak directly to their levels of performance, it is paramount that the education our students
receive at the primary level lays a solid foundation on which successive grades can build. This will ensure that students can
take advantage of opportunities to carve out a decent life for themselves and their families.

Language Arts focuses on communication skills. During this period in our history, knowledge of basic communication skills is
essential to our survival as we experience the depersonalization of everyday services. More and more people are being
pushed to use online services for the completion and submission of applications, to conduct banking transactions, to pay bills,
to make travel arrangements, to access government services, and so much more. Additionally, changes in technology
demand that we move away from the traditional ways of communicating. Landlines, that only required listening and speaking
skills to use, have been replaced with smartphones and computers that allow us to communicate via WhatsApp, update our
statuses, send emails, post digital resumes, read the information on the internet, buy tickets, post to social media create blogs,
conduct and participate in meetings from anywhere in the world, and so much more. All of this poses the question of what new
ways of communicating will be developed next.

Although the answer to this question is unknown, there needs to be confidence that our education system will prepare students

to communicate effectively despite the changes that occur. Recognizing that Language Arts skills are the foundation of all

|l earning, the Department of Educationdés new Primary Language |
only independent learners and critical thinkers, but also students who possess the ability to communicate effectively in a rapidly

advancing technological world. Students are encouraged to express themselves creatively, collaborate, and problem solve as

we work to achieve the United Nationds Sust aiequitabld qaalitgedachtiond , wh i
for allé o By focusing effect i verhcy, Readingt dneWritilgr teachers willrhave the talks & tharf

hands to equip students with the fundamental skills that they will need to become lifelong learners and to navigate successfully

in an ever-changing world.
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DEFINITION OF TERMS

This document comprises several components. Below is a brief description of each.

Overarching Goal:

Sub-Goals:

Standards:

Benchmarks:

Scope and Sequence:

Pacing Guide:

Scope of Work:

defines the ultimate outcome of learning and outlines the intended purpose of
the curriculum document.

form the major contextual framework for instruction.

show what students should be able to do at the end of schooling at a particular
grade level.

show the level of progression for students at each grade level upon the
completion of the year of instruction.

shows the content to be covered for each grade level along with an indication of
the level of proficiency at which students should be performing for each grade
level.

shows the sequence of topics and estimated length of time that should be spent
on each topic.

provides the basic content that should be included in lessons along with
suggested activities, assessments, and resources.

11



OVERARCHING GOAL

Students will be able to comprehend and use language as they logically process spoken, viewed, and written
information while skillfully conveying their thoughts and beliefs in various forms.

SUB -GOALS

1. Engage effectively in listening and speaking situations for different purposes and audiences and
communicate using a variety of media.

2. Interpret developmentally appropriate printed and audio-visual materials (including literary and
informational resources) by using various comprehension strategies and literary skills.

3. Demonstrate competence in speaking and writing while skillfully applying grammatical and mechanical
conventions.

12



ORACY STANDARDS AND BENCHMARKS

Sub -Goal 1: Oracy (Listening and Speaking)

Standard:

Engage effect ively in listening and speaking situations for different purposes

and audiences and communicate using a variety of media.

Benchmarks for Grade 4

0.4.1. Demonstrate the behaviours of a good listener.

0.4.2. Listen to various forms of literature and media for enjoyment.

0.4.3. Recount the main idea and important details of the information orally presented in various forms of literature.

0.4.4. Provide sequenced narratives and explanations with some descriptive details for different tasks.

0.4.5. Use figurative language to enhance oral communication.

0.4.6. Use acceptable vocabulary and culturally sensitive language to express ideas, experiences, opinions, emotions,
and needs during oral communication (interviews, impromptu speeches, etc.).

0.4.7. Ask questions to gather information and clarify meaning during collaboration and after presentations.

0.4.8. Interpret and respond appropriately to the questions of others.

0.4.9. Use the accepted rules of communication when participating in a dialogue with some accuracy.

0.4.10. Engage in communicative tasks requiring collaboration (conversations, discussions, etc.) by staying on topic,
responding to the contributions of others, and asking questions.

0.4.11. Show empathy and respect when presenting a different viewpoint during collaborative tasks.

0.4.12. Use speech that may have some articulation errors, but volume and pace suit the communicative task and

audience.

13



0.4.138.
0.4.14.
0.4.15.

0.4.16.
0.4.17.
0.4.18.
0.4.19.
0.4.20.
0.4.21.
0.4.22.

Use formal and informal language to suit the audience and speaking purpose.

Apply the conventions of Standard English when speaking.

Select suitable nonverbal cues (gestures, body language, tone of voice, etc.) to enhance communication for
different audiences and communicative tasks.

Communicate clear, well-sequenced, detailed directions and instructions using nonverbal and verbal cues.
Follow multi-step directions and instructions with some precision

Prepare and deliver a simple, organized oral presentation designed for different purposes and audiences.
Incorporate simple illustrations to enhance the delivery of the main points of a topic

Provide supporting details to explain a topic or information being presented.

Identify the details a speaker gives to support the main points of the presented topic.

Interact with others using proper digital etiquette via various technological platforms with little or no support.

14



READING STANDARDS AND BENCHMARKS

Sub -Goal 2: Reading

Standard: Interpret developmentally appropriate printed and audio -visual materials
(includin g literary and informational resources) by using various comprehension
strategies and skills.

Benchmarks for Grade 4

Phonics/Spelling/Word Building

R.4.1 Identify and spell with automaticity high-frequency, irregularly spelt, and academic words at grade level.
R.4.2 Use knowledge of letter combinations and their sounds to decode and spell words with increasing precision.
R.4.3 Apply knowledge of base words and affixes to decode unfamiliar words and deduce their meanings in context with

increasing skill.

R.4.4 Add inflectional endings to words (with or without spelling changes) to show tense, amount, quality, or possession
in context with increasing accuracy.

R.4.5 Use a variety of syllabication strategies (patterns and types) to aid their decoding, pronouncing, and spelling of
multisyllabic words at grade level.

R.4.6 Spell and use the different ways of shortening words in context with correct punctuation and capitalization
(contractions, abbreviations, acronyms, and initials).

R.4.7 Apply alphabetizing skills to the fourth letter with increasing fluency to use reference sources (dictionary and
thesaurus) to correct spelling, confirm pronunciations, improve word choice, and acquire meanings.

R.4.8 Differentiate between the pronunciations and spellings of British and American words in context with support.
15



R.4.9

Fluency
R.4.10

R.4.11
R.4.12
R.4.13

Use word origins to determine the spelling and meaning of words (Spanish, Asian, and Dutch) with guidance.

Use visual clues (punctuation marks, italics etc.) to read a text with proper emphasis, expression, and phrasing to
some degree of precision.

Read aloud from a variety of grade-level texts with suitable pacing and increased accuracy.

Read at a fluency rate of 95-120 words per minute.

Recognize and correct errors during oral reading (such as rereading, etc.) with some prompting.

Comprehension/Literature

R.4.14
R.4.15
R.4.16
R.4.17
R.4.18
R.4.19

R.4.20
R.4.21
R.4.22
R.4.23

Read various forms of grade-appropriate text for different purposes (enjoyment, check facts, etc.).

Gain a greater appreciation of self, literature, and cultures (local and international) from reading various genres.
Interpret and respond appropriately to questions about information read.

Identify the structure of nonfiction texts with guidance.

Identify and explain with some assistance the functions of the different text features.

Use knowledge of different genres, text features, and text structures to assist in understanding grade-appropriate
texts with guidance (fiction, informational texts, plays, poems, etc.).

Differentiate between factual statements and opinions in literature and media with some guidance.

Recognize with guidance the use of propaganda techniques in context.

Develop an ability to judge the trustworthiness of a source of information (point of view, purpose, etc.).

Explain the differences between the main literary genres with increasing accuracy.

16



R.4.24

R.4.25
R.4.26
R.4.27
R.4.28
R.4.29
R.4.30
R.4.31
R.4.32
R.4.33
R.4.34
R.4.35

R.4.36

R.4.37
R.4.38
R.4.39
R.4.40
R.4.41
R.4.42

Recognize and self-correct errors during reading to achieve comprehension (reread, adjust reading speed, ask
guestions, etc.) with some assistance.

Select and apply with some guidance various strategies to understand a text (skimming, predictions, etc.).
Recount a story, process, or an event in the correct sequence with increasing accuracy.

Make reasonable predictions based on textual evidence and background knowledge with some support.
Deduce an author 6s piawithguslamcei n text and med

Distinguish between figurative and literal language with increasing accuracy.

Identify and interpret different types of figurative language in context with assistance.

Determine the main idea and its supporting details in a variety of texts and media.

Explain how the supporting details relate to the main idea with some assistance.

Identify and predict simple cause and effect relationships in context with some assistance.

Compare and contrast pictures, ideas, characters, events, and information from texts with support.

Make inferences, conclusions, and judgements based on textual evidence and background knowledge with
increasing accuracy.

Develop an ability to critically evaluate the soundness of inferences, conclusions, and judgements made by self
and others with some accuracy.

Use classification and categorization to access and analyze information with some precision (ideas, etc.).
Use context clues to deduce and confirm the meanings of unfamiliar words (restatements, etc.) with support.
Apply context clues skills to read and understand a text with increasing fluency.

Detect when generalizations are being made in literature and media with some guidance.

Summarize the important details of information in literature and media with some assistance.

Paraphrase information read with some precision.



R.4.43 Use context and background knowledge to interpret the meaning of common colloquial expressions and proverbs
with assistance.
R.4.44 Identify and critically analyze the elements of a story (character, plot, theme, point of view, and setting).
R.4.45 Recognize an authoros viewpoint amithsgneassigtahce.e bi as in | it

18



WRITING STANDARDS AND BENCHMARKS

Sub -Goal 3:  Writing (Handwriting, Grammar & Usage , and Written Composition )
Standard: Demonstrate competence in writing and speaking while skillfully applying
grammatical and mechanical conventions.

Benchmarks for Grade 4

Handwriting

W.4.1. Position their paper, writing instrument, and body correctly when writing with little or no guidance.

W.4.2. Write upper case an d-stjled cussivedettessavithin @ Mesavlthin amassigned time (except for

descenders/fall lower case letters).

W.4.3. Gain a greater awareness of the benefits of good handwriting and the drawbacks of illegible handwriting.
W.4.4. Adjust handwriting size to suit the writing space and task.

W.4.5. Able to check their handwriting and correct errors with some guidance.

W.4.6. Produce legible cursive writing with proper letter formation, sizes, proportion, and slant with little assistance.
W.4.7. Produce cursive writing with adequate spacing between letters, words, sentences, and paragraphs with some

consistency.

W.4.8. Join cursive letters to lower-case letters at their appropriate points with some guidance.

W.4.9. Apply cursive handwriting skills to copy and write for different audiences, formats (invitations, lists, messages,
etc.) and for different purposes (to express ideas, opinions, personal needs, etc.).

W.4.10. Copy and write ordinal numbers, time, and abbreviations for measurementsusing t he D& Neal i an st yl

19



W.4.11.
W.4.12.
W.4.13.
W.4.14.

Write DONealian numbers with 4 digits correctly.
Write Roman Numerals 1 to 1000 wusing the DO6Nealian
Use an appropriate computer font (style and size) to match the writing task and audience (invitations, etc.).

Form and write various punctuation marks and symbols in context with some assistance.

Grammar & Usage

W.4.15.

W.4.16.

W.4.17.
W.4.18.
W.4.19.
W.4.20.
W.4.21.
W.4.22.
W.4.23.
W.4.24.
W.4.25.
W.4.26.
W.4.27.
W.4.28.

Apply the conventions of Standard English to convey ideas clearly and produce grammatically correct writing with
some accuracy.

Recognize and correct with some assistance fragmented and run-on sentences in context to produce complete
sentences.

Construct different types of sentences with correct punctuation and capitalization.

Produce and expand simple sentences to form compound sentences.

Apply knowledge of different types of nouns to use more precise nouns in a written context (common and proper).
Form plural nouns (regular and irregular) and use them in a written context with increasing accuracy.

Form and use simple compound words (plural).

Use gender-specific nouns for items or objects.

Use collective nouns for different types of plants.

Show ownership using possessive nouns, pronouns, and adjectives (singular and plural) with assistance.
Substitute nouns with different types of pronouns.

Differentiate and use various types of verbs (regular and irregular) in context with increasing accuracy.

Form and use a consistent verb tense when writing (past, present, irregular, etc.) with some assistance.

Use shifts in verb tenses appropriately when writing with some guidance.

20
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W.4.29.
W.4.30.
W.4.31.

W.4.32.
W.4.33.
W.4.34.
W.4.35.
W.4.36.
W.4.37.

W.4.38.
W.4.39.
W.4.40.
W.4.41.
W.4.42.

W.4.43.
W.4.44.

Ascertain the subject and predicate in a sentence (simple, complete, and compound) with some assistance.
Use knowledge of subjects and predicates to write and edit complete sentences with some guidance.

Use different kinds of conjunctions to join phrases, words, and correct run-on sentences (coordinating and
subordinating).

Use interjections in sentences with increasing accuracy.

Apply knowledge of synonyms and antonyms to improve word choice in context with some guidance.
Differentiate and use commonly confused words in context with guidance (homonyms, homographs, etc.).
Apply the conventions of capitalization rules in various written contexts.

Recognize prepositions in context and link them to their objects with some support.

Use modifiers in context, with some guidance, to provide clear descriptions of subjects, predicates, and other
modifiers.

Use positive, comparative, and superlative modifiers with increasing precision.

Use acronyms appropriately in a written context to suit the audience and purpose with minimal support.
Identify and write sentences with pronoun-antecedent and subject-verb agreement in context with guidance.
Use uninterrupted dialogue and quotes in context with correct punctuation and capitalization.

Punctuate sentences, dialogue, and separate elements in context using commas and quotation marks with
guidance.

Apply the grade-appropriate conventions of punctuation in various written contexts.

Use independent and subordinate clauses to create complex sentences with assistance.

21



Written Composition

W.4.45.
W.4.46.
W.4.47.

W.4.48.
W.4.49.

W.4.50.
W.4.51.
W.4.52.

W.4.53.
W.4.54.

W.4.55.
W.4.56.
W.4.57.
W.4.58.

W.4.59.

Gain a greater appreciation for written work produced by themselves and peers.

Develop an ability to examine and judge the quality of a piece of writing.

Apply understanding of the writing process and traits with support to produce creative, coherent, and legible
written pieces.

Use a variety of strategies to select and narrow ideas for writing (mapping, categorizing, brainstorming etc.).
Organize the key ideas and supporting details of a topic according to the writing purpose and task with increasing
skillfulness.

Arrange similar ideas and information in a paragraph with a topic sentence and supporting details.

Use a variety of relevant details to elaborate on a topic in a written context with guidance.

Utilize transitional words and phrases in a written context with some assistance to signal the order of ideas, a
process, or an event.

Connect ideas, information, and paragraphs using transitional words with increasing fluency.

Use various methods to add creative and appropriate introductions and conclusions to their writing with some
guidance.

Use specific and creative vocabulary that promotes specific mental imagery with some degree of precision.
Incorporate academic and content-specific vocabulary into writings across the curriculum with prompting.

Exhibit a stronger sense of personal voice and awareness of an audience in their writing pieces.

Include different types and structures of sentences to maintain an appropriate flow in a written context with some
skillfulness.

Write fictional and factual narratives that use well-sequenced events, detailed descriptions, figurative language,

and dialogue to develop the various story elements.

22



W.4.60.

W.4.61.

W.4.62.

W.4.63.

W.4.64.

W.4.65.

W.4.66.

W.4.67.

W.4.68.

W.4.69.
W.4.70.

Write a four-paragraphed descriptive essay with a single focus, figurative language, and well-structured
paragraphs elaborated with clear and detailed descriptions.

Write a four-paragraphed expository essay with a single focus and well-structured paragraphs elaborated with
relevant, varied, and specific details.

Produce a variety of informational writings across the curriculum using different formats and for different
audiences (invitations, reports, messages, etc.).

Write a four-paragraphed persuasive essay with a clear position statement, strong supporting details, a logical
sequence of ideas, well-structured paragraphs, and the use of persuasive techniques.

Produce a variety of persuasive writings across the curriculum using different formats and for different audiences
(advertisement flyers, letters to the editor, etc.).

Conduct research to answer a question or understand a topic and produce a two-page report.

Use a rubric to conduct peer assessments and self-evaluations of written work with some precision.

Compose different types of poetry (haiku, shape, 5W, etc.).

Write a friendly letter and address an envelope with some support.

Select and maintain a consistent point of view in a written context with increasing accuracy.

Use formal and informal language in a written context to suit the audience, format, and purpose.

23



TEACHING FR OM THE LANGUAGE ARTS CURRICULUM

It is expected that the Language Arts Curriculum will guide classroom instruction. To ensure standardization, teachers
should familiarize themselves with its contents and should refer to it often as they plan their lessons.

. Teachers should look for opportunities to integrate skills across the Language Arts strands and the content area subjects
and have students authentically apply these skills in both the physical and virtual contexts.

. The Language Arts Curriculumshoul d al so be supported by a | earning environ
senses are continually piqued through stimulating discussions, challenging questions, physical and virtual field trips,

exposure to a wide variety of reading materials, interactive and attractive instructional charts, challenging games,

interactive learning centres, etc.

. Standards and Benchmarks are supplied for each grade level to provide teachers and parents with a guide for what
students are expected to be able to do after a year of instruction at a particular grade level. This information should be

A

used to monitor studentsd progress throughout the year.

. The Scope and Sequence identifies the content and skills to be covered for each grade level. It also indicates the level
of proficiency at which students should be performing. Once students have become proficient in a particular area,
teachers should find ways to continually reinforce their learning.

. As teachers plan their lessons, some of the objectives in the Scope and Sequence may need to be adjusted to make
them developmentally appropriate. The objectives state what students should be able to do at the end of the course of
study. Teachers should be guided by the content, which indicates what students should know or be able to do.

. The Language Arts Curriculum is divided into three sub-goals: Oracy (Listening and Speaking), Reading (Phonemic
Awareness, Phonics/Spelling, Fluency and Comprehension) and Writing (Handwriting, Grammar, and Written
Composition).

. Many of the topics in the Language Arts Curriculum are repeated from year to year. Each successive year builds on the
previous one with more depth to the content and rigour in the activities. The suggested activities are divided into three
categories: basic, intermediate, and advanced. Depending on the level of their students, teachers can access content
and activities at their grade levels or other grade levels if they find it necessary to meet the needs of their students.
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9. Currently, there are no periods allocated on the timetable for Listening and Speaking and Reading Fluency.
Teachers are asked to incorporate the objectives from these areas as part of their morning routines as well as to
integrate them into the other Language Arts sub-goals and across the content area subjects. A range of opportunities
should be provided for students to practice what they have learned in a variety of settings and with various audiences.
They should engage in collaborative conversations with partners as well as in small and large group settings. ZOOM,
TEAMS, and other virtual platforms make it possible for conversations and collaborative projects to be organized with
students in other schools, districts, islands, and other countries once the necessary safety protocols have been put in
place.

10. Efforts should be made to improve reading fluency rates through guided reading and one-on-one sessions with students.
Records of studentsd or al reading progress should be kept

11.There are some Language Arts skills that are connected to more than one of the sub-goals. To avoid duplication in the
curriculum document, skills generally appear only once in the areas where they can be best applied. It is expected that
once skills are taught, students will be encouraged to incorporate them across the strands and that they can be
assessed across the Language Arts curriculum.

12. Students should be taught Language Arts skills in the context of relevant/appropriate literature. This particularly refers to
reading and written composition where the focused skills and techniques should be highlighted. Students are to be
exposed to different types of literature as the various Language Arts skills are taught through teacher read-alouds and
independent readings. Below is a list of suggested reading for each grade level.

Grades 1 and 21 Nursery Rhymes, Fairy Tales, and Bahamian Fables
Grades 3 and 4 i Bahamian and Caribbean Stories and Poems, Mysteries, Classics, and Biographies
Grades 5 and 6 i Classics, Myths, Historical Novels, and Science Fiction

13.Reading strategies should be utilized to assist students in navigating texts. They should be utilized before reading,
during reading, and after reading.

14. Comprehension skills should be taught moving from the concrete to the abstract.
Visual — Listening — Speaking—> Reading — Writing
Introducing the skills in this manner means that students who may be challenged in reading still have opportunities to
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understand the skill by seeing it demonstrated visually (using pictures, video clips, etc.), aurally (through songs, audio

clips, short reading passages) and orally (through classroom discussions as students connect skills to their everyday
experiences). Once this is done, students should be ready to tackle the skill in a reading exercise. A way of testing if

students have mastered the skill is to have them incorporate it into a writing exercise. This will allow them to apply what

they have learned. Students who can apply readingskilswoul d be operating at the higher
Following this method of teaching comprehension skills will ensure that listening comprehension is always incorporated

into the teaching of the reading skill. This would avoid teachers having to provide listening drills in preparation for the

sitting of the GLAT exams.

15.Grammar, Spelling, and Handwritingar e t ool s to be used to i mprove studentsbéd
in themselves. Practice exercises should be provided to reinforce skills taught in Grammar, Spelling and Handwriting;
however, the applicatonof t hese skills should be emphasized in students
Grammar, where applicabl e, i n their speech as well. When
what has been taught. Teachers should develop a running checklist. Each week, the number of items on the checklist
should increase as new skills that have been taught are added. The taught items on the checklist should be continually
reinforced. By the end of the school year, a sizeable checklist should have been generated. Students should be aware
of what is contained in the checklist and should be encouraged to use it to assess their writing before it is even
submitted for marking. St u deonténs Mechanicst anchhgindwritiogdpredentateon.ma r k e d
Handwriting: grade one students should begin writing utilizing three lines until their fine motor skills are more developed
and their letter formations are correct. During the third term of grade two, cursive handwriting can be introduced if
students are ready. It is expected that cursive handwriting will be formally taught in grade three.

16.Weekly Spelling lists should include words that demonstrate the focus skill, words from other subject areas, and
words from the grade-level word list included in the appendices of this document.
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Scope and Sequence

Oracy (Listening and Speaking)
Reading

Writing




KEY:

B- Beginning

Sub-goal 1: Engage effectively in listening and speaking situations for different purposes and audiences and

SCOPE AND SEQUENCE

D- Developing P i Proficient

communicate using a variety of media.

R- Reinforcing

Objectives 1.171 1.8 should be integrated into the teaching of all lessons when appropriate to do so.

Listening and Speaking Objectives Grade | Grade | Grade | Grade | Grade | Grade
1.1 | Display the characteristics of a good listener. B D D P R R
1.2 Articulate pgrsonal mformaﬂon, needs, experiences, B D D D p R
understandings and opinions.
1.3 | Perform multi-step oral instructions. B D D P R R
14 Use appropriate protocols, speech and body language when B D D D D D
speaking to others.
15 Dls_play proper etiquette whlle communicating across various B D D D p R
digital platforms (voice or video calls).
1.6 | Use Standard English and dialect expressions appropriately. B D D D D D
1.7 | Employ key vocabulary/phrases that good communicators use. B B D D D D
18 Speak c_IearIy, audibly and with appropriate volume, pacing and B D D P R R
expression.
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SCOPE AND SEQUENCE

KEY:
B- Beginning D- Developing P 1 Proficient R- Reinforcing

Sub-goal 2: Interpret developmentally appropriate printed and audio-visual materials (including literary and
informational resources) using various comprehension strategies and literary skills.

2.01 | Identify their given names in print. B/D P R R R R

2.02 | Identify common words in the environment. B D D P R R

203 Understand that spoken WOI’dS are composed of sounds that B/D D p R R R
are represented by alphabetic letters.

2.04 | Distinguish between upper case and lower case letters B/D P R R R R

2.05 | Identify letter/sound relationships. B/D D P R R R

2.06 | Segment words into initial, medial and final sounds. B/D D P R R R

2.07 | Blend sounds (phonemes) to make words or syllables. B/D D P R R R

208 Substitute initial, medial and final sounds (phonemes) to make B/D D p R R R
new words.

209 Delete and add initial, medial and final sounds (phonemes) to B/D D p R R R
make new words.

2.10 | Produce rhyming words (onsets and rimes). B/D D P R R R
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KEY:

B- Beginning

Sub-goal 2: Interpret developmentally appropriate printed and audio-visual materials (including literary and
informational resources) using various comprehension strategies and literary skills.

SCOPE AND SEQUENCE

D- Developing P i Proficient R- Reinforcing

2.11 | Apply the alphabetic principle (letter-sound correspondence). B/D P
512 Associate initial, middle and final consonant sounds with the B/D D
letters they represent.
213 Identify short vowel sounds in words (cvc, vc and ccvc B/D D
patterns).
14 Identify long vowel sounds in words (cvce, cvvc, cv patterns and B D
) y as a vowel).
2.15 | Identify sight words and high-frequency words. B D
2.16 | Use knowledge of syllabication to decode words. B D
2.17 | Decode words with hard and soft @éand @6 B
Decode initial, medial and final blends and the sounds
2.18 : : B D
associated with them.
219 Decode consonant digraphs in initial, medial and final positions B D
' and the sounds associated with them.
2.20 | Decode words with r-controlled vowel sounds. B/D
2.21 | Decode words with final /I/ spelté a | @,n do &ll & 6 . B
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SCOPE AND SEQUENCE

KEY:
B- Beginning D- Developing P i Proficient R- Reinforcing

Sub-goal 2: Interpret developmentally appropriate printed and audio-visual materials (including literary and
informational resources) using various comprehension strategies and literary skills.

2.22 |Decodewor ds with 6dged and 06ged B D D D
293 [_)ecode _d_lphthongs and vowel digraphs in initial, medial and B D D D D
final positions.
2.24 | Use words with silent consonants. B D D D D
2.25 | Alphabetize a list of words. B B D D P R
2.26 | Use the dictionary and thesaurus effectively. B B D P R
2.27 | Spell contractions. B B D P R R
2.28 | Use common abbreviations. B D D D
2 29 Identnfy the base_ word, |_oref|x or suffix in words and the B D D D D
meanings associated with them.
2.30 | Add inflectional endings (with or without) spelling changes. B B D D D P
231 Spe_ll_ words containing the 6o B D D
combination of letters.
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SCOPE AND SEQUENCE
KEY:
B- Beginning D- Developing P 1 Proficient R- Reinforcing

Sub-goal 2: Interpret developmentally appropriate printed and audio-visual materials (including literary and
informational resources) using various comprehension strategies and literary skills.

Distinguish between the British and American spellings of
2.32 common words. B D b
533 \L,JV?)(;:-devord origins to determine the spelling and meaning of B D D
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KEY:

B- Beginning

Sub-goal 2: Interpret developmentally appropriate printed and audio-visual materials (including literary and
informational resources) using various comprehension strategies and literary skills.

Objectives 2.34 - 2.35 should be practised daily in isolation as well as integrated across the curriculum.

SCOPE AND SEQUENCE

D- Developing P i Proficient

R- Reinforcing

2.34 | Use visual clues (punctuation marks) to aid reading. B B D D P
Read aloud a variety of texts with appropriate volume, pacing,
2.35 pitch, intonation and expression. B B D D P
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SCOPE AND SEQUENCE

KEY:
B- Beginning D- Developing P i Proficient R- Reinforcing

Sub-goal 2: Interpret developmentally appropriate printed and audio-visual materials (including literary and
informational resources) using various comprehension strategies and literary skills.

236 Use dlfferer_1t texts and graphic features to assist in B B D D p R
understanding printed texts.

2.37 | Explain the different non-fiction text structures. B D D

238 Ic_lentlfy elements of a story (character, setting, theme, point of B B D D D D
view and plot).

239 Use context clues to determine the meanings of unfamiliar B D D D D D
words.

2.40 | Apply knowledge of classification to locate information or items. B B D D D D

2.41 | Make predictions. B D D P R R

2.42 | Derive from the text the main idea and supporting details. B B D D D D

2.43 | Recall events using the correct sequence. B B D D P R

2.44 | Distinguish between realism and fantasy/fiction and non-fiction. B B D P R R

2.45 | Differentiate between fact and opinion. B B D P R R

2.46 | Summarize and paraphrase texts. B D D D D
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SCOPE AND SEQUENCE

KEY:
B- Beginning D- Developing P 1 Proficient R- Reinforcing

Sub-goal 2: Interpret developmentally appropriate printed and audio-visual materials (including literary and
informational resources) using various comprehension strategies and literary skills.

5 47 Compare and contrast pictures, people, events, opinions and B B D D D D
ideas.
2.48 | Make inferences. B B D D D D
2.49 | Identify cause and effect. B B D D D D
2.50 | Detect when generalizations are being made. B/D D D
251l nterpret the authordés purpos B B D D D
2.52 | Draw conclusions. B B D D D D
2.53 | Make judgments. B B D D D D
2.54 | Explain commonly used proverbs. B B D D D D
2.55 | Explain popular colloquial expressions. B D D D D
Interpret figures of speech in context (similes, metaphors,
2.56 : . ) e B B D D
alliteration, onomatopoeia, hyperbole and personification).
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KEY:

B- Beginning

SCOPE AND SEQUENCE

D- Developing P i Proficient

R- Reinforcing

Sub-goal 3: Demonstrate competence in writing and speaking while skillfully applying grammatical and mechanical
conventions.

Objectives 3.01 71 3.04 should be practised regularly and integrated with other objectives.

using the DONealian style of

Handwriting/Presentation Objectives Grade | Grade | Grade | Grade | Grade | Grade
3.01 [)_lsgrlml_nate betv_veen pictures, letters and numbers to identify B/D p R R R R
similarities and differences.
3.02 | Distinguish among various positions on a page, line or a letter. B/D P R R R R
3.03 \E)vﬁ:ﬁ]rénme appropriate positioning of body and paper when B/D p R R R R
3.04 Assume the correct posture for holding and writing with a pencil B/D p R R R R
or crayon.
Write directional strokes: vertical, horizontal, diagonal,
3.05 | ascending, descending (using non-standard means: painting, B/D P R R R R
sand, clay, string, macaroni, etc.)
3.06 ertg upper and | ower case D6 B/D/P
three (3) lines.
3.07 | Write personal information. B D D D D P
3.08 | Write0-9 using the DO6Nealian styl B/IDP R R R R R
3.09 Write upper and lower case manuscript letters in two (2) lines, B/D P R R R
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KEY:

B- Beginning

SCOPE AND SEQUENCE

D- Developing P i Proficient

R- Reinforcing

Sub-goal 3: Demonstrate competence in writing and speaking while skillfully applying grammatical and mechanical
conventions.

Handwriting/Presentation Objectives Grade | Grade | Grade | Grade | Grade | Grade
3.10 Write upper and | ower case cu B D D P
style of writing.
3.11 | Join letters at appropriate points (cursive writing). B D D P
312 Copy and write sentences, paragraphs, letters, invitations and B B D D D P
messages with appropriate structure.
313 Use thg appropriate computer fonts/styles for writing reports, B B D D
letters, invitations etc.
3.14 | Write Roman numerals correctly. B D D P
3.15 | Form and write various punctuation marks and symbols. B B D D D D
3.16 | Copy and write dates using abbreviated and full formats. B B D P R R

37



KEY:

B- Beginning

SCOPE AND SEQUENCE

D- Developing P 1 Proficient

R- Reinforcing

Sub-goal 3: Demonstrate competence in writing and speaking while skillfully applying grammatical and mechanical
conventions.

Grammar and Usage Objectives Grrilde Grgde Grgde Grzlde Grgde Grgde
3.17 | Distinguish between sentences and fragments. B B D P R R
3.18 Construct declarative, interrogative, exclamatory and imperative B B D p R R
sentences.
3.19 | Identify run-on sentences. B B D P R
3.20 | Identify different types of nouns. B B D P R R
3.21 | Form plural nouns (with and without spelling changes). B B D P R R
3.22 | Form irregular plurals. B B D D P
3.23 | Identify compound words. B D D D P R
3.24 | Use the correct gender for a noun. B D D D D D
3.95 Use the exact word to name the part of or an entire collection of B D D D D D
people, animals or things.
3.26 | Form singular and plural possessive nouns. B B D D D P
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KEY:

B- Beginning

SCOPE AND SEQUENCE

D- Developing P i Proficient

R- Reinforcing

Sub-goal 3: Demonstrate competence in writing and speaking while skillfully applying grammatical and mechanical
conventions.

Grammar and Usage Objectives Grrilde Grgde Grgde Grzlde Grgde Grgde

3.27 | Produce the correct pronouns for the nouns they replace. B B D P R R
3.08 Produce the correct possessive pronouns for the nouns they B D D p R

replace.
3.29 | Use verbs (action, helping and linking) in sentences. B B D P R R
3.30 | Apply the correct tenses to verbs. B B D D P R
3.31 | Ascertain the complete subject and predicate of a sentence. B B D D P R
3.32 Identify the simple subject and the simple predicate of a B D p R

sentence.
3.33 | Apply the rules of subject-verb agreement. B B D D P R
3.34 | Identify compound subjects and predicates. B D P
3.35 | Use adjectives to describe nouns and pronouns. B B D D P R
3.36 | Use adverbs to modify verbs, adjectives and other adverbs. B D D D P
3.37 | Use prepositions to link words in sentences. B B D D P R
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KEY:

B- Beginning

SCOPE AND SEQUENCE

D- Developing P 1 Proficient

R- Reinforcing

Sub-goal 3: Demonstrate competence in writing and speaking while skillfully applying grammatical and mechanical
conventions.

Grammar and Usage Objectives Gride Grgde Grgde Grjde Grgde Grgde
3.38 | Use conjunctions to join words or phrases. B B D D P R
3.39 | Use independent and subordinate clauses. B D D
3.40 Join simple sentences and expand simple sentences into B B D D D D
compound and complex sentences.
3.41 | Use interjections in sentences. B D D P R
3.42 | Provide synonyms for given words. B B D D D D
3.43 | Provide antonyms for given words. B B D D D D
3.44 | Differentiate among homonyms, homophones and homographs. B B D D D
3.45 | Apply capitalization rules appropriately. B B D D P R
3.46 Punctqate sentences using commas, semi-colons, colons, and B B D D
guotation marks.
3.47 | Use acronyms. B B D D D
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KEY:

B- Beginning

SCOPE AND SEQUENCE

D- Developing P 1 Proficient

R- Reinforcing

Sub-goal 3: Demonstrate competence in writing and speaking while skillfully applying grammatical and mechanical
conventions.

Written Composition Objectives Grade | Grade | Grade | Grade | Grade | Grade
3.48 | Explain the steps in the Writing Process. B B D D P R
3.49 | Discuss the qualities of good writing. B B D D D D
3.50 | Explain the four types of writing. B D D D P R
3.51 | Narrow ideas and elaborate on them. B B D D D D
3.52 | Sequence ideas appropriately using transitional words. B B D D D D
353 Organlz_e ideas into a paragraph using a topic sentence and B D D D D D
supporting details.
3.54 C_ompose varied and interesting introductions to their writing B B D D D D
pieces.
3.55 | Utilize various methods of concluding pieces in their writing. B B D D D D
3.56 | Demonstrate voice in their writing by exploring tone and mood. B B D D D D
3.57 | Write from different points of view. B B D D D D
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KEY:

B- Beginning

SCOPE AND SEQUENCE

D- Developing P 1 Proficient

R- Reinforcing

Sub-goal 3: Demonstrate competence in writing and speaking while skillfully applying grammatical and mechanical
conventions.

. . . . Grade Grade Grade Grade Grade Grade
Written Composition Objectives 1 5 3 4 5 6
358 fCompose different types of poetry such as limericks, cinquains, B D D D D D
ree verse etc.
3.59 | Use quotation marks effectively in their writing. B D D D
3.60 3§¥elop narrative pieces that include characters, setting and B D D D D D
361 \_erte descr_lptlve essays that utilize interesting V\_/o_rds_ and B B D D D D
literary devices (similes, metaphors, and personification).
3.62 Write expository essays (b|ograph|es, how-to paragraphs, B B D D D D
newspaper articles, reports, reviews, etc.)
3.63 | Compose an invitation to an event. B B D D D D
3.64 | Write friendly letters. B B D D D
3.65 | Write essays utilizing persuasive techniques. B B D D D D
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Summary of Language Arts Topics

Grade 4

The Pacing Guide shows the order in which the topics appear in the curriculum, the approximate number of weeks that should
be spent on the topic, and the page number on which it can be found in the curriculum. It is expected that once topics are
taught, they will be constantly reinforced and integrated into other areas of the curriculum.

Listening and Handwritin Grammar Written
Speaking 9 Composition

Displaying the Syllabication Using Visual Cues | Text and Graphic Writing Personal Sentences and The Writing
Characteristics of to Aid Reading Features Information Fragments Process
a Good Listener
2 Weeks (ongoing) | 2 Weeks Continuous 2 Weeks (ongoing) | 2 Weeks (ongoing) | 1 Week 1 Week (ongoing)
p. 51-52 p. 67-69 p. 104-105 p. 107-110 p. 153-154 p. 165-166 p. 218-219
Articulating Soft Cand G Pacing, Intonation, | Non-Fiction Text Writing Upper and | Types of Qualities of Good
Personal and Expression Structures Lower Case Sentences Writing
Information, Cursive Using 2
Needs, Lines
Experiences and
Opinions
6 Weeks (ongoing) | 1 Week Continuous 1 Week (ongoing) | 3 Weeks (ongoing) | 1 Week 1 Week (ongoing)
p. 53-55 p. 70-71 p. 106 p. 111-112 p. 155-157 p. 167-168 p. 220
Performing Multi- Initial, Medial, and Story Elements Joining Letters Run-On The Four Types of
Step oral Final Blends Sentences Writing
Instructions
3 Weeks 2 Weeks 2 Weeks 3 Weeks (ongoing) | 2 Weeks (on-going) | 1 Week (ongoing)
p. 56 p. 72-73 p. 113-116 p. 158 p. 169 p. 221
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Listening and
Speaking

Grammar

Written
Composition

Using Appropriate | Digraphs Context Clues Copying Common and Narrowing and
Protocols and Sentences, Proper Nouns Elaborating on
Body Language Paragraphs, Ideas

Messages,

Letters, and

Invitations
4 Weeks (ongoing) | 2 Weeks 1 Week (ongoing) | (ongoing) 1 Week 2 Weeks (Ongoing)
p. 57-58 p. 74 p.117-118 p. 159 p. 170 p. 222
Displaying Proper | R-Controlled Classification Using Appropriate | Forming Plurals by | Sequencing ldeas

Etiquette When
Communicating
Across Various

Vowel Sounds

Computer Fonts

Adding 0fAs
feso

Platforms

3 Weeks 1 Week 1 Week (ongoing) 1 Week 2 Weeks (Ongoing)
p. 59-61 p. 75 p. 119 p. 160 p. 171-172 p. 223-234

Using Standard Wor ds wit Making Writing Roman Forming Irregular Organizing ldeas
English and and 6el 6. Predictions Numerals Plurals Using Topic
Dialect Sentences and
Expressions Supporting Details
Appropriately

4 Weeks (ongoing) | 2 Weeks 1 Week (ongoing) | 1 Week 2 Weeks 2 Weeks (Ongoing)
p. 62 p. 76-77 p. 120 p. 161 p. 173-174 p. 225-226

Using Key Decode Words Main Idea and Forming and Compound Words | Composing Varied
Vocabulary that with &édge Supporting Details | Writing and Interesting
Good spelling Punctuation Marks Introductions
Communicators

Use

6 Weeks (ongoing) | 1 Week 2 Weeks (ongoing) 1 Week 2 Weeks (Ongoing)
p. 63 p. 78-79 p. 121-123 p. 162-163 p. 175 p. 227-228
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Listening and
Speaking

Speaking clearly,
audibly, and with
appropriate
volume and pacing

6 Weeks (ongoing)
p. 64-66

Diphthongs/
Vowel Digraphs

3 Weeks
p. 80-81

Sequence of
Events

2 Weeks
p. 124

Written
Grammar o
Composition
Copying and Using the Correct | Concluding Writing
Writing Dates Gender of a Noun | Pieces

(ongoing)
p. 164

1 Week
p. 176-177

2 Weeks (Ongoing)
p. 229-230

Silent Consonants

Realism/ Fantasy
[Fiction and Non-
Fiction

Collective Nouns 1
Trees, Plants, and
Flowers

Demonstrating
Voice

2 Weeks 2 Weeks 1 Week 2 Weeks (Ongoing)
p. 82-83 p. 125-127 p. 178 p. 231
Alphabetizing Fact and Opinion Singular and Different Points of
Plural Possessive | View.
Nouns
1 Week 2 Weeks 1 Week 2 Weeks (Ongoing)
p. 84 p. 128-130 p. 179-180 p. 232
Using a Dictionary Summarize and Pronouns Poetry (Haiku and
and Thesaurus Paraphrase Shape)
2 Weeks (ongoing) 1 Week (ongoing) 1 Week 3 Weeks
p. 85-86 p. 131 p. 181 p. 233
Contractions Compare and Possessive Quotation Marks
Contrast Pronouns
1 Week 2 Weeks 1 Week 1 Week (ongoing)
p. 87-88 p. 132-133 p. 182-183 p. 234
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Listening and Handwritin Grammar Written
Speaking 9 Composition
Abbreviations Make Inferences Action, Helping, Narrative Writing
and Linking
p. 89-90 p. 134-136 p. 184-185 p. 235-237
Base Words, Cause and Effect Verb Tenses Descriptive Writing
Prefixes, and
Suffixes
3 Weeks (Ongoing) 2 Weeks 1 Week 4 \Weeks
p. 91-94 p. 137 p. 186 p. 238-240
Inflectional Generalizations Complete Subject | Expository Writing
Endings with and and Predicate
without Spelling
Changes
3 Weeks (ongoing) 1 Week (ongoing) 1 Week 4 Weeks
p. 95-97 p. 138 p. 187 p. 241-242
Spelling words Aut hor 6s Simple Subject Composing
with doug and Simple Invitations
Predicate
2 Weeks 2 Weeks 1 Week 1 Week
p. 98 p. 139-143 p. 188-189 p. 243-244
British and Drawing Making Subjects Friendly Letters
American Spelling Conclusions and Verbs Agree
of Words
1 Week (ongoing) 2 Weeks 2 Weeks (ongoing) | 2 Weeks
p. 99-100 p. 144-145 p. 190-191 p. 245-247
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L Written
Word Origins Making Compound Persuasive Writing
Judgements Subjects and
Predicates
3 Weeks (ongoing) 2 Weeks 1 Week 4 Weeks
p. 101-103 p. 146-147 p. 192-193 p. 248-251
Common Proverbs Adjectives
1 Week (ongoing) 2 Weeks
p. 148 p. 194-196
Colloquial Adverbs
Expressions
1 Week 2 Weeks
p. 149 p. 197-198
Figures of Speech Prepositions
2 Weeks 2 Weeks
p. 150-152 p. 199-201
Conjunctions
2 Weeks
p. 202-203

Use Independent
and Subordinate

Clauses

2 Weeks
p. 204-205
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Grammar

Written
Composition

Simple Sentences
Compound
Sentences

2 Weeks (ongoing)
p. 206-207

Interjections

1 Week
p. 20-209

Synonyms

1 Week
p. 210

Antonyms

1 Week
p. 211

Homophones,
Homonyms, and
Homographs

2 Weeks
p. 212

Capitalization
Rules

1 Week (ongoing)
p. 213
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Grammar

Written
Composition

Punctuate
sentences using
commas, semi-
colons, colons and
quotes

2 Weeks (ongoing)
p. 214-215

Acronyms

1 Week (ongoing)
p. 216-217
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SCOPE OF WORK
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SCOPE OF WORK
LISTENING AND SPEAKING

Sub-Goal 1: Engage effectively in listening and speaking situations for different purposes and audiences and
communicate using a variety of media.

Objective 1.1: Display the characteristics of a good listener.

Suggested

Content Suggested Activities Resources
Assessment(s)
A good listener is someone who Basic: Divide students into Have students assess | 1 Photographs
engages in active listening. Good groups. Have them identify themselves on how
listeners strive to understand the one characteristic of a good well they listened. f Video clips
total meaning of a communicated listener. Ask them to place a
message. member of their group in a

pose that reflects that particular
characteristic. Have the other
students use the clues to
determine which characteristic
is being portrayed.

During informal settings, a good
listener:

I maintains an eye contact

1 shows empathy

1 repeats key information when

appropriate todoso. Intermediate: Have students
{1 uses non-verbal communication | view a recording of a church

(nod of head etc.) to show that | service or a similar gathering.

they are listening. Freeze various frames. Have
1 asks questions at the appropriate | stydents identify those

times. individuals who are exhibiting
During formal settings a good characteristics of good
listener: listeners.

1 maintains appropriate posture

(sits or stands straight.) Advanced: Provide materials

and oral instructions for the




1 looks at the person who is class on how to make a
speaking. particular item. Have students
1 listens/observes for clues (both | listen to and follow the
verbal and non-verbal) that would | instructions. Display what the
assist in making the message item should have looked like.
clearer. Di scuss reasons

1 provides non-verbal cues to let results as it relates to listening.
the speaker know that they are
listening.

Example: make notes

9 asks guestions or comments on
what is being said at the
appropriate times
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Objective 1.2: Articulate personal information, needs, experiences, understandings and opinions.

work, email addresses, and phone
contacts; names of siblings etc.

Clearly communicate personal information
when in danger, in need of help, when lost,
or when asked by a trusted adult like a
teacher, principal, police officer, or nurse.

When Expressing Needs

1 Speak clearly.

1 Speak audibly.

1 Speak confidently.

1 Look at the person to whom you are
speaking.

Sharing Stories

1 Make eye contact with the people with
whom you are speaking.

1 Think about the important details of the
experience about which to tell.

1 Tell the events in the order in which
they happened. Use sequence words
to help: first, second, third, later, after
etc.

I Use hand gestures to provide more

recommendations to their
friends on whether they
should or should not read the
book. Have them give
supporting reasons for their
opinion.

Intermediate: Have
students orally describe a
favourite dessert. Have
them present a picture of it at
the end. Have the class
discuss whether or not the
description did it justice and
whether or not they were
interested in trying the
dessert based on the
description.

Advanced: Have students
work in groups to provide
their opinion on a current
topic. Have them present
reasons to support their
views.

personal
information
requested.

o Suggested
Content Suggested Activities Asseggment(s) Resources
Personal information - full name; address | Basic: Have students Have an oral quiz Books for
(island, settlement/sub-division); gender; complete an oral book where students will students to
date of birth; par enjreport. Have them make readily supply the review

Upper Primary
Oral
Presentation
Rubric (see
Appendices)
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

meaning to stories.

Vary the volume of your voice when
appropriate to do so. (Talk softly or
loudly).

Vary the pitch/tone of your voice when
appropriate to do so. (Talk in a high
squeaky voice or a low booming voice
etc.).

Incorporate facial expressions. Open
the eyes wide to express fear, have a
smile on the face when talking about a
happy experience, or give a frown when
expressing feelings of anger.

Give details about the characters. How
did they look? sound? move?

Sharing Descriptions

When providing descriptions, include
sensory words along with similes,
metaphors, and onomatopoeias.

Sharing Knowledge/Information:

1
1

Plan what needs to be said for the
allotted time provided.

Begin with a sentence that will capture
the attention of your audience. Ask a
question, share a quote, provide action
etc.

Explain about what you will be
speaking.

54



Content

Suggested Activities

Suggested
Assessment(s)

Resources

E

Provide the steps, facts or details.
Conclude by sharing the main idea
another way, providing final thoughts, or
giving advice.

Sharing Opinions

An opinion tells how a person thinks or
feels about a particular thing. Opinions are
expressed informally all the time.

Example: firhat was the best movie in the
whole world!o

When formally expressing an opinion on a
more serious topic, do the following:

1.

Begin by introducing startling facts,
making generalizations, using
percentages etc. that will support your
view.

Use words or phrases that indicate an
opinion is being made: In my opinion,
My view is that, It is my beliefé
Provide at least three reasons that
support the opinion. Begin with the
most important reason.

Use props such as pictures, tables, or
charts to show the audience.

End by stating again how you feel.
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Objective 1.3: Perform multi-step oral instructions.

precisely is an important life skill.

The following are suggestions to
help you become better at following
multi-step directions.

1. Focus on the speaker.
2.
3. Listen for sequence clues such

Tune out distractions.

as cue words: stép oneq fstep
twogq ffirst, imextoor ffinallya
Listen for speaking cues, such
as a pause.

Visualize yourself completing
each step as they are said.
Repeat the instructions to
yourself.

Ask questions if you are
uncertain.

. Follow each step in the order

stated.

Review the instructions to
ensure that you have followed
each step.

multi-step traditional Bahamian
dance. Have students follow
oral instructions to perform the
dance.

Intermediate: Give each
student a piece of paper. Have
students follow oral instructions
to draw an animal, building, or
scene. Compare student
drawings with the original
drawing. Discuss differences.

Advanced: Give each group
of students a map (tourist map)
of your island. Google Earth or
Good Maps may also be used.
Using the map, give students
multi-step directions to get to a
particular location. After the
directions have been given,
allow students an opportunity to
share their location on the map
based on the instructions that
they followed. Discuss why
they may or may not have
arrived at the correct location.

set of multi-step oral
instructions. Assess
their ability to complete
the task as instructed.

. Suggested
Content Suggested Activities Assessment(s) Resources
Following instructions or directions | Basic: Identify an appropriate | Have students perform a Tourist map

Google Earth or
Good Maps

Access to the
internet
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Objective 1.4: Use appropriate protocols, speech and body language when speaking to others.

. Suggested
Content Suggested Activities Assessment(s) Resources
It is important to display good manners Basic: Play clips of Set up various scenarios Movie clips

when speaking.

Greeting Adults:

1 Greet adults and others with
salutations such
Afgood

1 When someone asks how you are
doing, after you answer, thank the

person for asking. Then, inquire as to

how the person is doing.

1 Look the person in the eyes. If a
question is asked, answer the
question politely.

f Say fmaé&amor
f emal es
males. You can also use the

personb6s name i n

or fimabdbamo. Do n
to indicate Ayesoa

1 Say fpleaseo, nt
thank youo.

after nominght

dawmo m
stmdofnyBBO

movies where certain
protocols were breached.
Discuss the appropriate
oral responses with
students.

Intermediate: Have
students listen to clips
from talk shows. Have
them discuss the protocols
observed and those that
were not observed.

Advanced: Have
students work in small
groups to videotape
themselves roleplaying
some of the protocols.
Have them share their
work with the class. Have
the class critique their
work.

to which students have
to react. Provide
feedback on their
responses.

Sound clips from
talk shows

Upper Primary
Oral Presentation
Rubric (see
Appendices)
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

When introducing yourself to others:

1
1

1
1

Say your name clearly and loudly.

If the adult extends his/her hand, you
may extend your right hand and
shake it firmly.

Look the person in the eye.

Listen and respond to questions.

When Making Requests:

)l

Do not interrupt adults when they are
speaking, unless there is an
emergency. If itis an emergency,
begin by saying,

In a class setting, whether virtually or
in person, raise your hand or use the
hand icon (if virtual) to get permission
before speaking.

AMay | 0 s h o idndskibge
permission to do something.
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Objective 1.5: Display proper etiquette while communicating across various digital platforms (voice or video calls)

o Suggested
Content Suggested Activities Asseggment(s) Resources
Always display proper etiquette when | Basic: Have pairs of Set up various scenarios Cell phones to
making/receiving voice or video calls | students role-play to which students have to use as props
conversations prepared by | react. Provide feedback
Receiving Phone Calls the teacher using phone on their responses. Pre-recorded
1. Pick the phone up by the second props. Discuss the conversations
ring. protocols that were
2. Answer the phone with a polite followed with students. Puppets
greeting like hello or something
similar. Intermediate: Have
3. Politely ask, "May | ask who's students use puppets to
calling?" if the caller does not pretend to have telephone
identify himself/herself. conversations between an
4. Respond with "Just a moment adult and a child etc.
please," if you need to give the
phone to somebody else. Advanced: Have students
5. Do not s houtnameh e | listento one part of a pre-
and say fitel epho]|recordedphone
person and inform them of the call. | conversation where
6. If the person that the caller is adequate time has been
asking for is not at home or busy, allocated for students to
inform the caller by saying, "I'm respond as if it was a live
sorry, he/she isn't available right telephone conversation.
now. May | take a message?" Have students role-play
Write the caller's message reporting an emergency by
including name, phone number, telephone
date and time of the call so that the
call can be returned.
7. Limit the amount of information
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

that you give to callers. Avoid
saying when the person who left
the home will return.

8. End cal |geodhyeot.h aD
just hang up the phone.

Making Phone Calls

1. Speak clearly. If a parent answers
the phone, identify yourself and
ask to speak with the person for
whom you are calling.

Example:fiHe |l | o, Mihis .
is Tavia. May | please speak with

R e n e & a gibling answers the
phone, just say,
speak with Renee pleas e . 0

2. If you dial a wrong number, say
ASorry, wr oNegerjast
hang up the phone.

Leaving Voice Messages

1. Provide your name and number.

2. State the name of the person for
whom you are leaving the
message.

3. State your message clearly and
briefly.
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

Video Calls/Virtual Classes

1.

o ab

Accept or make voice or video
calls only from people who have
been approved by your parents.

. Sign into video calls using your full

name and not the name of the
device.

Sign into class at least ten to
fifteen minutes early to give time to
work through any challenges that
might be experienced.

Dress appropriately.

When in class, have cameras on.
Stay in one location for the
duration of the call.

. Be aware of what is in your

background. The space should be
neat, clean, and free from anything
too personal. Have your back
against a wall whenever possible.
Get other peopl e
before making them a part of the
video call.

Utilize headphones, when
possible, to drown out distracting
noises.

10. Focus on the caller/teacher. Do

not text or watch television while
you are speaking.
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Objective 1.6: Use Standard English and dialect expressions appropriately.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

Standard English is a term applied to
a language that is grammatically
correct with no dialect. It
encompasses grammar, vocabulary,
pronunciation, and spelling. There are
times when using dialect or slang can
interfere with good communication.

Use Standard English when in class
or with a more formal audience.
Other occasions could be when
conducting a class assembly,
participating in a Christmas play etc.

The Bahamian dialect can be used
when speaking in more informal
settings, like with family or friends. It
has its special vocabulary as well as a
specific way of pronouncing words.

It includes words like:

tink = think
dis = this

c al # daling
bey = boy

In addition to being used in informal
conversations, Bahamian dialect is
often featured in plays, Bahamian
novels as well as radio and
television commercials.

Basic: Call the names of various
people. Have students discuss
whether it would be appropriate to
use dialect or Standard English if
they had to speak to them.

Examples: The Prime Minister,
first cousin, a cashier, a tourist,
packing boy, the Duke and
Duchess of Cambridge etc.

Intermediate: Students will
pretend that their favourite
television star will be visiting their
school. Have them develop
appropriate questions in Standard
English that will be asked.

Advanced: Have students listen
to a Bahamian commercial in
dialect. Have students translate
parts of it into Standard English for
a non-Bahamian audience.

Provide students with
a list of several places
or occasions. Have
them indicate whether
Standard English or
dialect would be
appropriate.

1 Clips of Bahamian
commercials in
dialect.
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Objective 1.7: Employ key vocabulary/phrases that good communicators use.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

There are specific phrases that can be
useful in communicating effectively.

To give information

T Inaddi ti on t oé
M Firstwe need to do
T Additionallyé

To get clarification

T Can you explainée
T Please show an e
T I danderstand wh
To share an opinion

T 1 believeé

T I thinké

T I'n my opinioné
T 1 concur withteé
T I agreeé

T I disagreeé

To challenge/argue

T I would argue th
1 If that is the case, then why...?
But what about é?
One reasoné
Further moreé

1
1
1
T This confirms th

Basic: Conduct a taste test of
a particular product. Have
students use opinion stems to
express how they feel about
the product.

Intermediate: Invite a guest
speaker to class to provide
information on a current
content topic. Have students
ask clarifying questions.

Advanced: Have students
research a particular content
area topic. Have them include
some of the stems for giving
information in their
presentations.

Have students give a
one-minute talk on a
current topic from the
content area subjects
that they have
researched. Have
them use some of the
stems to provide

additional information.

Google Slides Editable

Templates (Casa-Todd,

2021)

i Conversation Starters

9 Constructive Criticism
Discussion Starters

Teaching Communication

Skills PDF Downloads

(Stott, 2018)

 Communication Skills
Framework

1 Discussion Roles

Teaching Students How

to Have an Academic

Discussion PDF

Downloads (Blumberg,

2022)

1 The Progression of
Talk

Teacherspayteachers.com

1 Talk Prompts

9 Discussion Sentence
Starters

9 Accountable Talk
Stems & Posters

63




Objective 1.8: Speak clearly, audibly and with appropriate volume, pacing and expression.

. Suggested
Content Suggested Activities Asseggment(s) Resources
When speaking, consideration must be | Basic: Read sentences void of Have students take 1 Short passages for
given to the audience, occasion, and intonations. Have students turns reading stories. students to read
location. Sometimes, adjustments have | determine whether the sentences Use a rubric to assess
to be made to our regular speech. are statements or questions. their reading. f  Upper Primary
Discuss the importance of Oral Presentation
Volume refers to the loudness or intonations. Rubric (see
softness of the sp Appendices)
aware of the environment and adjust Intermediate: Have selected
the volume of speech accordingly. students read short paragraphs that

would involve the use of
expressions. Encourage the class
to watch students to determine how
the paragraph that was read, made
them feel. Discuss what the
readers did to portray those
emotions.

Examples:

Danger i very loud

Social/party i loud

In Class i medium loud/soft/silent
(depending on the activity)

Rate means how fast or how slowly the
person is speaking. The rate can vary

depending on the occasion. Advanced: Have students take

turns giving a tour of the campus to

When speaking ordinarily, speak at a parents. Have students incorporate
pace where people can comfortably what they have learned to make the
understand what is being said. Ifthe | tourinteresting. Discuss.

person speaks too quickly, key
information may be missed. If the
person speaks too slowly, the listeners
might lose interest. When speaking for
dramatic purposes, the pace of
speaking can sometimes fluctuate with
the mood of the piece.
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

Examples:

pauses - leaving the audience in
suspense before continuing to
announce the winner.

Someone is running 1 read a little
faster

Someone is sad i slow the pace down
a bit

Pronunciation 1 This refers to the
correctness of sound in a word. When
speaking formally, ensure that sounds
like the following are said correctly:

1 Words beginning with th.

1 Endings of words with ing and s.

Use tongue, teeth, and lips to produce
the correct sounds.

Facial expressions and gestures are
a form of non-verbal communication
that help to convey the emotions of the
speaker.

Example: If happy news is being
delivered, the speaker might wear a
smile.

If the listener wanted to show how big
something was, they may spread their
arms apart to demonstrate this.
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

Facial expressions and gestures can
help to keep the listeners engaged.
However, they should not be overused
as they can also distract.

Pitch refers to how high or how low the
person is speaking. Some people
normally may have high-pitched voices
while others may have low-pitched
voices. When completing dramatic
activities, the speaker may vary the
pitch depending on who is speaking.

Example: baby- high squeaky voice

Intonation refers to the rising and
falling of the voice. The voice may rise
or fall if a question is being asked or
demand is being made. The intonation
may vary depending on the purpose of
the statement. A person speaking in a
monotone does not have the rhythmic
rise and fall of the voice. There is only
one tone being used.

Pause i Sometimes speakers pause
to conclude a point, for emphasis, to
get the audi eandte 6s
allow the audience time to think about
what has transpired.
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SCOPE OF WORK

Sub-Goal 2: Interpret developmentally appropriate printed and audio-visual materials (including literary and
informational resources) using various comprehension strategies and literary skills.

PHONICS /SPEL LING /WORD BUILDING

Objective 2.16: Use knowledge of syllabication to decode words.

A syllable is a unit of pronunciation. It is | Basic: Students can watch an Use a gamification Video Options:
a word or part of a word with a single interactive video on syllables and platform such T 6Cl apdl t
vowel sound. The number of syllables in | clap out the sounds of words. as Quizizz, Blooket, https://www.youtu
a word is determined by the number of and Quizlet to be.com/watch?v=
vowel sounds. Words can be divided Intermediate: formatively assess psUPYR23508
into syllables. Teacher will give students word students in an

cards. In groups, they will cut the engaging activity. f 6Cl ap Our
Syllabication helps in: words into syllables, mix up the Syl | aabl es
a. Decoding words syllables and then try to put the https://www.youtu
b. Reading fluently words back together again. They be.com/watch?v=
c. Spelling words accurately will then try to match each of the 2Czm2p3stVM
d. Dividing words at the end of a line syllabication rules to the word that

when writing follows the rule. Example: care/ful

Example: The word i t u mwould bed Technology Adaptation:
divided into ftur-tledand not ftu- Teachers can write words on the
rtlecor fturt-leo . Whiteboard video conferencing

tool or whiteboard.fi and allow
Syllabication Rules: students to annotate to divide
When a word ends in le preceded by a
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consonant, divide the word before that
consonant. Example: cir-cle

Sample Words

fable eagle jungle
turtle bubble gargle
candle example

When a word has a suffix with a vowel
sound in it, divide the word between the
base word and the suffix.

Example: fly-ing

Sample Words

darker resting careful
shouting teacher stronger
smallest climbing faster
cheerful

When a word has a prefix, divide the
word between the prefix and the base
word. Example: re-new

Sample Words

preview replay unkind
dislike unhappy misplace

words into syllables.

Advanced: Have

students participate in an

i nteracti ve -agpaome
wor ds o. @rhvid quickdya c
display unfamiliar words via hard
card and or PowerPoint. The
students will have to use their
knowledge of syllabication to
decode each word within the given
timeframe
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When a word has two middle
consonants, divide the word between the
two middle consonants.

Example: let-ter

Sample Words

basket airport powder
cuddle pretest puppet

belly apron paddle

butter
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Objective 2.17: Decode words with hard and soft @bdand @&

The letter @dcan be pronounced as
Ikl or /sl.

When @6bis followed by @§ @§ or @wd
it is usually pronounced /k/ - the hard
@obsound.

Sample Words
castle cotton
cable country
candle court

candy cuddle
camel current

When @&bis followed by e, i, ory, itis
usually pronounced /s/ which is the
soft @bsound.

Sample Words

bicycle cereal
braces lettuce
celery recess
circle service
circus science

The letter fgdcan be pronounced as
Ig/ or /jl.

Basic: Provide students with a
list of scrambled words that
have the hard and

soft ¢ and g sounds. Have
them unscramble the words to
reveal their spelling

words. Have them pronounce
the words.

Intermediate: Have students
listen to an appropriate song
on a selected social media
platform. Have them identify
words with the specified
sound(s). Have them write the
words and check their spelling
with a dictionary or using
Google.

Advanced: Have students
write dictated sentences that
utilize words with the hard and
soft ¢ and g sounds.

Have students complete a

word study worksheet.

Spell Zone
https://www.spellzon
e.com/word_lists/list-
1385.htm

Pronunciation
Guide: Hard C or
Soft C?
https://www.youtube.
com/watch?v=5yeA

WgMx6FI

Soft G vs Hard G:
What 6s t he
difference?
https://www.youtube.
com/watch?v=dSiTh

rQpGCl
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When @abis followed by @§ @4 or @
it is usually pronounced as /g/ - the
hard @bsound.

Sample Words
dragon  garage
disguise gather
gallery golden
gallon gullible
garden  gutter

When @éis followed by @4 & dF §9§ it
is usually pronounced /j/ - the soft g
sound.

Sample Words
budget ginger
cabbage gym

engine region
genius tragic
giant stranger
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Objective 2.18: Decode initial, medial and final blends and the sounds associated with them.

A consonant blend is two or more
consonants sounded together so that
each sound is heard.

Some words begin with consonant
blends.

Examples: black, train, spring.

There are four main basic forms of
initial, medial, and/or final

consonant blends: r-blends, s-blends,
[-blends, and n-blends.

Sample Words:

crutches please quest
brother clamp  held
sweeping extra skunk
skate crispy  sand

Some blends contain three
consonants. Common three consonant
blends include: str, spl, shr, thr, scr,
and spr.

Sample Words:

str words: stream, struck, stride
spl words: splash, split, splatter
shr words: shrimp, shrug, shrink

Basic: Display pictures that depict
words with initial, middle, or final
consonant blend sounds. Allow
students to say the word and
identify the position of the
consonant blend.

Technology Adaptation: Using
an online platform such as
Teachermade, Quizizz,
Liveworksheet, etc., to formatively
assess studentso
skills taught on initial, medial and
final blends to decode unfamiliar
words displayed. (Students will
select the correct blend that they
hear in each word sounded out.)

Intermediate: Create cards

that have unfamiliar words that
contain blends in the beginning,
medial, and final positions in
columns directly underneath

a matching die number (1-6).

to decode. Students will roll a die
and attempt to decode a word that
is in the column of the

Dictate sentences
that contain blends

for students to write.

Check their spelling
of the words with
blends.

Spin the Wheel
Template
https://wheelof
names.com/
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thr words: throat, throb, threw corresponding number on the
scr words: scream, scrap, scrape card.
Spr words: spry, spray, sprain

ALAJARARAAIAA

Technology adaptation:

(This activity can also be
recreatedinaf Spi Whteled 0
online template. Students spin the
wheel to determine the column from
which they must attempt to call a
word).

Advanced: Place 10-15 cards
around the classroom. Ensure that
each card has 4 pictures on it that
are directly related to the secret
name of a classroom word with a
blend sound (initial, medial, and
final). Have students search the
classroom using these 6 H iPitttre
C a r dodirid the classroom object.
Require learners to present the
method they devised and used to
identify objects.
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Objective 2.19: Decode consonant digraphs in initial, medial and final positions and the sounds associated with them.

Consonant digraphs are two
consonants that appear together in
a word but stand for only one
sound.

Consonant digraphs are:
/ch/ as in chip;

/sh/ as in shell;

/zh/ as in pleasure;

/th/as in thin (voiceless);
/th/as in this (voiced);

/wh/ as in when;

/ng/ as in sing.

Sample Words:

/ch/ - chain, chorus, cheese

/sh/ - shout, ship, sheep

/zh/ - usual, casual, occasion

/Ith/ (voiceless) i think, third,
thirst

/th/ (voiced) - that, though, they

/wh/ - whist, wheel, white

Ing/ - string, swing, gang

Basic: Using a gamification
platform or a whiteboard, display
a spelling list of unfamiliar words
with the missing digraphs. Allow
students to insert the correct
digraph into the word.

Intermediate: Given a one-
minute time limit, have students
locate about three words
containing a given digraph
using fictional or non-fictional
texts.

Advanced: Place students into
teams. Have students line up

in their teams a short distance
from the white/chalkboard. (You
can also use a video
conferencing tool.) At a given
signal from the teacher, have
students race to write and
pronounce a word that contains
the given digraph.

Have students complete
a worksheet related to
digraphs.

1 Spell City Game:
https://www.spellingci
ty.com/digraphs.html
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Objective 2.20: Decode words with r-controlled vowel sounds.

Whent he c ons onan|Basic: Have students pronounce | Have students participate | Hangman Website

after a vowel or vowels, it r- controlled vowels. in a Class Spelling Bee https://www.hangman
sometimes changes the vowel | Examples: /ar/, /er/, lir/, lor/ where they have to spell words.com/

sound. The | ett er (¢and/ur/). grade-level appropriate create

vowel have a sound that is Have them view and pronounce words with r-controlled

different from the usual short or | the @- controlledéwords on pre- vowel sounds.

long sound. This special sound | made flashcards.
isconsi dewoadr i |
Intermediate: Play Hangman

Examples: heart /ar/, sports with words containing r-controlled
/or/, and curb /url.) vowels. Activity can be based

on determining the f T controlled
Sample Words wor do a ctite medniing.g
carton organ
curb journal Technology Adaptation:
spare garbage Use the Whiteboard on the video
board artist conferencing tool
heart sparks to play the game or create an
harbour sports electronic version.
shore boards
dirty sherbet
perfume error Advanced: Create a short poem
cheerfully fearless that cooabatnel fie

as end rhymes.
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Objective 2.21: Decode words with final /I/ spelt @lg &ldand ded

The /I/ sound at the end of a word can Basic: Have students Provide students with | § Le or Al?

be spelt in several different ways. complete a crossword puzzle | unfamiliar words and (Fawcet, 2018)
focused on the different /I/ have them use the https://www.youtu

Generally, falois used when adding a sounds at the end of words. rules to decide the be.com/watch?v=

suffix on to a base word. way the /I/ should be LNEZwtDB2-w
Intermediate: Have students | spelt.

Example: logic - logical unscramble words that have

the various endings for the /I/.
Sample Words

identical critical Advanced: Have students
hospital official write dictated sentences using
personal magical their spelling words.

natural

Use fieoif the sound is part of the word. A
consonant normally forms a part of this
end syllable. T h e dnding & seen
mainly after the following letters: b, c, d,

f, 0, k, p,sl, st,tand z. The le ending is
never used after these letters: m, n, r, v,
and w.

Sample Words:

ble 7 Bible, cable, grumble
cle 1 circle, icicle, muscle
dle 7 handle, middle, needle
fle 1 raffle, trifle, waffle

gle 1 giggle, triangle, single
kle T buckle, tackle, trickle,
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ple - people, sample, simple
slei measles, hassle, tussle
stle i castle, hustle, rustle
tlei cattle, gentle, settle

zle 7 muzzle, puzzle, sizzle

In some words, the /I/ is spelt fela

Sample Words:
chapel

diesel

gospel

label

nickel

parcel

towel

travel
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Objective 2.22: Decode words with algeband @ebspelling.

The | etter combinr
Nfgeo make t Aleletter /
combinationi d g &0

a trigraph because the three letters

always function together to form the

same sound as the letter i j Wse

Adgeod with woshdrs
vowel sound before the /j/ sound.
Examples:

fjudgedo  afieddeo

Use fgeowith words that do not
have a short vowel sound before
the /j/ sound.

Examples:
Achangdébuagrad

Sample Words:

fudge ledge
badge pledge
hedge lodge
badge judge
ridged bridge
large village

Basic: Prepare a set of word pair
cards that contain unfamiliar words
with the fdged a n dspdiliggehat
are spelt correctly and incorrectly.
Label AOh em dDigpl&yo
each pair of word cards and allow
students to decode the words. Then,
have the students identify which
card contains the correct spelling of
the words based on their knowledge
of tdde@ d nedouldi g

Intermediate: Provide each
student/group with an unused fly
swatter. Display a group

of unfamiliar words that have the
Adged and fAgeod sp
member from each group to swat the
word that is spelt correctly. Have
them explain why they chose that
particular word to swat. Have
students use the words in sentences.

Advanced: Have students compete

in ASpelling Base
class into two teams. Organize
Adged and dfguecdlunwms

based on their level of difficulty.
(Students should not be

Have students
complete a cloze
passage where they
have to supply words
with fAdgeo
spelling.

Using 'ge' or 'dge’
https://www.youtube.
com/watch?v=0fHfY

18aluQ
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able to see the list.) Column one
would represent the first base and
would contain the easiest words.
Column two would be second base
and would be a bit more difficult.
Column three would be the third
base, and words from Column four
would represent a home run and be
the most difficult of all. Students can
select the column from which they
want to receive a word. Call the
word. If the player spells the word
incorrectly, he or she is out. If the
player gets it correct, he/she may
advance to that base. Everyone else
on the base would also advance.
The team with the most players
returning to home base wins the
game.
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Objective 2.23: Decode diphthongs and vowel digraphs in initial, medial and final positions.

Diphthongs are types of vowels
where two vowel sounds are
connected in a continuous, gliding
motion (to make one sound). They are
often referred to as gliding vowels.

Examples of diphthongs are: /oi/,
loyl, lowl/, loul.

The diphthongs @uband @wbdcan have
two distinct sounds.

T / ou/ can ocubéagsimd |
doused and like @ubas in Goupbd

1 /ow/can s ouowbaslhni ke
clown and @wabas in glow.

Sample Words:

disappointed  broil
noise avoid
spouse spout
browser frown
joyful royalty

If two vowels are beside each other in
a word or syllable, the first vowel is
usually long while the second vowel
remains silent. This is called a vowel

Basic: Make picture cards whose
names contain the required
diphthong and vowel digraph. Have
the students look at the cards and
write the names of the pictures on
the card as well as underline the
diphthong and circle the vowel
digraphs displayed.

Intermediate: Give students a
diphthong and vowel digraph and
have them write as many words as
possible that contain the spelling
rules. This may be done as a timed
activity or as a game. Have the
students decode the words.

Advanced: Have the students
unscramble words containing
diphthongs and vowel digraphs.
Choose words containing
diphthongs and vowel digraphs,
then create clues or write
definitions for the words. Give
students the clues and have them
unscramble the words. Have them
decode the words.

Have students read
words containing the
diphthongs and vowel
digraphs in context.

Diphthong Song
https://www.youtu

be.com/watch?v=

XSOVipapSXA
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digraph.

Sample Words:
grain

speech

grease

raincoat
walkway

Examples of vowel digraphs are:
ai, ee, ea, oa, ay

waiter
between
ice-cream
throat
sprayed
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Objective 2.24: Use words with silent consonants.

Content: Silent consonants are
consonants that appear in a word but
are not heard when the word is
pronounced.

Silent Consonants:

Silent d often comes before the
letters fndand fga

Silent t often comes
before fenoor fied

Silent b often comes before ita
Silent n often follows fma
Silent k often comes before ma

Silent h is sometimes silent at the
beginning of words.

Sample Words:
Wednesday kneel

Basic: Introduce students to a list of
words with silent consonants. Say the
words and have the students repeat
the words after you. Ask them

to identify the silent consonant letter of
each word.

Technology Adaptation:

Using a wheel spinner tool, type in the
spelling list words and allow students
to say the spelling list word

and identify the silent consonants.

Intermediate: Give students a

word containing a silent consonant
combination (example: knock) and
have them write as many words as
possible that contain the same silent
consonant combination. This can be a
timed activity or game.

Technology Adaptation:
Using the whiteboard on a video
conferencing platform, allow the

edge fasten students to annotate on the board to
crumbs listen complete the activity live.

hymns knock

character anchor

honour honesty

Administer a rote
memorization test.

Assess differentiated
activities.

Have students
complete a word
study worksheet.

Wheel Spinner
https://wheelofna
mes.com/

Common Silent
Consonants List
(see Appendices)
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Advanced: Have students use a
dictionary to define spelling list words
and use each in a sentence. Ask
students to write the words. Have
them underline the silent consonant
letter in each word.
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Objective 2.25: Alphabetize a list of words.

Alphabetical order refers to the Basic: Give students a list of Have students 1 Vocabulary

organizing of a list of words in the order | words. Using the first letters they | organize a list of words Spelling City

of the alphabet based on the letters in will put the words in alphabetical | in alphabetical order. https://www.youtub

their names. order. e.com/watch?v=0C
DYoEm5Ls8

This makes information easier to find in
a dictionary, thesaurus, phone book,
index, etc.

Example: camel goat horse

Intermediate: Have students

organize words in alphabetical
order based on their third and

fourth letters.

There are specific rules as to how
words are organized in alphabetical

order.

Arrange words in order using their Advanced: Have students place
first letters. If the first letters are the the titles of books in alphabetical
same, then use the second letters to order.

determine the order in which the words
should appear. If those are the same,
then move to the third and fourth letters.

Example: victory, violet, villain

When alphabetizing titles, use the
main words to determine the order.
Words like 6 a 6 , 6 a n éhowddmat
be considered.

Hansel and Gretel
The Princess and the Pea
Tale of a Fisherman
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Objective 2.26: Use the dictionary and thesaurus effectively.

A dictionary contains a list of words
arranged alphabetically. The
meaning(s) of the word is/are explained
along with other important information.

Guide words - These words are at the
top of the page in a dictionary or
thesaurus. They are the first and last
words found on those pages.

Entry Word- This is the word for which
the meaning is being provided. It shows
how the word is spelt. The entry word
has dots to divide the word into
syllables.

Pronunciation- This tells how to say
the word. Symbols are provided that
stand for certain sounds.

Part of Speech- This tells how a word
may be used in a sentence.

Origin T The origin of a word
often appears in brackets at the end of
the definition.

Meaning- Words can have multiple
meanings. The different meanings of

Basic: Display an example of a
dictionary entry and a thesaurus
entry. Allow students to annotate on
the whiteboard comparing and
contrasting details of the

two entries.

Intermediate: Divide students into
groups of three. Have one student
choose an unfamiliar word from the
dictionary. Have that student write
the actual definition on a slip of
paper. Have the other two students
write a fake definition for the word,
being careful to make it sound real.
As the groups share their words and
definitions, have the students vote
on whose definition they think is the
real one. Have students use the
dictionary to find the actual
meanings of the words.

Have students play
ADraw Swor (
they have to compete
to see who can find
the given word first
and to give patrticular
information requested
about that word.

classroom
dictionaries

internet access

Write Source
Grade 3; pp. 302-
303, 450

Write Source
Grade 4; pp. 318-
319, 464
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the word are numbered.

Plural Form or Verb Form- These are
shown when the spelling of the base
word changes.

A thesaurus provides synonyms for
words listed.

Advanced: Give students an
example of a dictionary entry
and/or a thesaurus entry. Have
students answer questions about
them.

Example Questions:

T What is this wor

1 What is a synonym for this
word?

1 Which part/parts of speech does
this word have?

1 What is the meaning of this
word?

Technology Adaptation: Have
students use a reputable online
dictionary and thesaurus to find the
meanings of unfamiliar words as well
as synonyms.
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Objective 2.27: Spell contractions.

A contraction is a short way of
combining two words into one.

To form a contraction, often, a part of
the second word is removed and
replaced with an apostrophe.

we O-rwe are
wh a twhatis
t h e r- thdesis

A

had+not=hadno

di d-rdid mot

Verb + not

have 4+ not= haven

mu st + not= mustn

does + not= doesn
t

Pronoun/Noun (be form)

I + am = | 0m
they + are = they
Pronoun/Noun (will)

I+ will = I'll

he + will = heol]l
we + wi l | =we ol |
you + will = youbo

they +will=t hey 61 |

Y MY M

Basic: Using a whiteboard in
class or virtually, have students
observe the two words and the
contractions that they form. Have
them identify the letters that the
apostrophe replaced. Do this with
several sets of words so that
students can observe the pattern
for several groupings of
contractions.

Intermediate: Have an in-class
spelling bee where students have
to spell contractions.

Advanced: Give students
sentences where they will replace
the underlined words with
contractions.

Have students
complete a worksheet
where they replace the
given word with
contractions.

Write Source
Grade 3; p. 472

Write Source
Grade 4; p. 490.1

List of Contractions

(see Appendices)
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Pronoun/Noun (would)

you + would = you

we +would=we 6 d

he + would = heodd
h e

she + would = s
[ + would = 1¢6d

Some contractions do not follow a
pattern.

wi || + not = WO
can + not = can

(@)=}
- O

Avoid using contractions in formal
writing.

1Y
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Objective 2.28: Use common abbreviations.

An abbreviation is a shortened form
of a word that ends with a period.

In abbreviations, you will notice
that:

1. Most are spelt with the first
letters of the word(s).
Example: company i co.

2. Some are spelt with a
combination of letters from the
word.

Example: government i govt.

3. Others are spelt with letters not
found in the original word.
Example: ounce’i oz.

4. Many abbreviations begin with a
capital letter.
Example: Floridai Fl.

5. Some abbreviations that include
unit of measurements or capital
letters do not need a period.
Example: meter - m

Basic: Have students play

an abbreviation game on a
gamification platform as teams or
individually. Ensure that
students are given feedback

on correct and incorrect answers
for reinforcement.

Intermediate: Have students use
a dictionary to find provided words
and then abbreviate them. Allow
students to document their
findings on a sheet of

paper. (Example: mph- miles per
hour)

Advanced: Have students
document words in their
environment that have been
abbreviated. Ask them to share
their list with the class names on
the guest list with abbreviated
titles and initials for first and
middle names. Tell them that
addresses with abbreviations are
to be written for each name.

Have students complete
a worksheet where they
have to identify the
abbreviated form of
familiar words across
content area subjects.

Gamification
Platform
https://www.blooket.
com/set/6171a1091
€57170030170716

The Studen
Companion,
Caribbean Edition
(Best, 2012; pp. 98-
102, 104)

The Studen
Companion Practice
(Coates, 2012; pp.
39-41)
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6. Add a period to an abbreviation
when it does not include the last
letter of the whole word.
Example: mountain i Mt.
Alvernia

Sample Abbreviations
post office i P.O.
Celsius1 ¢

Center i ctr.
Teaspoon i tsp
Longitude T long.
Latitude 1 lat.

Ante meridiem 1 a.m.
Post meridiem i p.m.

Text Messaging

Some words and phrases have been
abbreviated for social media and are
acceptable in that context.

However, on school-based
assignments and other types of
formal writing, they should not be
used.

Examples:

brb i be right back

idkil dondot know
lol i laughing out loud

ppl i people

thnx - thanks
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Objective 2.29: Identify the base word, prefix or suffix in words and the meanings associated with them.

Words often contain base words. A
base word is the part of a word that
can stand alone and has meaning. It
is the simplest form of a word.

E x a mp Cyeleois & base word that
means fwheela

Prefixes and suffixes can be added to
base words to change the meanings
of these words.

Prefix T A prefix is a word or syllable
that is added at the beginning of a
base word.

Prefixes have their special meanings
too.

Examples:
The prefix fhiomeans ftwoa
The prefix ftriomeans fthreea

The word fbicycledmeans a ftycle
having two wheelsa

A fitricycleomeans a ftycle having
three wheelsa
Adding ibioand ftrioto the word

Basic: Make three sets of word
cards T one containing root words,
one containing prefixes and one
containing suffixes. Divide the class
into teams, then, mix the root word
cards with either the prefixes or
suffixes. Distribute an equal
number of cards to each team and
designate one team member to
record words. Use a three-minute
timer as students race to form as
many words as possible from their
cards. The recorder writes the
words as they are formed so that
they can be read aloud at the end
of the game. Give one point for
each correctly formed word. The
team with the most points wins.

Intermediate: Using the same
basic activity, mix both sets of
affixes with the word cards.
Students must use both in the
creation of their words.

Advanced: Have students use the
meaning of the prefix or suffix to
figure out the meaning of words.

Have students

complete a worksheet

where they have to
add prefixes and

suffixes to base words

and write their new
meanings.

T

Spelling Essentials
(Tucker, 1999; pp.
20 -36)

The Stude
Companion,
Caribbean Edition
(Best; 2012 pp.
105-108)

The Stude
Companion
Practice Book
(Coates, 2012; pp.
42-44)

Write Source
Grade 3,
pp. 453-454

Write Source
Grade 4,
pp. 464-466

Most Common
Affixes (see
Appendices)
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fcycleg changed its meaning.

Examples of prefixes and their

meanings

after i following

bi T two

centi i one hundred
de - (away from / down)
dis 7 not, opposite of
ex 1 former

in- not

mid i middle

mis 1 badly, wrong
outi beyond

over i above/too much
tri 7 three

Sample Words:

afternoon inactive
afterlife invisible
biweekly midair
bilingual midday
centimetre misbehave
centipede misuse
depart outside
defend outlive
disbelief overspend
disobey overdone
exchange triplex
express triangle
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A suffix is a letter or group of letters
added after a base word to alter its
meaning and form a new word.

Example:
flCareois a base word meaning to be

frulois a suffix meaning ffull ofoor
ffilleda

care + ful = careful
fiCarefulowould now mean ffull of
careoor ftoncerno .

Examples of Suffixes and their
Meanings

able 1 can be done/possible
eri one who

or i one who/that which
less T without

let i small/little

yi like/nature of

ly T like/manner

ment i state/process

ness i state of

ship i state of being or rank
ward i direction of

fconcerned with or interested ino .
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noticeable
enjoyable
teacher
preacher
decorator
visitor
outlet
tartlet
childless
homeless

word.

Sample Words:

rainy
stormy
friendly
happily
darkness
boldness
flagship
relationship
forward
backward

Words can sometimes have both a
prefix and a suffix added to the base

Example: unreachable
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Objective 2.30: Add inflectional endings (with or without) spelling changes.

An inflectional ending is a word part
that is added to a base word. This
ending can make a word plural,
change word tense, or help to make
comparisons. Inflectional endings are:
s, €s, ing, ed, er and est.

1. Adding fieroand fiesto

If a word ends in a ftonsonanto
and fyg change the fiyoto fioand
add feroor festa

Example: happy 1 happier

I f t he woransenaddandi
fe0 r emowe drmcer@dar
festa

Example: late - latest

Sample Words:

bravest
finest

silliest
simpler

happier
fancier

2. Adding fiedo and fingo

If the base word ends in a consonant
vowel consonant and a stressed
syllable, double the final consonant

Basic: Have students draw two
columns. The heading of the first
column should be Base Word.
The second column should be
whichever inflectional ending is
being taught (-s, -ed, -ing). Give
students the base word to write in
the first column and have them
rewrite the words correctly with
the inflectional ending in the
second column.

Intermediate: Give students a
cube. Write only the numbers one
two and three on the cube. Have
them take turns in groups of four
or five rolling the cube. If they roll
number one they must supply a
word that has one letter added to
it (e.g. schools). If they roll a two
they must say a word that has two
letters added to it (wished), etc.

Advanced:

Have students place inflections
correctly on word endings to make
sentences correct according to the
tense, mood, voice, number,
gender, etc. A worksheet will be

Administer a rote
memorization test.

Assess differentiated
activities.

Have students complete
a word study worksheet.

Modern
Curriculum Press
Spelling Workout
Level D: Teacher
Resource Guide
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and add fingoor feda given with various sentences and
root word endings. The students

Example: control - controlling will write the words (given in
brackets) in the correct tense

If the base verb ends in consonant using the correct/necessary

and e, remove the e and add ing or inflections

ed.

Example: skate - skating

If the base verb ends in fieq change
the fiedto fiydoand add finga

To make it past tense, make no
changes to the fiedand add the letter
fdo .

Examples: tiei tying and lie - lied

Sample Words:

irritated regretted
surprised phoning
beginning dying

3. Adding fis0 and fieso

If the word ends in ch, s, ss, sh, x or
Z, just add the inflectional ending "es"
to the word.

Example: bunch i bunches
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I f a wor dcemssnandt
fbpdadd e tho make i
Example: potato i potatoes

| f a wor dvowelod sa ni dn
fogadd sbon t o itplarél.e
Example: radioi radios
Exception: The wo
spelti mangoso or Amal

If aword ends in f0 , ¢ htlee if@fce
fvoand add fesa If the word ends in
ffeo, ¢ hanf@ evad, hied r i@
and a&sbd n

Example: knife - knives

If the word ends in a cansonantdoand
fiyo, ¢ hanyge totrdaddn
fesa

Example: cherry - cherries

Sample Words:
churches
chintzes

calves

wives
blueberries
photos
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Objective 2.31: Spell words containing the @ugh§ @ughtd and @ughtdsounds.

There are five different sounds Basic: Have students play Spelling | Have students 1 Spelling Words
for the ough spelling. Bowling. Using a sidewalk or even complete a cloze with 060UG
surface, set up a bowling lane using | passage that contains https://thatreading
1. /uff/ asin empty water bottles and a tennis words with thing.com/spelling
1 enough ball. Provide students with a word spelling. -words-with-ough/
1 rough that ends with ough to spell. If they
1 tough can spell the word correctly, they get
a turn at rolling the tennis ball to
2. Joff/ as in knock down as many of the bottles
1 cough as they can.
i trough

Intermediate: Have students
3 Jow/ as in research other ways that follow the
1 drought differe_nt sounds along with the
meanings of these words. Have an

4. Long /of as in il n CYpelliagsBee.

% ?uor:JOguh h Advanced: Dictate sentences to stu
ith 9 h dents that utilize words that contain
gzltof;r? the different sou

5. The /i/ sound as in
91 through
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Objective 2.32: Distinguish between the British and American spellings of common words.

The two main spellings of words that we
use in The Bahamas are a mixture of
British English and American English. It
is important to distinguish between the
two because of the spelling and
pronunciation differences.

British English was influenced by
words adopted from languages like
French and German.

American English focuses on how the
word sounds when spoken.

Some spelling differences can be found
at the end of words or the spelling
changes completely.

For Example:

British American
-ce -se
-re -er

-our -or
-t -ed
-que -k
-se -ze
| -l
-ogue -0g

Basic: Have students review a
list of words and identify whether
the British or American spelling is
used.

Intermediate: Present students
with various scenarios and ask
students to write the spelling of
the word that would be
appropriate given the context.

Examples:
1 You are completing an exam
at the University of Miami.

1 You are writing a shopping list
for a friend from Great Britain.

Advanced: Give students a
spelling test where they have to
provide both the British and
American spelling.

Have students
complete a word
study worksheet.

The Differences
Between British
and American
Spelling
https://www.oxfor
dinternationaleng
lish.com/differenc

es-in-british-and-
american-
spelling/#:~:text=
The%20main%?2
Odifference%20is
%20that,sounds
%20when%20it%

20is%20spoken.
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https://www.oxfordinternationalenglish.com/differences-in-british-and-american-spelling/#:~:text=The%20main%20difference%20is%20that,sounds%20when%20it%20is%20spoken

Sample Words:

British
practice
centre
colour
learnt
biscuit
recognise
fulfil
dialogue
tyre
mum
grey

American
practise
center
color
learned
cookie
recognize
fulfill
dialog
tire
mom
gray

When writing, do not switch between
the British and American spelling. Be
consistent with the spelling throughout.
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Objective 2.33: Use word origins to determine the spelling and meaning of words.

Not all the words spoken in English
are English words. Their roots
were formed in another

language. Being able to recognize
certain roots can assist with
spelling and understanding what
particular words mean. It can also
help to see connections between
words.

Spanish

Spanish words entered the English
vocabulary through several
means:

a. With the arrival of Columbus in
The Bahamas came the
establishment of trade with people
from Spain. Through this
interaction, the Spanish introduced
new words

b. Spanish words are used

to identify foods because

there were no English words for
those items.

Basic: Have students locate the
countries being studied on a Map of
the World. Play video clips where
students can hear the words from
the different languages being
spoken. For example, the Karate
Kid movie can be used for
Japanese. Have them record the
words that they hear.

Intermediate: Have students
compile their list of words

from the language of origin being
studied.

Advanced: Have students review
the spelling rules related to a
specific language. Present them
with unfamiliar words that follow
that same pattern. Have them use
the rules to spell the words.

Dictate sentences to
students that
incorporate words from
the language of origin
being studied.

2019 Spell it Tricks
and Tips for
Spelling Bee
Success (Merriam
Webster, 2018)
https://www.wc.k12.
wi.us/201819school
year/Spellingbee/Sp
ell It 2019 full colo
r%20PDF.pdf
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https://www.wc.k12.wi.us/201819schoolyear/Spellingbee/Spell_It_2019_full_color%20PDF.pdf

Recognizing Spanish Words

Spanish words often end with
a long o sound.
Examples:
avocado bravo
cargo nacho
oregano Jalapeno
tobacco
taco
tomato

Qu normally gives the /k/ sound.
Examples:

guesadilla

guinoa

A gives the schwa sound at the
end of a word.

pinata

tortilla

vanilla

Asian Cultures

Similar to Spanish, many Asian
words were transferred to English
because of trade.
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Examples:
brackish ketchup
bungalow Kung Fu
chopsticks tofu
chow tongs
gung-ho typhoon
Dutch

Many of the settlers who came
from Europe settled in North
America. They were from the
Netherlands. Many of the words
from their language became a part
of the American culture. Given the
close ties that The Bahamas
shares with the United States,
these words naturally became a
part of the language of Bahamians.

Examples:
bluff Santa Claus
brackish school
handsome snuff
package waffle
rabbit walrus

Source: Merriam-Webster 2019 Spell It!
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SCOPE OF WORK

Sub-Goal 1: Engage effectively in listening and speaking situations for different purposes and audiences, and
communicate using a variety of media.

FLUENCY

Objective 2.34: Use visual clues (punctuation marks) to aid reading.

Signals are used to help readers Basic: Have students read Have students read a 1 Free Radio
clearly understandthe a ut h o r| sentences with no punctuation selection. Provide Scripts for Kids
message. When reading aloud, marks and then read them again | feedback on their (Scirri, 2022)
attention should particularly be given | with punctuation marks. Have attention to the visual https://a2zhomesch
to these cues. them discuss the differences. cues. ooling.com/all_time
favorites/free-

Comma i Give a slight pause. Itis | Intermediate: Have students go scripts-for-kids/
important to pause at the correct on a scavenger hunt for
time; otherwise, the meaning of the | sentences that contain particular
sentence might change. punctuation marks. Have them

read aloud their sentences to the
Period 1 Give a little longer pause class.

Question Mark 1 Voice should have | Advanced: Have students

a little rise at the end engage in fARadio
Download free radio scripts. Have
Exclamation Mark i Read with students practice the scripts.
strong emotion to reflect what is Ensure that they pay attention to
happening in the text. punctuation marks. Provide

feedback as they practice. Have
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Quotation Marks 7 Voice may need | students record the scripts with
to be changed to indicate that a their sound effects for other
person is speaking, to reflect what is | classes to hear.

happening in the passage, and to
reflect who is speaking. For
example, a giant may have a loud
speaking voice. A baby may have a
tiny voice.
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Objective 2.35: Read aloud a variety of texts with appropriate volume, pacing, pitch, intonation and expression.

It is important when reading, to pay
attention to the rate of speed at
which you are reading, the rise and
fall of your voice, and your
expression.

Rate i Refers to how fast or how
slowly one speaks. Be careful not
to speak so slowly that listeners
lose interest. Do not read too
quickly; otherwise, the words may
not be clear, and the listeners may
find it difficult to follow.

Intonation 7 Refers to the rise and
fall of the voice to reflect what is
happening in the reading piece.

Vocal Expression i The tone of
the reader should reflect the mood
of the piece.

Examples

Sad- Read slowly, lower the voice
Angry 1 Loud, booming voice
Happy 1 light voice

Afraid T stuttering voice

Pitch of Voice - Refers to the
loudness or softness of the voice.

Basic: To assist with controlling the
loudness and softness of the voice,
have students say the alphabet from
AA to LO in this

A-C 1 soft

D-F T medium loud
G-I Loud

J-17 Very Loud

Then have students do the reverse.
Ask students to read various texts in
varying degrees of loudness and
softness.

Intermediate: Have students listen to
a recording of an audio story. Stop at
different points. Discuss how the
character is feeling. Have students
provide information to support their
inferences. Highlight the techniques
that the actor used to relay those
emotions.

Advanced: Have students use the
technigues discussed above in a
reading of their own.

n

Have students read a
selection. Use a
rubric to assess
student so
intonation, and
expression.

f

il

9 Ways to
Increase Fluency
(Emily, 2020)
https://educationto
thecore.com/2020/
03/9-ways-to-
increase-fluency-
in-students/

The Fluent
Reader (Rasinski,
2003)

Expressions
through Drama:
Linking Prosody,
Embodiment, and
Emotional
Awareness
(Werner, 2016)
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SCOPE OF WORK

Sub-Goal 2: Interpret developmentally appropriate printed and audio-visual materials (including literary and
informational resources) using various comprehension strategies and literary skills.

COMPREHENSION /LITERATURE

Objective 2.36: Use different texts and graphic features to assist in understanding printed texts.

Text features are elements included in a non-
fiction text that help readers understand and
locate information.

Book Text Features

Book Cover i Includes the title, a picture,
and author(s)

Title Page - States the title, author,
illustrator, copyright information and
publisher

Table of Contents - Provides topics and
page numbers on which the information can
be found

Subtitles/Subheadings T These appear
under a title or heading to provide specific
related categories of information.

Basic: Using Kahoot or
Quizizz, show text features and
have students identify the
correct text feature to match
each clue or illustration.

Intermediate: Have students
use a digital template to insert
the definition, purpose and
examples of each text feature
given.

Advanced: Divide the class
into groups. Ask students to
use particular text features
(Table of Contents, Index, etc.)
to locate specific information in
the text. Have students
compete to see which team

Have students
complete a
worksheet (with a
graphic source and
text) where they
have to use certain
text and graphic
features to locate
information.

Nonfiction Text
Features
https://www.youtu

be.com/watch?v=

3mAI9QMJJTo
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Charts, Graphs, Tables- visually organize finds the information first.
or list facts and numbers.

Key- Displays information that helps readers
understand a map, chart, or graph.

lllustrations/Photographs with Captions
An image that includes a title explaining what
it is about

Diagrams i A drawing used to identify
different parts or show how things relate

Maps i Show the location of a particular
thing

Index - Found in the back of the book.
Includes the page number where keywords
can be found.

Special Print Features:

Glossary i Defines keywords.

Bold - The word is placed in a darker print
than the rest of the text for emphasis.

Italics - Words that are written with a right
slant
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(These words are often found in the_glossary
of a book.)

Underlined - Keywords have a line drawn
underneath to identify their importance.

Bullets - Used to identify a list of words

Digital Features:

Back Button -Goes back to the last page
visited.

Audio i Click on the speaker icon or press
play to listen to information.

Video i Click on the play icon to view a
video.

Photographs i Press on the photo icon or a
picture to view a single picture or a series of
pictures.

Pop Up i Gives the reader more information,
like the meaning of a word.

Interactive Diagrams/Maps - Hover over or
click on the diagram or map to learn more

Hyperlink T Refers the user to information
on another website. It may be in a different
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colour and/or underlined.

Pencil icon- allows the ability to type,
highlight, or draw on the page.

Textbox- gives the ability to type or insert
information on a page.
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Objective 2.37: Explain the different non-fiction text structures.

Text structure refers to how an author
organizes information in a text. Being
aware of non-fiction text structures and
their purpose helps readers to navigate
the text that they are reading. There
are five basic structures that authors
use.

9 Description - Provides a variety of
information about a particular topic.

Examples: brochures, menus.
Keywords/phrases - for example,
the characteristics of etc.

1 Sequence - Provides the order in
which something happened or
should happen.

Examples: recipes, calendars
Key Words - first, next, finally

1 Problem/Solution - Identifies a
need and shows ways in which it
can be addressed.

Basic: Students can create a
text structure anchor chart with a
section for each type. There
should be a definition and
examples.

Intermediate: Have students
complete a text structure sort,
where they are given cards to
read and determine to which text
structure the text on the card is
referring.

Advanced: Give students two to
three pieces of text. Have them
identify what type of text
structure the selections are.
Students must justify their
choices.

Give students different
samples of non-fictional
texts. Have them identify
the text structure used in
each and give reasons for
their choices.

Non-Fiction Text
Structures
PowerPoint (Jack,
2020).
https://docs.google
.com/presentation/
d/1mclQChHrLsC
c7J5uclACX7KzG
2qVTnoB/edit?usp
=sharing&ouid=10
119550335674467
1098&rtpof=trueé&s
d=true
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https://docs.google.com/presentation/d/1mc1QChHrLsCc7J5uc1ACX7KzG2gVTnoB/edit?usp=sharing&ouid=101195503356744671098&rtpof=true&sd=true
https://docs.google.com/presentation/d/1mc1QChHrLsCc7J5uc1ACX7KzG2gVTnoB/edit?usp=sharing&ouid=101195503356744671098&rtpof=true&sd=true
https://docs.google.com/presentation/d/1mc1QChHrLsCc7J5uc1ACX7KzG2gVTnoB/edit?usp=sharing&ouid=101195503356744671098&rtpof=true&sd=true
https://docs.google.com/presentation/d/1mc1QChHrLsCc7J5uc1ACX7KzG2gVTnoB/edit?usp=sharing&ouid=101195503356744671098&rtpof=true&sd=true
https://docs.google.com/presentation/d/1mc1QChHrLsCc7J5uc1ACX7KzG2gVTnoB/edit?usp=sharing&ouid=101195503356744671098&rtpof=true&sd=true
https://docs.google.com/presentation/d/1mc1QChHrLsCc7J5uc1ACX7KzG2gVTnoB/edit?usp=sharing&ouid=101195503356744671098&rtpof=true&sd=true
https://docs.google.com/presentation/d/1mc1QChHrLsCc7J5uc1ACX7KzG2gVTnoB/edit?usp=sharing&ouid=101195503356744671098&rtpof=true&sd=true
https://docs.google.com/presentation/d/1mc1QChHrLsCc7J5uc1ACX7KzG2gVTnoB/edit?usp=sharing&ouid=101195503356744671098&rtpof=true&sd=true
https://docs.google.com/presentation/d/1mc1QChHrLsCc7J5uc1ACX7KzG2gVTnoB/edit?usp=sharing&ouid=101195503356744671098&rtpof=true&sd=true

Examples: Ads for pain
medicine, newspaper editorials.
Key Words/Phrases - The issue is,
to solve the problem...

1 Cause and Effect i shows the
impact that a particular event had.

Examples: Environmental
studies or weather report

Key Words/Phrases - because, as
a result of

1 Compare/Contrast- Shows how
two things are similar and how they
are different

Examples: Political ads, graphic
organizers

Key Words/Phrases- In the same
way, in comparison to, both
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Objective 2.38: Identify elements of a story (character, setting, theme, point of view and plot).

A well-written story has five (5) core
elements. Being able to identify
these elements and knowing how
they work together in a story helps a
reader to better understand the
aut hor O6The elemenks .of a
story include:

Character: The people or animals
and objects behaving like humans in
the story are known as the
characters. Paying attention to the
words, thoughts, and actions of a
character gives the reader clues
aboutac haracter 6s f
nature.

To figure out the nature of a

character, ask yourself these guiding

guestions:

1 What thoughts is the character
having?

1 What is the character saying?

1 How is the character acting?

1 What type of attitude do these
types of thoughts, actions, and
words suggest?

€

Basic: Movie Trailers Provide each
student with a list of common
universal themes. Play a movie
trailer and have students predict
what the movie might be about (the
conflict and possible solutions).
Challenge students to then predict
the theme of the movie and provide
evidence from the trailer to justify
their choice.

Use different trailers to repeat that
same method for teaching the
setting and characters. Provide
additional guided practice with short
stories.

Intermediate:
SWBS PLOT CHART

Somebody
(character)
Wanted
(goal/motivation)
But

(conflict)

So

(solution)

Use a learning device
to allow students to
sign in and complete
individual
assessments on IXL
Language Arts
website.

See dheme, Point of
View and Story
Elementsbunder the
Reading Strategies
section.
(https://www.ixl.com/e

la/grade-4)

Challenge learners to
complete the
6Comparing
Views from Two
Texts éassignment.

Comprehension
Plus, Level C,
pp. 77-92

Preserving our
Heritage Level 1:
Part 1,

pp. 31-32; 52-53

Reading
Strategies Section
B, G, & I: Theme,
Point of View and
Story Elements,
IXL Learning
Language Arts
website

fChurch Out, Crab
Crawlin @gMinnis,
2020)

ANaughty
(Minnis, 2012)
https://www.youtu
be.com/watch?v=f
-OTdCRRDqU
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Point of View: is about 6 whis 6
telling the story. The speaker is
known as the narrator. Narrators
can be a character in the story or a
witness who is not a character but is
speaking about what happened.
Pronouns used by the narrator give
clues to help the reader figure out

6 w his t@lling the story.

1 The First Person Point of View:
The narrator is a character in the
story. Pronoun Clues: |, me, my,
mine, we, us

9 The Third Person Point of
View: the narrator is a witness to
the events. Pronoun Clues:
they, it, them, their, he, him, his,
her, she

Figuring out who the narrator of the
story is, helps the reader decide how
much to trust the information being
given. Think about the narrator
and ask yourself: How much would
this story be different if another
narrator told the story?

Setting: The time and place of a
story are known as the setting. This

Allow students to read a traditional
versionofi The Three. L
Lead students to complete the
SWABS Plot Chart for this story.
Then, have studentsread i T h e
Story of thend3 Li
complete an SWBS Plot Chart for
this story. Use both charts to
compare the narrative elements,
discuss the importance of point of
view, and the trustworthiness of
sources. Relate this to the courts
and having witnesses during a trial.
Challenge students to rewrite this
traditional fairy tale as a witness to
the story events using their point of
view.

Advanced: |1 tos 1in
Supply students with the song lyrics,
fChurchOut , Cr ab Pl&r a
the song and allow students to sing
along with the lyrics. Use the guiding
guestions (See content) and Think-
Aloud Strategy to model for students
how to identify and discuss each
narrative element in the song.

Give students the song lyrics,
ANaught y andbdveasyng
along. In groups of two, assign

The True Story of
the 3 Little Pigs! o
(Scieszka, 1996)

Reading
Strategies Section
A: Theme, Point of
View and Story
Elements, IXL
Learning
Language Arts
website

25 Most Common
Themes in

Chil drenbo
Literature
https://examples.y
ourdictionary.com/
25-most-common-
themes-childrens-
literature
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time can be in the past, present, or
future. The place can be real or
fantasy. If the author does not
identify the setting, a good reader
looks for details to figure it out. The
setting can include the weather, time
of day, and seasons. However, not
every setting is important to the
story.

To determine if the setting is

important, a reader can ask:

1 Would the story change if the
events were happening in a
different time and place?

1 Would the characters behave and
feel differently in a different time
and place?

Plot: The plot refers to the order of
the most important events in a story.
A story plot is made up of a
beginning (introducing the setting
and characters), a conflict in the
middle, and an end (telling how the
problem is solved). The conflict of a
story is something that goes wrong
for the main character. The main
character can face a conflict with
himself, another character, culture,
or nature.

students a narrative element and
provide its matching interpretation
guestions. (See content). Have them
follow the same procedure
demonstrated. Allot time for
students to present their thinking.
Repeat more guided practice with
poems and short stories (e.g.,
Charl ey and Mi ss
poem)
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Theme: The message or lesson
that the author wants the reader to
learn from a story is known as the
theme. It is usually a lesson to better
the readerdés 1ife
relationships with others. Some
common themes are responsibility,
judging others, and confidence.

To figure out the theme of the story,

ask yourself:

9 Did the main character change
after solving the problem?

1 What lesson did this experience
teach the main character about
being a better person?

9 Can this lesson also help me
become a better person or have
a better relationship with others?
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Objective 2.39: Use context clues to determine the meanings of unfamiliar words.

Context Clues refer to words that
surround an unfamiliar word in a
passage that give clues about the
meaning of the new word. Some
context clues are:

Synonyms i Words that mean the
same or almost the same as an
unfamiliar word.

Example:
The petrified or scared boy walked
slowly to the prinj

Antonyms 1 Sometimes a context clue
would contrast with a new word.

Example: Ashley was kind to the new
boy, not vicious.

Definition T This is the kind of context
clue where the writer gives the meaning
of or explains a word in a sentence.

Example: Mackerel, a small fish, is
eaten with grits as part of a Bahamian

breakfast.

Basic: Using an overhead
transparency, PowerPoint or
a Promethean board, display
sentences where students as
a group/class have to use
context clues to figure out the
meaning of unfamiliar words.
Provide several examples of
each type of clue before
moving on to the next one.
Provide feedback on

St u d dghmking.o0

Intermediate: Provide
students with sentences
containing context clues.
Have them identify the types
of context clues being used in
the sentences and use this
information to provide the
definitions for the unfamiliar
words.

Advanced: Have students
read an article from a
professional restaurant
reviewer and use context

Present students with a
worksheet where they
have to circle the meaning
that best explains the
highlighted word in each
sentence based on the
context clues provided.

1 Preserving Our
Heritage
Level 1 Part 1
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Examples 1 Lists are sometimes
provided to give readers clues to the
meaning of an unfamiliar word.

Example: Mr. Rolle went to the
Packing House to deliver produce like
onions, sweet peppers, and cassava.

Inferences- Readers must use the
information in the text and their prior
experiences to figure out the meaning
of the word.

Example: Sally was melancholy after
her pet ran away. From prior
experiences, the reader would know
that losing a pet would make Sally sad.

clues to determine the
meaning of unfamiliar words
or terms.

Example: The entrée, or
main course, was
recommended by the
Maitre'd, or host, at the
restaurant.
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Objective 2.40: Apply knowledge of classification to locate information or items.

Classification refers to the grouping | Basic: Give students a group of Have students use the 1 Newspaper

of items based on characteristics book titles and have students different sections of the

that they share. Understanding the produce different ways to classify | hewspaper to find 1 Preserving our
relationships that exist between the books. Discuss reasons for information. Heritage Level 2
these groupings will help the reader | ihair groupings. Example: by Part 2,

to navigate the material being read

theme, characters, genre, etc. pp. 57-58
successfully.

Intermediate: Provide students
with a listing of household items
or items needed to prepare for a
hurricane that can be found in
stores| i ke ,H@RSletg.6 s
Also provide students with the
various departments that exist in
the store Pantg ex
AHo waresfiBaby Nee
fiGardeningq fElectronicsoetc.
Have them identify the

department where they will find
the items.

Advanced: Have students use
the TV Guide to locate specific
information: different genres of
shows when specific shows can
be viewed etc.
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Objective 2.41: Make predictions.

Making predictions involves using
the information that has been
provided by the author along with
what you know already from past
experiences or knowledge to
figure out what will happen next.

Predictions must be relevant to
the situation and logical.

Predictions can change as more
information is provided during
reading.

A reader may have to make
inferences and draw conclusions
to make better predictions.

Basic: Have students make
predictions before and during
reading. Once several predictions
have been made, have students
vote for the prediction that they think
will happen. Have students sit in
groups according to the

prediction that they chose

and discuss why they made

that choice. Continue reading the
story to see which group was right.

Intermediate: Have students read a
given passage and complete portions
of the graphic organizer below when
prompted.

My Predictions What Happened

Advanced: Have students read a
passage. Allow them to make
predictions about what will happen
next. Have them share what clues
helped them to make their
predictions.

Complete a grade level
worksheet on Making
Predictions.

Preserving our
Heritage Level 1
Part 2,

pp. 72-74
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Objective 2.42: Derive from the text the main idea and supporting details.

The main idea of a text is the
most important idea that the
writer wants you to know about
the topic. It is what is mostly
being talked about in the text.
Knowing the main idea helps a
reader to better understand and
organize the lesser details of the
text when summarizing,
paraphrasing, and retelling.

Sometimes, a writer directly
states the main idea in the text. It
can be stated at the beginning of
a paragraph as the topic
sentence or the end as the
concluding sentence.

Sometimes, the main idea is
unstated, and the reader must
figure it out from the supporting
details. The supporting details
are the sentences that tell us
more information about the main
idea. They answer questions
such as who, where, when, what,
and how.

Basic: Have students explore several
newspapers to discover how picture
captions and headlines are examples of
main idea phrases. Present students with
a variety of pictures with a lot of details
(action, people, etc). Lead students to
read the pictures using The Visual
Thinking Strategy:

1. Details: What is going on in this
picture?

2. Evidence: What do you see that
makes you say that?

3. Prediction: What do you then think will
happen next?

Challenge learners to write a caption or
newspaper headline for their picture and
one sentence telling the main idea of the
picture. Allow learners to share their work
and encourage peers to give corrective
feedback.

Provide students with a short paragraph
with a stated main idea. After reading,
allow learners to find the main idea
sentence and discuss its location in the
paragraph. Gradually introduce passages
with unstated main ideas and model how

Use a learning device
to allow students to
sign in and complete
individual
assessments on IXL
Language Arts
website. See dain
Ideadunder the
Reading Strategies
section.
(https://www.ixl.com/
ela/grade-4).
Challenge learners to
complete the
6Combining
Ideas from Two

T e x assighment.

Comprehension
Plus, Level C,
pp. 5-8

Preserving our
Heritage Level
1 Part 1, pp. 10-
13
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Good readers also understand
that the main idea and the theme
of the text are different. The main
idea helps you to figure out the
lesson or theme of a text.

details are used to draw a conclusion
about the most important idea.

Intermediate: Provide students with a
paragraph with a stated main idea and a
graphic organizer such as a hamburger
model. After reading, allow learners to
find the main idea sentence and discuss
its location in the passage. Challenge
learners to also identify which questions
are answered with the given details: 5 W6
and how. Have students then record
answers on the graphic organizer: the
main idea on the top bun, the main idea
restated on the bottom bun and the details
are the lettuce, tomatoes, etc. Provide
guided and independent practice with
other short paragraphs and passages until
identifying the stated main idea is
mastered. Gradually introduce passages
with unstated main ideas and model how
details are used to draw a conclusion
about the most important idea. Repeat the
cycle of providing guided and independent
practice.

Advanced: All Mixed Up! Provide
students with a skeleton of two
paragraphs by removing all the supporting
sentences and leaving the main idea for
each paragraph intact. In pairs, give
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students the strips of sentences with the
details, but also include extra sentences
that are off-topic. Challenge learners to
reconstruct the paragraphs and exchange
their finished work with other groups for
peer evaluation. Encourage peers to ask
questions for clarification or give
suggestions for corrections. Allow
students to use the reflective questions
and compare their approaches to solving
this puzzle:

1. What did | know before | began the
activity?

2. How did that help me to solve this
problem?

3. What did I try, bu

4. What is one thing | now understand
better?

Gradually introduce passages with
unstated main ideas and model how
details are used to draw a conclusion
about the most important idea. Repeat the
cycle of providing guided and independent
practice.
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Objective 2.43: Recall events using the correct sequence.

Sequence is the order in which things
happen.

Sequence also refers to steps in a
process, such as a recipe or
directions to find a location or to
complete something.

In writing, bullets, numbers, and
numerals can be used to indicate
sequenceas well as th
Ainext o and Al ast o.
Authors may use keywords or phrases
to help readers understand the
sequence of events. Examples: fin
thebeginningo, Atow
flatert hat dayo.

Dates and words that

show time, such as fimorningoand
fyesterdayq also tell the order of
events.

Key/Signal Words: after, before,
while, then, meanwhile, during, and
finally.

Basic: Have students read and follow
a recipe to make a food item, such as
boxed cake, Kool-Aid, or Kraft dinner.
Ask students to recall the steps orally
using key sequence words and
phrases.

Intermediate: After students would
have read a pamphlet, poster, or
doctordés article
particular injury or illness, have
students identify (by highlighting,
circling, underlining) the sequence
keywords. Have students answer
guestions about sequence and then
summarize their findings on how to
care for the injury or illness in an oral
presentation.

Advanced: Place students in small
groups. Have them read a short
passage in which the sentences are
mixed up. Students should decide on
the correct order of the sentences
using keywords as a guide. Have
students rewrite the paragraph in the
correct order or use numbers to show
the correct order of the sentences.

a

Have students
complete a Sequence
comprehension
passage.

Preserving our
Heritage Level
1 Part 1, pp.
29-31
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Objective 2.44: Distinguish between realism and fantasy/fiction and non-fiction.

The stories we read can be divided
into two major categories or
genres: fiction and non-fiction.

Knowing whether a story is fictional
or realistic can help the reader to
better understand the ideas of the
author and make reasonable
predictions. Good readers slow
down when reading nonfiction to
think about what is being
communicated.

Fiction: A story that is fiction is not
true. These are stories made up by
the author. Examples of fictional
stories include: fantasy, fairy tales,
legends, science fiction, folklore,
and realistic fiction.

Realistic Fiction T stories that can
happen in real life butdidné t h a

Fairy Tale - stories about magical
creatures with happy endings,
usually written for children

Fable T These are stories where
animals, plants, or objects are

Basic: Present students with a
variety of movie posters from across
genres (new releases, television
series, etc.). Ensure that each
poster has vibrant images. Lead
students to read the posters using
The Visual Thinking Strategy:

1. Details: What is going on in this
picture?

2. Evidence: What do you see that
makes you say that?

3. Prediction: What do you then
think this film will be about?

Use the posters
predictions to discuss the
differences between the various
genres. Assign each student a
poster to create a themed invitation
for the movie premiere event.
Encourage students to include the
specific traits of the sub-genre and
share their invitations with others.

Intermediate: On the Move! Divide
a worksheet designed to identify
sub-genres into their individual
descriptions. Place them in a bag

a

Pre-Assessment
(before teaching):
Have students
complete a worksheet
designed to identify
genres and sub-genres
based on descriptions.
Let students document
their scores in their
notebooks.

Example: The House
of the Scorpion by
Nancy Farmer

In the year 3012,
humans and machines
take over an evil
scorpion kingdom
located between the
United States and
Mexico.

Genre:

Sub-genre:

Post-Assessment
(after teaching): Have
students complete the
same worksheet. Let
students compare their

1 Preserving our
Heritage Level 1
Part 1,

p. 15

1 The New York
Times: Wh at 6 s
Going On in this
Picture?
https://www.nytime
s.com/column/learn
ing-whats-going-on-
in-this-picture

1 Scholastic News
Leveled
Informational Texts
(grade 3)

125



https://www.nytimes.com/column/learning-whats-going-on-in-this-picture
https://www.nytimes.com/column/learning-whats-going-on-in-this-picture
https://www.nytimes.com/column/learning-whats-going-on-in-this-picture
https://www.nytimes.com/column/learning-whats-going-on-in-this-picture

behaving like humans. The purpose
is to teach a life lesson.

Mystery - stories in which the
reader or character must use clues
to solve a problem

Play/Skits - stories written as a
dialogue between characters that
can be performed in a theatre

Non-fiction: A story that is non-
fiction refers to real people, places,
things, and events. It must be true.
Examples of non-fiction writings
include: biographies,
autobiographies, journals, and
narrative non-fiction.

Biography- a piece written about
another personods

Autobiography- written by a person
about his/her own life.

Not all nonfiction writings tell a story.
Texts such as textbooks, calendar of
events, recipes, news reports, and
invitations give the readers
information. This type of non-fiction

and have each student choose a
description. Assign labelled spots
around the classroom for each
genre. Allow students to classify
their descriptions by moving under
the correct label. Have students take
turns reading their descriptions
aloud and defending their choice.
Provide corrective feedback.

Advanced: Compare & Contrast
Present each student with two
different kinds of literature for
comparison and contrast. Allow
students to use a Venn Diagram or
the following sentence stems to
present their responses.

Sample Question: How are
mysteries and biographies the
same?

Comparison Sentence Stem:

is the same as
because they both:

Sample Question: How are
mysteries and biographies different?

new score with their
pre-score. Have
learners ask
themselves:

1. Did my score
change?

2. What would | do
differently if I could
have done this
again?

3. How will | use what
| learned?
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is called informational text.

Calendar of Events- gives
information about the dates when
events and activities will occur. This
can be organized as a list or on an
actual calendar chart.

Invitations- gives information to a
person who is invited to an event,
such as the name of the event, its
host, time, place, contacts, and the
reason for the event.

Contrast Sentence Stem:

and are

different because is

. On the other hand,
is )

Begin with literature pairs that are
simple to complete. Gradually
increase the challenge by pairing
those whose likenesses are not so
obvious. Encourage students to
think critically and provide thoughtful
responses. Allow learners to share
their ideas.
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Objective 2.45: Differentiate between fact and opinion.

In a world filled with free-flowing Basic: Divide a worksheet designed to Spot the Error: Fillin | f Comprehension
i nformati on, Af ak|testthe difference between facts and the answers on a Plus, Level C,
persuasive techniques, it is opinions into individual statements. Place | worksheet asking pp. 49-52
important that a person can tell the | them in a bag and have each student students to decide
difference between a fact and an choose a statement. Assign two labelled | whether a statementis | § Preserving our
opinion. spots in the classroom: one for facts and | factual or opinionated. Heritage Level
one for opinions. Allow students to Intentionally include 1 Part1,
A fact is a statement that can be classify their statements by moving inaccurate answers. p. 54
proven true or false. This may be under the correct label. Have students
done through further reading, take turns reading their sentences aloud | Provide students with
observation, or by asking an expert. | and defending their choice. Provide the incorrect
corrective feedback. Challenge learners | worksheet. Ask
Example: The Princess Margaret to convert all the factual statements into | learners to spot and
Hospital is located on Shirley Street. | opinions. correct all the errors.
Require students to
This can be proven by looking at a | Intermediate: Provide learners with a provide a rationale for
map or by visiting Shirley Street. persuasive passage. Use The Think each correction made.

Aloud Strategy to demonstrate how to
An opinion is a statement that tells | determine which statements are factual
what someone is thinking or how the | and which are opinionated. Provide
person feels about a particular thing. | guided practice with other short

Opinions can change. Opinions passages. Divide students into pairs and
cannot be proven because they are | give them a passage to identify the
based on someone's personal factual statements with a highlighter and
thoughts, feelings, and underline the opinions with a pencil.
understanding. Words that often Check the accuracy of responses and
provide clues that an opinion is give feedback.

being expressed are: think, feel,
believe, best, worst, etc.
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Example: | think Princess Margaret
Hospital is the best hospital on the
island of New Providence.

Readers should be careful of
opinions that can be disguised as
facts because they are partially true.

Allow the paired learners to pick a
debate topic of interest from the
TimeKids website or provide them with a
printed version of a few of the topics.
Encourage learners to read the
responses given by children from around
the world in favour of and against their
topic. Have students identify in these
responses any facts given. Challenge
learners to produce factual statements
as support for their topic: one in favour
and one against. Require students to
give a source that can confirm the facts
given.

Advanced: Product Labels: Give each
pair of students an empty cereal box or
any other product with persuasive
language. Ask students to read the
information on the box and answer basic
recall questions about the product such
as: who, what, where, when, and how.
Have students then find and record three
factual phrases or statements written on
the box in the chart below. Repeat the
same step for three statements of
opinion. Then invite students to record
the reasoning behind each choice on the
chart. Provide corrective feedback.
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| Statement ' Factor  How do you
' Opinion_t _ know? _

Have students discuss how
manufacturers use labels to convince
customers to buy a product and how
trustworthy are the labels. Repeat guided
practice with informational and
advertisement flyers.
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Objective 2.46: Summarize and paraphrase texts.

To summarize means to
restate a text in a shortened
form. Summaries should only
include the main points of

the selection.

To paraphrase is to restate a
text using other words. A
paraphrase should not have all
the same words as the

original text. When
paraphrasing, synonyms can be
used to restate keywords.

Basic: Give brief descriptions of
classic stories (or movies) for
students to read. Be careful not to
include tell-tale details like names
of characters or specific events.
Have students guess the story
being described. Have students
paraphrase a story of their own for
a classmate to guess the title.

Intermediate: Have students
listen to a selected poem or song.
Work as a class to compile ideas
from the poem or song. Have
students write a paragraph
summarizing the poem or song.

Advanced: Have students watch
a clip from a Bahamian stage
play (Ms. Daisy, James Catalyn,
etc.) Then, ask them to write

a summary.

Have students complete
a book report (summary)
of a particular text.

Difference between
Summarizing and
Paraphrasing
(Kaushik, 2011)
http://www.difference
between.net/languag
el/difference-between-
paraphrasing-and-

summarizing/

How to Write a
Summary (Wood,
2015)
https://www.youtube.
com/watch?v=dsB73
dRuGcE
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Objective 2.47: Compare and contrast pictures, people, events, opinions and ideas.

When we compare, we look to see
how two or more things are alike.
Keywords such as fsameq fibotho,
flikeo and fasoare clues that
signal when things are being
compared.

When we contrast, we look to see
how two or more things are
different. Keywords such as
fdifferentdo ,howfeverg a n dutd
are clues that signal when things
are being contrasted.

The graphic organizer that is
commonly used to compare and
contrast is called a Venn
Diagram. The Venn Diagram is
simply a diagram that shows the
overlapping of two circles. The
outer areas of each circle are used
to indicate the individual
characteristics of the item or thing
being compared. The inner part,
where the circles overlap, is where
the characteristics that they share
in common are written.

Basic: Provide students with two
different brands of cereals, like
Cheerios and Fruit Loops. Have
students tell how the cereals are the
same and how they are different using
a Venn Diagram. For example: cost,
nutritional value, appearance,
packaging etc.

Intermediate: Have students read a
passage and then complete a graphic
organizer (Semantic Feature Analysis
Chart) similar to the one below. Allow
students to discuss how the
characters, objects, and events are
alike and different using keywords.

Has long L'k?:to Is an only
hair play child
__________ baseball | " " |
John
Sandy
Tom

Variation of the Activity

Have students sample small pieces of
food (e.g., tangerine, orange, and
grapefruit). Have them say how the

Have students compare
and contrast mammals
and reptiles or animals
from different groups.

Preserving our
Heritage Level
1 Part 1, pp.
73-81
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foods are similar and how they are
different. Have them use a table
similar to the one above to record their
responses. Note: Be aware of
allergies or other medical conditions
that students may have before allowing
them to consume any food.

Advanced: Have students design or
describe their video games or lines of
clothing. Ask them to write a sales
pitch to compare and contrast their
product with another brand. They
should state why their product is better.
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Objective 2.48: Make inferences.

The author does not always directly Basic: Have students create a riddle | Have students 1 Preserving our
tell the reader everything that is about their favourite place to visit. answer oral and Heritage Level 1
happening in the story. However, the | Have them share the riddle with a written questions Part 2,
writer gives hints or clues so that the | friend. Make the connection that related to the three pp. 30-31
reader can figure out what is not solving a riddle is a lot like making types of inferences
stated directly. Good readers use the | inferences. studied.
information given, along with what
they already know, to make Intermediate: Have students read
inferences. several scenarios. They should use
the information given to make
There are several different types of inferences. This can be done as a
inferences that can be made. whole class activity or in pairs.
1. Location 7 Authors may give Example: Tim got his suitcase,

clues as to where a particular thing | passport, and ticket.
or event is taking place or where

someone might be headed. To Where is Tim most likely headed?

figure out clues related to location, | What clue words helped you to infer

when reading, ask the following the correct answer?

qguestions: What is in the

environment? How are the Advanced: As a class, read aloud

characters reacting to the passages where students have to

environment? make inferences about location,
occupation, and time. Discuss

Example: Derek gathered answers to inference-related

his towel and his goggles. He questions. Then have students do

smiled as he got the black inner | this activity in small groups and pairs
tube from the garage so that they | before letting students work
independently.
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could take it to the gas station to
be blown up. Where is Derek
going? Using the clues and your
own experiences, you should infer
that he is going to the beach.

. Occupation T Writers can provide
clues as to the type of work/job a
person does. To figure out clues
related to occupation, when
reading, ask the following
guestions: What is the person
wearing? What is the person
doing? What types of materials
or items are mentioned?

Example: Mr. Capron, dressed in
his red t-shirt and brown pants,
removed the nozzle from the gas
tank, replaced the cover on the
tank and collected a crisp $20.00
bill . What i s Mr
is a pump attendant.

. Time 1 Instead of giving the exact
time, day or month it is, authors
give clues to help you infer the
time. To figure out clues related to
time, when reading, ask the
following questions: What are the
characters doing? What s in
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the environment? What sounds
or scents are mentioned?

Example: Everyone arrived at the
party dressed in red and white.
The room was beautifully dressed
in hearts. The scent of
chocolate, coming from the
hundreds of little tiny chocolate
kisses that could be found
everywhere, hung in the air. Which
month of the year is it most likely?
February.

Quite often, inferences made, have to
be defended. These questions can
come in many different forms, but they
are all asking the reader to provide the
clues from the passage that helped
them to make their inferences.

Examples

1 How do you know?

1 Give evidence to support your
answer.

1 Support your answer using
information from the passage?

1 Why do you think this is the
case?
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Objective 2.49: Identify cause and effect.

A cause is an action or idea that makes
something happen. An effect is what
happens because of this action or idea.

A cause can have more than one effect as
well as an effect can have more than one
cause. To find the cause-and-effect
relationship during reading, a good reader
asks:

1 What happened? (Effect)
1 Why did this happen? (Cause)

Sometimes, an author or speaker may use
a signal word to show the cause-effect

relationship. Key/Signal Words: because,
since, when, as a result, therefore, and so

Example:
fAs a result of the tour bus being late, the
tourist missed the cruise ship. 0

In this sentence the cause is, MThe tour
bus was late. 0

The ef fTeectdurist missedithe
cruise ship.o

When keywords are not used, it is up to the
reader to make the connection.

Basic: Let students gather in a
circle. Using a soft rubber ball,
give a cause. Then, throw the ball
to a student who gives an effect.
That student then gives a new
cause and throws the ball to
another student for an effect. As
an alternative, the teacher can
give an effect and have the
student give a cause. That cause
becomes the new effect, and
another student then gives a
cause to that effect.

Intermediate: Have students
work in small groups. Give
students an index card with a
cause or an effect on it and have
them find their partners to match
the causes with the effects.

Advanced: Give students
newspaper clippings and have
them write a ftause and
effectosituation from an article on
the front page of the newspaper.

Have students
complete a
differentiated
worksheet where
they have to
identify cause and
effect relationships.

Preserving our
Heritage Level
Part 2,

pp. 51-56

1
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Objective 2.50: Detect when generalizations are being made.

A generalization tells how a group
of people, animals or things are alike
or mostly alike in some way.

Example: All boys like to play video
games.

Generalizations can be useful but
also harmful and destructive.
Readers should therefore consider
them carefully to ensure that they
are supported by facts.

Clue words that can signal
generalizations are: all, none, most,
many, usually, never, always,
some, everyone, few, rarely, and
generally.

Some generalizations do not have
signal words.

Example: fiBoys are stronger than
girls.o

Basic: Generalization Sort

Provide students with several
sentences. Have students divide the
sentences into two groups according to
whether they are generalizations or
not. (These can also be pasted on a
chart.) Students should explain how
they determined which sentences were
generalizations while identifying the
keywords used. Discuss their
responses.

Intermediate: Place students into
small groups and provide them with a
passage to read. Have students
identify, (by highlighting) all the
generalizations. Students should circle
all the clue words. Discuss their
responses.

Advanced: Have students read a
passage and write all the
generalizations from the passage. Ask
them to circle all clue words and
thenwr i te fAyeso or i
whether the generalizations they wrote
were supported by facts. This
information can also be placed in a
graphic organizer.

Have students read
a passage and
identify the
generalizations in it.

Generalizations
(Musick, 2017)

https://www.yout

ube.com/watch?

v=FV0z99729Yg
&ab channel=Ka
ssondraMusick
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Objective 251: 1 nt er pret the authords purpose.

Every author has a reason for writing. This | Basic: Have students review Have studentsread | Preserving our
isknownastheaut hor 6 s . pur p|several Bahamian commercials. | short passages to Heritage Level 2
There are four common reasons for Have them determine the determine the Part 2
writing: aut hordos purposf(authoros p pp. 9-11
1. To mf_orm i Th_|s type of writing Intermediate: On strips of f Aut hor 6s

gives information about a concept to paper, write the words: View

teach the reader. something Rinfdaembertaino (Oldenkamp,

new.‘ExampIes. a textbod and fipe rAlaweack o . 2021)

too book student to select one from a https://www.yout

. . . bag. Present an item or object ube.com/watch?v

2. To entertain - Thls_ type of writing tells a (cereal box, game, book, etc.) —0IDVIrXRbY

story about real or imaginary characters, | | <t ct sty d ents tc’) write’ a

]E)Ia(l:_es, and ehvent_s to ev((j)ke paragraph based on the purpose

€elings such as joy, sadness, O_r they selected. As students

suspense in reade_rs. Examples: a share their writing, have their

play, story, or lyrics to a song classmates determine the type of

: . . writing. If the purpose is to

3. To describe - This type of writing allows persu%de havz sltoudents identify

the writer to use f[he senses to show a the propaganda techniques

person, place, thing, or event through used

his/her eyes. It allows the writer to share '

feelings and emotions as Advanced: Provide each

well. Examples: a travel blog or a student with excerpts from a

brochure about Disney World book or webpage. Have them

. " . take turns reading a portion

4. To persuade - This type of writing tries aloud. The othergstugents must

togetreaderstoagreewi t h t he|, s'ten to deter

opinion or to get readers to take a purpose. They should state the
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particular action. Examples: a political
flyer or a billboard to reduce speed.

Authors sometimes use propaganda
techniques to spread ideas to persuade
readers to think a certain way. Examples of
a few are:

1 Bandwagon i Gives the impression
that everyone is doing a particular thing
and that is why readers should do it as
well so that they are not left out.
Example:A Al l of the co
wearing Air Jordansgs

1 Testimonials i Celebrities, social
media personalities, public figures, and
movie stars may be used to endorse a
product or a belief.

Example: A Dr . lan Turng
these supplements every morning to
mai ntain a healthy

1 Name Calling 1 This is used to show a
person or a product in a bad light.
Example:A The MP for Co
has done little to improve the roads over
the past five year s

clues that helped them to come
to their conclusions. Have them
determine the a
on what he or she has written.
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Regardlessofthe aut hor 6s p
are clue words in his or her writing that tell
us how the author feels or his/her viewpoint
about what has been written. To find out
how the author feels about a piece of
writing, ask the following questions.

1. Ar e t her evordsfinel@édiinrthg ¢
piece, such as good, bad, great,
fantastic, terrible etc.?

2. How is the event, person, thing, or idea
being described? irresponsible,
organized, interesting, boring etc.

3. Are negative or positive words being
used in the piece? distasteful, tasty,
satisfying, dissatisfied, filling etc.

4. Does the author appear to be arguing
for one side over another?

Examples:

Informative Piece i The potcake breed of
dogs is a mixture of breeds that are
commonly found in the Caribbean. These
dogs are very loving, loyal, and street
smart. They can easily be house-trained.
They make awesome pets!

I How does the author feel about
potcakes?

1 Are there clue words that tell us how the
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used to indicate that potcakes would
make good pets, so we can assume that
the author likes potcakes.

Descriptive Piece-The school 6
excellent! It was well-written and action-
packed. The audience was entertained
from start to finish as they laughed at the
antics of Steven, who was the main
character. Steven was always getting into
trouble but always managed to escape
punishment.

91 Does the author use descriptive words
to describe the play? The author
describes the play as being i e x ¢ &l,
AweMrli t,a @ad O0RA patcikaete O
indicates that it was very entertaining
and had the audience laughing. This
means that he thought it went well.

Expository Piece 1 Making lemonade is
the easiest drink in the world to make. Get
your favourite jug. Squeeze four juicy limes
into the container. Fill the container with
water. Add sugar to taste. Pour yourself a
nice tall glass of this tasty delight. Add the
ice cubes and enjoy.

9 Are there descriptive words, or negative

authorfeels?The wor d fnfawe
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)l

or positive words used that give us clues
as to how the author is feeling?

AEasi est o, Atasty 0
We can conclude that the author loves
lemonade.

Persuasive Piece- Dumping trash on the
roadside is one of the most disgusting
things that a human being can do. We are
a tourist destination. No one wants to go
on vacation to view trash. Garbage also
attracts rats and roaches, which can
harm humans. Please stop littering!

What are the clue words that tell us how
the author feels apf
di sgustingo, fAno on
vacationtovi ew trasho, 0
and r oaondfiecsan, har m
Would this author be for or against
dumping trash on the roadside?
Definitely against.

143




Objective 2.52: Draw conclusions.

Good readers use details and what is
already known to draw conclusions.
A conclusion is a logical decision that
the reader reaches after identifying
clues in the text as well as prior
knowledge. This conclusion should
make sense using the information
provided.

Example: The puppyobs t|
to rumble. His last meal was yesterday
morning. He sniffed fresh bread baking
and moved in that direction. Just then,
Mrs. Rolle opened her back door and
placed a tray of golden-brown loaves of
bread on the back porch to cool and
went inside. The puppy edged closer.

The inference here is that the puppy is
hungry. T h idis tamimy is s
rumbl i nhedasaot ehterfisince
yesterdaymor ni ng o .

Based on this information, the
conclusion that can be drawn is that the
puppy will eat the bread that has
been placed on the porch to cool.
We can conclude this because he has

not eaten in a while, and he is edging

Basic: Have students view the
first few strips of a newspaper
cartoon. Have them use what
they see to draw a logical
conclusion about what will happen
next.

Intermediate: Pantomime
Have students create scenarios
and use pantomime to share them
with their classmates. Peers
viewing the pantomime have to
draw conclusions. The scenarios
must come from topics in
Reading, Social Studies, or
Science.

Advanced: Have students read
the lines from popular songs,
poems, or interviews about our
national heroes, such as the
Golden Girls, Sir Milo Butler etc.
Ask them to draw conclusions
about these individuals. Have
them support their answers.

Have students read a
passage and draw

conclusions based on
what they have read.

Preserving our
Heritage Level
Part 2

pp. 10-13

2
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closer to the bread. For the puppy to
eat the bread would be the next logical
step.

Good readers can use the following
guided questions to help them draw
conclusions:

What are the facts?

What is the meaning of the facts
given?

T Do the characters
thoughts, words, or behaviour tell
anything about them?

1
1
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Objective 2.53: Make judgements.

Making judgements is more than
just forming an opinion about
characters, events, and ideas in a
story or article that may have no
consequence. Judgements are
decisions that are made based
on evidence found in a passage,
what the readers knows, and the
r e a d ewn éxperiences,
beliefs, morals, and values.

When reading fiction, readers
make judgements by agreeing or
di sagreeing with
actions. They may also decide if

a character or an action is fair or
unfair, wise, or foolish or generous
or selfish.

When reading nonfiction, readers
make judgements by agreeing or
disagreeing with what the author
wrote.

Judgements should always be
supported by evidence from the
passage.

Basic: Students can read various
messages (SMS or WhatsApp) and
make judgements about the sender.
Students should support their
judgements using the text, gifs, emaojis,
and images that were sent in the
message.

Intermediate: Thumbs up or

down! The teacher and student
volunteers will read short passages.
Students will put their thumbs up or

down to show if they agree or disagree
with t he actioasr(feton)err 6
the author 6s vi ehkageo
various students discuss their
judgements and the details from the
passage that supports the judgement
made.

Advanced: Have students read a
persuasive passage/essay. Direct them
to discuss the paragraph using
guestions such as:

1 Do you agree with the author? Why
or why not?
9 Did the author offer good advice?

Why or why not?

Have students read a
passage and make
judgements about
what was read.

Making
Judgements
Lesson 1 (Bethel-
Hanna, 2020)
https://www.youtub
e.com/watch?v=-

J2p8UKaxoE

Making
Judgements
Lesson 2 (Bethel-
Hanna, 2020)
https://www.youtub
e.com/watch?v=ix2
Inten_FA
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1 Does the author seem qualified to
express this opinion?

1 Did the author provide sufficient facts
and examples to support his/her
position?

Students can write their judgements and
supporting details in a short paragraph.
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Objective 2.54: Explain commonly used proverbs.

A proverb is a common saying or Basic: Group students and Complete a 1 150 Common
phrase that is used to give advice or | provide each group with standardized Proverbs and their
explain what is believed to be true popular proverbs that have worksheet on the topic. Meanings

based on experience. missing words. Students https://leverageedu.c
Some common ones are: will paste the missing om/blog/common-
fAEvery shut eye a i rsl@dp.o One \;I)Vr%r\(/je(ft)) to complete the proverbs/

must be careful because some

people who seem not to be paying f The Studen|]

. : : Intermediate: Provide Companion,
attention are paying attention. students with simple proverbs. Caribpbean Edition
fiFisherman never calls his own Students will then have to (Best, 2012;
fish stink.0 Some people will never | illustrate the proverbs given. pp. 67-80)
acknowledge or admit to their Students can discuss their
shortcomings, faults, flaws or illustrations. The Studen]
mistakes. ; i Atter | 4 Companion
- A Advanced: After listening an Workbook (Coates,
fiLeopard canb6t cha viewing the lyrics of ) 2012; pp. 2(4-27)

People cannot change their basic

o ) APersevereo by
personalities or habits.

students will identify and
AAIl good things must come to an | discuss proverbs used in the
end.0 Everything ends; good times | song and explain their
donét | ast f or ev e |Meanings.

fiBeggarscan o6t be &lhod
youdre in aanbad s
someone offers to help you, you have
to take whatever they give you and

shoul dndét ask for
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Objective 2.55: Explain popular colloquial expressions in everyday conversations.

Every country has their unique way
of expressing themselves. The
Bahamas is no different. This type
of expression is called colloquial
expression. This is an informal
way of speaking to

others. Below is a list of common
expressions used.

Examples:

1 Well mudda sick - Oh my
goshorYou6r &g ki dd

i Brer - brother

1 Kerpunkle up i something or
someone is messed up or
confused

1 Nassauvians - people from
Nassau

i1 Biggety i bossy

1 Baker - oven

1 Sprying - raining lightly

Basic: Have students view and
listen to a Bahamian
commercial and have them
identify and explain the
meaning of colloquial
expressions.

Intermediate:

Have students match various
colloquial expressions with their
meanings. This can be done as
a Jeopardy game. Categories
can include food,
characteristics, nature etc.

Advanced:
After readingthen 700 | s
and Cays o0 Amythyh

Portia Sands, or a similar
story, have students identify
and explain the meaning

of the colloquial

expressions found in the short
story.

Have students explain the
colloquial expressions
provided.

15 Phrases to Know
Before Visiting The
Bahamas (McLeod,
2017)
http://theculturetrip.co
m/caribbean/the-
baha
mas/articles/15-
phrases-to-know-
before-visiting-the-
bahamas
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Objective 2.56: Interpret figures of speech in context (similes, metaphors, alliterations, onomatopoeia,
hyperbole and personification).

Good readers recognize when an
author is using figurative language.
Figurative language refers to fa
phrase or group of words that mean
something different altogether from
what is being said or writtena To
decide if a phrase has a figurative
meaning,ask:A Coul d t hi
happen, or does this make
sense?0

Alliterations and Onomatopoeias
are types of figures of speech that
act as the sound effects of the text.
Focusing on a particular sound or
description helps the readers to see
a clearer picture of what is being
described.

Alliterations are created by
repeating the beginning sound in
two or more neighbouring words.

Example: The wicked witch wildly
whooshed away.

Onomatopoeia refers to words that
are actual sounds.

«q
<

Basic: Tongue Twisters in

Context Have students read aloud
Dr. Sit®ebkbsdSay Ca.n
Lead from their emotional responses
to the tongue twisters to discuss the
effects of alliteration and
onomatopoeia on readers.

Intermediate: Have students read
an online Garfield comic book
before identifying the alliteration and
onomatopoeia in context.

Provide students with a page of the
comic book but remove all speech
except for alliterations or
onomatopoeias. Incorporate the
guiding questionsfori | nt er p |
Alliterations aiod
lead students to figure out the story
events and the nature of the
characters. Make predictions about
what would happen next.

Advanced: Advertisements Have
students collect alliterations and
onomatopoeia from brand names
and slogans in advertisements. For

Student Goal Setting:
Using any device,
allow students to visit
Reading Strategies
Section F: Literary
Devices on IXL
Learning Language
Arts website (grade 4)
https://www.ixl.com/ela

/grade-4

Have students
complete the tasks
focused on identifying
and determining the
meanings of figurative
language. Challenge
learners to also
complete the questions
on analyzing the
effects of figures of
speech.

Encourage students to

monitor their progress

by asking:

1. Where am | now?
Have them record

T

Reading Strategies
Section F: Literary
Devices, IXL
Learning Language
Arts website

Dr . Suess{
Can You Sa
(Geisel, 1979)
https://fliphtml5.co
m/njbrj/Idji/basic

Garfield Online
Comic Book
https://www.graphit
ecomics.com/issue/
KaBOOM-
Studios/Garfield/Ga
rfield-Vol-2-volume-
l-issue-2/1

Comprehension
Plus, Level C,
pp. 101-104

The Studenr
Companion,
Caribbean Edition
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Example: Zoom, Oink, Urghh etc.

When trying to interpret an
alliteration and onomatopoeia, a
reader can ask:

1. What person, place, thing, or
idea is being described?

2. What is the sound effect telling
me about this person, place,
thing, or idea?

3. What does the author want me to
think or feel about the thing
being described?

Similes and Metaphors make
comparisons of two unlike things.

Similes are phrases that begin with
like or as.

Example: The COVID-19 pandemic
hit us like a rushing tsunami.

However, metaphors are phrases
that do not use the words like or as.

Example: The soldier cried a river
of tears when her father waved
goodbye.

When trying to interpret a simile or

example, Pay Pal, Best Buy, Dunkin
Donuts,orfi Sanp, Cr ac k|
used by Rice Krispies. Incorporate
the guiding questions for

Al nterpreting Al
On o mat o ptodscuassmich
picture is the author painting for the
readers.

Have students create and present
an original brand name or slogan of
a product using any of the studied
figures of speech. Encourage
students to use the guide questions
to present their product.

¢

their scores
achieved, and the

time elapsed during

the first attempt.

1 Where do | want
to go? Challenge
learners to set a
goal of the score
and time they
desire.

I What action would

help me reach

where | am going?
Have students write
down their intended

learning plan.

Carve out time for
learners to engage in

independent practice.

At any point, a grade
can be collected, and
students can share
their progress with
others.

(Best, 2012; pp. 93-
96)
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metaphor, a reader can ask:

1. What two things are being
compared?

2. What does the author say that
these things have in common?

3. What do you think the author
wants me to think or feel about
the thing being described?
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SCOPE OF WORK

Sub-Goal 1: Engage effectively in listening and speaking situations for different purposes and audiences, and
communicate using a variety of media.

HANDWRITING

Objective 3.07: Write personal information.

Content Suggested Activities SUEgEsioe Resources
Assessment(s)

Personal information of a person Basic: Have students write the Have students Practice completing
includes details in which a person | information required to send a complete personal forms (Miller, 2008)
can be uniquely identified. package to a parent who lives on an | information on a form. https://fivejs.com/life-
This information includes: island in The Bahamas via the skills-for-kids-filling-

g Name (first & last) mailboat. out-forms/

T Age Intermediate: Have students Upper Primary

T Gender complete a worksheet set up like a Handwriting

T Country form requiring personal information. Assessment Rubric

1 Date of Birth (see Appendices)

T Name of Island Advanced: Have the students

T Name of Settlement/ complete the information required D6 Neali an

Neighbourhood for them to become a Brownie in Handwriting Pattern

T Place of Birth The Bahamas Girl Guides (see Appendices)

T Parentso Name) aggociation, a member of the Scout

T Parentso Pl ac| agsociation of The Bahamas or

T Address another club that may meet at their

T Phone Number school or in their community.

1 Emergency Contact

i Teacheréds Nam
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Suggested

Content Suggested Activities A Resources
ssessment(s)
1 School
1 Email Addresses of
Parents

1 Name of Principal

Having to complete forms with
personal information is a common
occurrence.

When completing forms, be sure
to read the form for special
instructions. Sometimes they may
require the use of only blue or
black ink. Certain parts of the
form are reserved for official use,
which means that those areas
should not be completed by
individuals completing the form.
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Objective 3.10: Writeupperand | owercase cursive | etters using the DONeal
Content Suggested Activities SUEEESIEE Resources
Assessment(s)
Cursive writing is writing in which the letters | Basic: Have students create a | Using a rubric, have T D6 Neal i an
are joined together. When forming and simpl e AWor d Fi|students write a piece Handwriting

writing lower and upper case letters, pay
attention to strokes and stroke patterns.
Ensure that all letters slant slightly to the
right.

Stroke Patterns:
9 uphill stroke

1 over hill stroke
1 sidestroke

Lower Case Cursive Letters

1 Begin the lowercase letters i, e, and u
with an uphill stroke. Ensure that all
letters are the same height. They should

be half as t BlThesea s
letters should end on the bottom line
with a hook.

1 Begin lowercase letters |, h, k and t with
the uphill stroke.

1 Ensure that each letter reaches the top
line and ends at the bottom line with a
hook. The letters |, h, and k should
include a loop.

friend using all of the lower
case cursive letters.

Intermediate: Have students
write the names of the major
islands of The Bahamas.

Advanced: Have students
research online for song or
book titles that begin with each
letter of the alphabet. Have
them write the titles in cursive.
They should ensure that they
capitalize the first letter in the
beginning words and important
words of the title.

and provide feedback
on their writing.

2022)

Handwriting
Assessment
Rubric (see
Appendices)

T D6 Neal
Handwriting
Pattern (see
Appendices)

Manual (Savvas,

1 Upper Primary

i an

155

a



Content

Suggested Activities

Suggested
Assessment(s)

Resources

Begin lowercase letters j and p with the
uphill stroke. Ensure that each letter
goes below the bottom line with the
correct ending stroke. Ensure that the
letter j has a loop at the bottom and a
dot at the top.

Begin lowercase r and s with the uphill
stroke. Ensure that each letter connects
to the bottom line, alsothats6 s ar e
closedandro s a@pened.

Begin lowercase f with the uphill
stroke, it goes underground, touches
the top line and below the bottom line.

For the over hill stroke, each letter
should end on the bottom line with the
appropriate ending stroke. The letter d
must touch the top and bottom line.

Begin lowercase letters g, y and q with
the over hill stroke. Each letter
descends below the bottom line. Letters
g and y loop left. The letter q loops
right.

Lowercase o, w, v and b, begin with the
over hill stroke. Each letter ends with a
sidestroke near the middle line.
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

Begin lowercase z with the over hill
stroke. The letter descends below the
bottom line with a left loop and ends
with a sidestroke near the middle line.

Uppercase Cursive Letters

)l

Begin upper case letters A and O with
the curve down stroke. Ensure that each
letter touches both top and bottom

lines.

Begin upper case letters E and C on the
upward curve.

Ensure that each letter starts below the
top line.

Begin upper case letters H, and K with
an upward curve. Ensure that the letter
H has a loop and that the letter K ends
with a right hook.

Begin upper case letters N, M, U, V, W,
Y, T,F,B,P,R,Q,D, Z J,Land X just
below the top line with an upward curve.
Each letter must touch both the top and
bottom lines. Ensure that each letter
ends with the appropriate stroke.
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Objective 3.11: Join letters at appropriate points (cursive writing).

Content

Suggested Activities

Suggested

Assessment(s)

Resources

Letters are joined when the final stroke
of one letter in a word is connected to
the initial stroke of another letter. When
joining letters, it is important to maintain
some space between them.

When lowercase letters o, v, w and b
end with a sidestroke, it changes the
beginning stroke of the letter being
joined to it. These letters are joined in
the middle of the line.

Lowercase letters i, e, and m are joined
by the end stroke on the bottom line to
the letter following it.

Basic: Have students
practice joining sets of two
letters together where they
meet in the middle of the line
and those that meet at the
bottom of the line.

Intermediate: Have students
critigue a handwritten
sentence. Ask them to
identify mistakes with the
joining of letters and provide
corrections for each.

Advanced: Present a
paragraph to students by way
of a PowerPoint slide. Have
students write the paragraph
in their exercise books in
cursive with the correct
joining of letters.

Using a rubric, have
students write a piece and
provide feedback on their

writing.

M D6 Neal i ar

Handwriting
Manual (Savvas,
2022)

Upper Primary
Handwriting
Assessment
Rubric (see
Appendices)

DONeal i ar
Cursive

Handwriting
Pattern (see
Appendices)
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Objective 3.12: Copy and write sentences, paragraphs, letters, invitations and messages with appropriate structure.

Content Suggested Activities A SUEEESIEE Resources
ssessment(s)
Handwriting can tell a lot about a person. Is | Basic: Have students create Have studentswritea |1 D6 Neal i an
this person neat, organized, and careful? their handwriting checklist that | paragraph. Use a Handwriting
This means that it is important to pay careful | they can use to evaluate their | rubric to assess their Manual (Savvas,
attention to our handwriting. handwriting. Have them use it | writing. 2022)
as they copy sentences from
Ensure that the letters are of the appropriate | the board into their notebooks. 1 Upper Primary
size and height. Leave sufficient space Handwriting
between words. Intermediate: Have students Assessment
N _ copy verses from Proverbs that Rubric (see

When writing sentences on lined paper, teach life lessons Appendices)
ensure that the margins are observed. There | or motivational quotes into their
is a left red margin and a right red margin. books. Have them assess 9 D6 Ne aCuisieen

- _ their handwriting. Handwriting
Unless you are writing a paragraph, begin Pattern (see
the line of writing at the left margin and end it | Advanced: Have students Appendices)

at the right margin. Use syllabication rules | copythesc hool 6s pr
to break up a word that may be too long to
include without going over the right margin.

When writing a paragraph, indent the first line.
This means that space about the size of a
Aithumbo is |l eft betweenr
start of your sentence. The second line in the
paragraph should begin right at the left

margin. Letters of invitations and special
messages can be written using cursive or a
decorative form of writing called calligraphy. They
can also be designed using a computer.
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Objective 3.13: Use the appropriate computer fonts/styles for writing reports, letters, invitations etc.

Content Suggested Activities SUEEESIEE Resources

Assessment(s)

The computer can be a useful tool when Basic: Have students review | Have students 1 Internet

creating and printing reports, letters, tickets for various events. design an invitation access

invitations etc. Choosing a font that is easy to | Discuss the fonts used. Have |to an event. Use a

read, and is a reasonable size is very them create a ticket for a rubric to assess their

important. Font sizes between 12 and 14 are particular event. work.

acceptable sizes to use in documents such as

reports. Intermediate: Have students

review samples of different
programmes. Have them
design a simple programme for

Font styles that can be used when creating
reports or letters are:

1 Arial
¢  Times New Roman a schqol assemply thqt the
N class is conducting using the
1 Calibri .
appropriate font.
Letters, reports, and assignments should
always be typed using a black font colour. Advanced: Have students

write a letter to a friend.
More creativity can be used when designing Discuss how the font used
invitations, flyers, posters etc. Font sizes can | might be different from a
be bigger, and letters can be bolder and more | business letter.

colourful to emphasize important information.
The fonts used can be more of a fun style.

Party Invitations: Jokerman, Arial Round,
Aharoni Bold, Curlz, Comic Scans

Posters: Britannic Bold, Broadway, Ravie,
Impact
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Objective 3.14: Write Roman Numerals correctly.

Latin alphabet.

| represents 1

V represents 5

X represents 10

L represents 50

C represents 100
D represents 500
M represents 1,000

To represent some numerals, a
8 = VIl

Example:

capital letters or small letters.

numbers that included letters from the

combination of symbols is used.

Roman numerals can be written using

using Roman numerals.

Intermediate: Have students
write dictated Roman
Numerals.

Advanced: Have students
visit a website that sells
vehicles. Have them cut out
pictures of their five favourite
vehicles. Ask them to write the
make and model of the car
along with the year. The year
should be written using Roman
Numerals.

Use a rubric to assess

student so

Wr i

Content Suggested Activities SliggfEsiise Resources
Assessment(s)
Over 3,000 years ago, the Ancient Basic: Have students write Have students write The Primary
Romans invented symbols to write numbers in a series of up to 50 | dictated Roman Numerals. Mathematics

Curriculum 2022-
2027
pp. 35-36

D6 Neal i an
Handwriting
Manual (Savvas,
2022)

DO6Neal i an
Handwriting
Pattern (see
Appendices)
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Objective 3.15: Form and write various punctuation marks and symbols.

Content Suggested Activities SliggfEsiise Resources
Assessment(s)
Punctuation marks are used in writing Basic: Have students practice | Use a rubric to assess T D6 Neal i an
sentences. writing the various punctuation | studentséwriting that Handwriting

Period: The period is written as a dot.
To write it, press down with the pencil in
one spot. The dot should be placed on
top of the bottom line at the end of a
sentence.

Question mark: The question mark is
written similarly to the number 2. Start
below the top line, curve up and
around, go straight down and stop just
above the line.

Exclamation mark/point: The
exclamation mark/point is written similar
to the number 1. Start at the top. Draw
a line straight down. Stop just above
the bottom line. Place a dot on the line
just below where you stopped.

Apostrophe: The apostrophe is used
before an fAso to s
When writing it, begin below the top line
with a dot. Move up, around and slant
down. Commas are used to separate
words in a series, when writing dates

and also to separate who is speaking

marks. Provide feedback.

Intermediate: Have students
search the newspaper for
sentences that contain various
punctuation marks. Have them
copy the sentences.

Advanced: Have students
write sentences of their own
that contain each type of
punctuation mark.

contains various
punctuation marks.
Provide feedback on
their work.

Manual (Savvas,

2022)
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

from what is being said. When writing a
comma, begin just above the bottom
line with a dot; move up, around and
slant down slightly below the bottom
line.

Quotation marks are used to indicate
the words that are being spoken. One
is placed at the beginning of the words
that are being spoken and the other
one at the end. When writing quotation
marks, begin below the top line with a
dot; up, around and slant down, then do
the same again, bej
They should mirror each other.

Colons are used when writing dates. It
is represented by two dots. One dot is
placed above the other.
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Objective 3.16: Copy and write dates using abbreviated and full formats.

normally written as the heading in

studentsd books dai

Example: Monday, 17" October, 2022
Monday, October, 17", 2022

The date in the full format is always
written using the ordinal number.

Dates can also be written in the
abbreviated format. Abbreviations for
the day and month are used.

Example: Mon., 17" Oct. 2022

The date can also be written using just
numbers. The day of the week is written
first, followed by the number of the
month and the year.

Example: 12" November, 2023 would
be written as 12/11/23

friends. Discuss who is the
eldest and youngest.

Intermediate: Have students
survey their cupboards or
refrigerators for the expiry
dates on food items. Have
them create a table where they
identify the names of the items
and the dates on which they
expire.

Advanced: Have students
research and record the days
and dates that Bahamasair will
travel to specific islands such
as Eleuthera and Inagua in the
first week of a particular month.

dates.

Content Suggested Activities SUEEESIEE Resources
Assessment(s)
The full format of a date includes the Basic: Have students record Use arubrictoassess [ DO Neal i arf
day, date, month, and year. This is the birth dates of five of their students writing of Handwriting

Manual (Savvas,
2022)

1 Upper Primary
Handwriting
Assessment
Rubric (see
Appendices)
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SCOPE OF WO RK

Sub-Goal 3: Demonstrate competence in writing and speaking, while skillfully applying grammatical and mechanical

conventions.

GRAMMAR AND USAGE

Objective 3.17: Distinguish between sentences and fragments.

Content

Suggested Activities

Suggested

Assessment(s)

Resources

A sentence is a group of words
that express a complete
thought. It has two main parts:

a subject and a_predicate.

A fragment is an incomplete
sentence. It can be written like

a sentence with a capital letter
at the beginning and end
punctuation, bu
express a complete thought. It
is usually missing a subject or a
verb.

Basic: Prepare sentences and fragments on
strips of paper to play Sentence Dunk: Have two
baskets labelledi Sent enceo and
Have students take turns reading the group of
words on the strips aloud. Have them decide if it
is a sentence or a phrase. If they are correct,
havethemcr umpl e t he papero
or Asentenceo IheWwitintotheA g
correct basket for a score.

Intermediate: Place sentences and fragments
on a card that is in the shape of a car. Tell
students that they are now mechanics who must
figure out if any repairs need to be done to each
vehicle. They must correct the fragments by
writing the corrected sentence on a sheet of
paper. If it is already a complete sentence, they
will record itunderac ol umn | abel |
Tunedo.

Advanced: Have students go on a fragment

scavenger hunt around the classroom. Place

Have students
complete a

worksheet where

they have to

identify sentences

and fragments.

The Grammar
& Writing Book
Grade 3; pp.
50-53

Grammar and
Mechanics
Section, IXL
Learning
Language Arts
website

Write Source
Grade 3; p.
403

Write Source
Grade 4; pp.
212,424
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

various sentence and fragment strips on walls,
bulletin boards, and tables. Tell students to
record on a sheet of paper, all of the fragments
they find. Next, have them turn each fragment
into a complete sentence.
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Objective 3.18: Construct declarative, interrogative, exclamatory and imperative sentences.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

A declarative/telling sentence
makes a statement. Use a period
(.) at the end of a declarative
sentence.

An interrogative /asking sentence
asks a question. Use a question
mark (?) at the end of an
interrogative sentence.

An Exclamatory Sentence shows
strong feelings. It ends with an
exclamation mark (!)

An Imperative Sentence gives a
command. Most imperative
sentences begin with an action
word, such as @all§ dell§ or @obd

Basic: Give students a set of word
cards and punctuation cards. Have
them use the cards to form different
types of sentences with correct
punctuation.

For example, of one set of word
cardsi 6mot her 6, Ohou
OMy o6, O6inb6, 6isb,

Possible sentences:
T AMy mot her i's 1 n
T Als my mother in

Intermediate: Play Kaboom!.
Write/type sentences of the four
different types on long, narrow strips
of heavy card and put them in a
bag/box for a random drawing. Make
six or eight strips with the word

A KA B OO Mthém aadhadd them
to the box. Divide the class into
teams with an equal number of team
members. Starting with #1, have
students draw a strip from the box,
read the sentence aloud, and identify
the type of sentence. If correct, they
keep the strip. If incorrect, the strip
goes back into the box. Once all the

Give students
subject/verb pairs and
have them use the two
words to write one of
each type of sentence.

The Grammar &
Writing Book,
Grade 3; pp. 62-
65; 68-71; 72

Write Source,
Grade 3; pp. 11,
463-464

Preserving our
Heritage Level 1:
Part 1, pp. 18-19

Grammar and
Mechanics
Section, IXL
Learning
Language Arts
website
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

#1 0 s hachavuen, the #2
members begin. Picking a Kaboom
strip causes the entire team to give
up all their sentence strips. Play to a
given number of points, or for an
allotted time.

Advanced: Have students review
magazines, newspapers etc. for
different types of sentences. Have
students cut and paste their
sentences onto a poster divided into
four columns representing the four
types of sentences. Have students
write two examples of each type of
sentence of their own.
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Objective 3.19: Identify run-on sentences.

Content Suggested Activities SliggfEsiise Resources
Assessment(s)
A run-on sentence is two or more Basic: Write run-on sentences on Have students re- Write Source,
sentences that are incorrectly joined | sentence strips. Have students work in | write run-on Grade 3; pp. 166,

by a comma or by nothing at all.

Example of a Run-On Sentence
and Ways to Correct It:

fohn left his bag at the store his
sister just brought it home.o

Without any punctuation, this run-on
sentence is difficult to follow, even
though it is short. Easy corrections
include:

1. John left his bag at the store. His
sister just brought it home.

2. John left his bag at the store, and
his sister just brought it home.

3. John left his bag at the store; his
sister just brought it home.

4. Because John left his bag at the
store, his sister brought it home.

pairs i one reads the sentence aloud,
stopping where he/she thinks the first
sentence should end; the other reads
the remaining portion of the sentence
strip. Have them write the two
sentences. They should ensure that
they put in the necessary conjunction or
capitalization and punctuation marks.

Intermediate: Have students play the
game ACluster Bust
eliminate the cluster in run-on
sentences. They must choose a card
from a bag that contains run-on
sentences. They will then have 20
seconds to fAbusto
sentence, thus correcting the run-on
error.

Advanced: Provide students with an
article that contains five run-on
sentences. After reading the article,
have each student rewrite it to make
sentences with proper punctuation and
capital letters.

¢

t

sentences correctly.

404

Grammar and
Mechanics
Section, IXL
Learning
Language Arts
website
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Objective 3.20: Identify different types of nouns.

Content Suggested Activities SliggfEsiise Resources
Assessment(s)
Nouns are words that name a person, Basic: Pl ay @ No uhllaveD u i Have students 1 Write Source,
place, animal, thing, or idea. two baskets labelled i @mmon identify common and Grade 3; pp.
These are known as common nouns Nouno and APr oper|propernounsina 375, 532
because they do not name a particular students throw word balls into the passage.
person, place, animal, thing, or idea. correct basket for a score. f Preserving our
Common nouns are usually not . Heritage Level
L ) Intermediate: Call out a common 1: Part 1, pp.
capitalized unless they begin a sentence ~ :
: noun, such as fAcoun 41-42
or are part of a title.
students name as many proper
Examples: nouns in that category as possible f Grammar and
1 Person: police e. ghefABahamaso, 0 Mechanics
{ Place: downtown fiHai ti o.beplaedasac an Section, IXL
f Animal: dog game, in teams, and maybe written Learning
9 Thing: building or oral. If a student calls out a Language Arts
1 Idea: fear common noun, instead of a proper website

. _ noun, other students/teams may
A proper noun Is the name of a partlcular Cha”enge it for extra points_

person, place, or thing. A proper noun

begins with a capital letter. Days of the Advanced: Present students with a

Week, months of the year, and hOlidayS grade four Supp|y list of common

are proper nouns. and proper nouns. All items are

Examples: typed in I_ower case (pencil, ruler,

oxford primary dictionary , e | mg

Charles Smith Andros glue, bahamas primary mathematics
Bamboo Shack East Street book 4, etc.). Have students re-write
Wednesday Samsung this list differentiating between the

common and proper nouns. Have
the use of capital letters where
necessary.

Doctor 6s
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Objective 3.21: Form plurals nouns (with and without spelling changes).

Content

Suggested Activities

Suggested
Assessment(s)

Resources

place, or thing.

person, place, or thing.

Add 6s06 to

6ss o, 6x 06,

Add o6esd to
form plural
606 O6x6, 6c

and o6yo6, fo
6yé6 to Oi 0
the word.
Examples:

1 cherryi cherries
i story - stories

A singular noun names one person,

A plural noun names more than one

the eni

plurals of most nouns that end in
vowels, or in any consonants except

6cho, (
t he el
s of n (
hé or [

For nouns that end in a consonant

rm pl ul
t theeend ofa |

Basic: Have students play a Memory
Match Game where they have to
match a singular word card with its
plural partner that has no spelling
change. Have students put cards in a
grid face down. Have them take turns
turning over two of the cards in search
of a match. Once the cards are
matched, the student gets to keep
them. If they are not matched,
students must return them to their
original positions.

Adaptation: Play the Memory Match
Game as above, but include words
that have spelling changes.

Examples:
tedcher || fedchers
B B
wdtch wdtches
B B
PUPPY PUppies
B B

Have students complete
a quiz where they have

to form plurals by adding
Aso or

ifesoO.

The Grammar
& Writing Book,
Grade 3; pp.
86-89

Write Source,
Grade 3; pp.
376, 492,534

Grammar and
Mechanics
Section, IXL
Learning
Language Arts
website
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

Intermediate: Give cards to students
that contain a singular noun on the
front and its plural form on the back.
Have students look at the noun on the
front, write the plural form, then check
the back of the card for the correct
answer . At the t ead
students should pass the card on to
the student to the right and take a new
card from the student on the left.

Advanced: Have students
complete a CLOZE paragraph where
they have to write the missing plural
noun to the singular form in brackets.
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Objective 3.22: Form irregular plurals.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

Some nouns have irregular plural
forms. They are not formed by adding
0 s Oesinsteadl, the spelling of the
noun must change.

To form the plural of nouns ending with

0f 6 or 0 6oerdedandadadip
weso
Examples:

shelf- shelves
knife i knives
Some exceptions are roofs and

proofs.

Some words change their vowels. In
some words @o0bis changed to &ed

Examples:
tooth i teeth
goose i geese

In some words @nabis changed to
@no

Examples:
woman T women

Basic:Si ng t h®enGreen g
Bottles Sitting
Substitute ten green bottles with ten
irregular plural nouns in the song.

Examples:

A &n little children, sitting on the
wall, If one little child should
accidentally fall, then there would
be nine little children sitting on the
wall. Nine little mice sitting on the
wall. If one little mouse should
accidentally fall, then there would
be eight little mice sitting on the
wall. Eight little oxen sitting on the
wall. If one little ox should
accidentally fall, then there would
be seven

little oxen sitting on the
wall .o (The
zero.)

song

Intermediate: Have students make
a chart of nouns with irregular plural
forms. They should display both
singular and plural forms of each
noun using a different colour
marker or pencil.

q

Give students a
written quiz where
they have to provide
the plural forms for the
irregular nouns
provided.

The Grammar &
Writing Book,
Grade 3; pp. 92-95

Grammar and
Mechanics
Section, IXL
Learning
Language Arts
website
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

For words ending in @éadd @s6

Examples:
potato T potatoes
tomato T tomatoes

Nouns that end in dsdare made plural
by changing the ds6éto @s6

Examples:
crisis i crises
axis - axes

In some cases, the singular form of the
noun is also the plural. There is no
spelling change.

Examples:
deer i deer
species i species
furniture 7 furniture

Advanced: Have students read a
given passage and highlight
singular nouns that have irregular
plural forms. Have them rewrite the
passage by changing the singular
form of the highlighted words to
their plural forms.
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Objective 3.23: Identify compound words.

Content Suggested Activities A SliggfEsiise Resources
ssessment(s)
A compound word is made up of | Basic: Give students a passage in Have students locate Checking your
two smaller words. which only half of each compound word | ten compound words Grammatr,

is given. Students must read the in the newspaper. Scholastic
The two words that make up the passage and provide the missing half of (Terban, 2002;
compound word often indicate the | each word. For example, a sentence pp. 34, 90)
meaning of the compound word. mi g ht fteeanthourriatithe gym,

Dan headed home to take a long, hot List of Common
bath + room = bathroomi aroom |shower in the _ __ro Compound
for bathing. should supply the word bath as the Words (see

missing half of the compound word. Appendices)

foot + ball = football - a sport that
involves kicking a ball.

Some compound words are written
using a hyphen.

Examples:

1 runner-up
great-grandmother
father-in-law
seventy-two

= =4 =4

Play Charades. Give students time to
make a list of compound words (Advise
them to list as many as possible, as
words used by students ahead of them
will have to be discarded). Have students
take turns miming actions to elicit each
part of their word from the class.

Intermediate: Give students a passage
containing blanks where compound
words should be. Instead of the words,
provide clues. Have students write the
solutions to the clues in the blank
spaces.

Advanced: Have students complete a
crossword puzzle in which the solutions
to the clues are compound words.
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Objective 3.24: Use the correct gender for a noun.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

Gender nouns refer to someone or
something specifically male or
female.

Masculine nouns are words for
men, boys, male animals and male
professions. Some things/items are
also considered to be masculine.

Masculine Words
brother, groom, rooster, actor,
cologne and shirt

Feminine nouns are words for
women, girls, female animals and
female professions. Some
things/ltems are also considered to
be feminine.

Feminine Words
sister, bride, hen, actress, perfume
and blouse

Neutral words are words denoting
things of neither sex.

Examples: teacher, pilot and
veterinarian

Basic: Present students with a
multiple-choice worksheet. Have
students identify the opposite gender
noun for the masculine or feminine
noun provided.

Example: king

(a) prime minister

(b) queen

(c) princess

(d) kindness

Intermediate: Present students with
a food web that includes at least ten
animals. The animals will be labelled
with gender-specific nouns where
applicabl e. For
instead of O6horse
of 6 dHawe ktddents circle the
feminine nouns and draw a square
around the masculine nouns.

Advanced: Have students create a
AMy Neurdqlooa 0/ lHages t
students create three columns with
the following headings: Masculine,
Feminine and Neutral. Instruct
students to think about the people
and animals in their neighbourhood.

Have students
complete the blank
with the correct
gender noun.

The Studentd s
Companion,
(Best, 2012; p.
109)
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

Have students place ten of these

names in the appropriate columns.

Examples:

Masculine
tomcat
dad

Feminine
maid
Aunt Brenda

Neutral
friends
police officers

177




Objective 3.25: Use the exact word to name the part of or an entire collection of people, animals or things.

pod of peas

row of plants
hedge of thorns
nursery of plants
forest of trees
grove of trees
avenue of pines
tuft of grass

bed of flowers
field of pineapples

Intermediate: Have students use
collective nouns to compose two
examples of the four types of
sentences.

Advanced: Have students view a
nature video. Instruct them to pay
attention to all collective nouns that
they observed and to make a list of
those nouns. Have students create a
poster entitted A Awe s o me Na
which they feature five of the
collective nouns that they have

listed. Encourage students to include
a picture or a drawing of each as well
as one sentence about each.

Example: a forest of trees
That forest of trees is home to many

animals.

Content Suggested Activities SUEEESIEE Resources
Assessment(s)
Collective nouns name groups of | Basic: Present students with a set of | Have students write T The Stu
objects, people, or animals. collective nounsoéflash cards. Have collective nouns for Companion
students race the clock to quickly identified words. (Best, 2012)
Collection of trees, plants, give the collective noun for a single
flowers part. Students can repeat this activity 1 First Aid in
to increase the number of collective English
bouquet of flowers nouns they can name. Use Quizlet to (Maciver,
bunch of flowers create a digital version. 2004; pp. 15-
clump of bushes 19)
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Objective 3.26: Form singular and plural possessive nouns.

Content Suggested Activities SliggfEsiise Resources
Assessment(s)
The possessive form of a noun is Basic: Write five sentences on the | Use a learning device The Grammar &
used to show ownership. Only whiteboard. Provide each student to allow students to Writing Book,
nouns can be possessive. with sentence strips. Have them sign in and complete Grade 3; pp. 98-
write the singular possessive noun individual assessments 101, 104-107

A singular possessive noun is
used to show ownership by one
person or thing. The possessive of
a singular noun is formed by adding
an apostrophe ( @nd the letter Gbat
the end of the word.

Example:t he of fi cer 0:¢
A plural possessive noun is used

to show ownership by more than

one person or thing. There are two
rules for forming a plural possessive
noun.

1. If the plural noun ends with the
letter 8§ add an apostr o p h e
aftesdbthe 0O

2. If the plural noun does not end
with the letter 8§ add an
apostrophe
at the end of the word.

( 6)664

to complete each sentence.

Examples:
9 David lives in Exuma.
home is in Barrataree.
M DavidlivesinExuma.Davi d
home is in Barrataree.

Intermediate: Use picture cards (or
word cards) to practice using the
possessive form of common nouns.
Show a picture of a dog and a bone
and have students describe the
bone as fiThe dogo
orally or in writing. Cards may have
the singular (word or picture) on one
side, and the plural on the other. A
picture of two or more dogs or the
wor d c ar shoufd dlioitghe 0
response fiThe dog

Advanced: Have students edit and
revise sentences to correct

on IXL Language Arts
website.

S e ection KK: 11,
12, &underdh@ ,
Grammar and
Mechanics Section.

Challenge learners to
complete the
ddentifying &
Correct. i
assignment.

ng

=

Write Source,
Grade 3, p. 377

Grammar and
Mechanics Section,
IXL Learning
Language Arts
website
(https://www.ixl.co
m/ela/grade-4)
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https://www.ixl.com/ela/grade-4
https://www.ixl.com/ela/grade-4

Content

Suggested Activities

Suggested
Assessment(s)

Resources

Examples:t he arti stso
the menods cl

An author uses possessive nouns to
make their writing less wordy.

Example: iThe book that belongs
to the authorois written as fthe
aut hor 66 book

incorrectly used apostrophes in
possessive nouns.

Example: i T h e
groundo or

bl

capos
AThe

ue o .

w
c
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Objective 3.27: Produce the correct pronouns for the nouns they replace.

Content Suggested Activities A SliggfEsiise Resources
ssessment(s)
A pronoun is a word that takes the Basic: Provide the appropriate Have students replace | § Checking your
place of a noun. pronoun/s to a listing of nouns. the nouns in a Grammar (Terban,
Have students write sentences paragraph with 2002; pp. 41-42)
Some examples are |, he, she, we, utilizing the pronouns. appropriate pronouns.
they, us, it, you, me, her, him etc.  The Grammar &
Examples: Writing Book,
A subject pronoun is used as the 1 Dog-it Grade 3
subject of a sentence. 1 Mrs. Jones-her, she
1 Twins -they 1 Write Source,
Examples: I, you, he she, it, we, they Grade 3, p. 379
Intermediate: Revise and rewrite
An object pronoun is used as the a paragraph with multiple uses of f  Write Source,
object of a verb or as the objectof a | the same nouns, replacing them Grade 4, pp. 400-
preposition. with appropriate subject and 403
object pronouns.
Examples: me, you, him, her, it, us, ¢ Grammar and
them Advanced: Have students create Mechanics Section,
a song about themselves and their IXL Learning
families. They should include a Language Arts
minimum of eight to ten subject website
and object pronouns. Students
can share their songs via video. A
copy of the lyrics should be
provided where subject pronouns
are circled and object pronouns
are underlined.
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Objective 3.28: Produce the correct possessive pronouns for the nouns they replace.

Content Suggested Activities SUEEEsiEe RELE
Assessment(s)
Possessive pronouns take the Basic: Have students create a Have students 1 The Grammar &
place of nouns, and they showthat A Possessive Pr on o ucompleteaworksheet Writing Book,
something belongs to someone. which they write the definition of where they have to Grade 3
possessive pronouns, examples of the | Provide the correct .

The possessive pronouns are: possessive pronouns, and three possessive pronouns | 1 Write Source,
mine, yours, his, hers, its, theirs sentences that include possessive to complete Grade 3, p. 380
and ours. sentences.

pronouns.
M Grammar and

Personal SEESEES I Intermediate: Present students with a g/lecthanlclz)s(l_
Pronouns | Pronouns worksheet that will require them to fill ngrlr?iz’
| mine in the blank spaces of the sentences Language Arts
presented with appropriate possessive website
you yours pronouns.
he his
Advanced:
she hers Present students with a short
it its paragraph related to tourist/tourism.
Leave five to eight blank spaces
we ours where possessive pronouns should go
and instruct students to fill in the blank
you yours spaces with the appropriate
they theirs possessive pronoun.
Example:
Example: _ Everyone has a favourite vacation
1 Is that your pencil? spot. Where is 2 The
T Isthatyours? Bahamas is made up of many

beautiful islands. The islands have
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

traits that are uniquely

Students can rewrite or retype the
paragraph and present it as an
advertisement, or they can record
themselves reading the paragraph as
a commercial.
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Objective 3.29: use verbs (action, helping and linking) in sentences.

Content Suggested Activities SUEEESIEE Resources
Assessment(s)
A verb is a word that tells what the | Basic: (Action Verbs) Have students | Have students Checking your
subject of a sentence does, did or play iCharadesowith verbs. Give each | complete a Grammar (Terban,

will do. A verb can also express the

state of being.

Action verbs express action.

Example: My classmates created a

puzzle.

Linking verbs do not express
action. Instead, they connect (or
link) the subject of the verb to
additional information about the
subject.

Example: We became computer
geniuses last year.

Some examples of linking verbs
are: am, is, are, was, were, feel,
look, seem, grow, and appear.

Example: Virtual classes are
exciting.

Helping verbs come before main
verbs and provide more details

about the time of an action. Helping

student a card. Have them take turns
acting out the verbs on the cards.
Have students raise their hands to
guess the verb/action word. If correct,
they will become the next actor.

(Linking Verbs) Students can
underline the linking verbs in a
passage made up of descriptive
sentences.

Intermediate: (Action Verbs)
Display sentence strips on the board
and have students find the action
word/verb in each sentence. Write

a verb poem. Choose a person
(mom, dad, teacher, pastor, etc.), and
then list all the actions that person
does or can do. A cinquain poem
format may be used.

(Linking Verbs) Have students work
together to write riddles describing
classroom items. They should use as
many linking verbs as possible. Have
them underline the linking verbs.

standardized
worksheet where
they have to identify
various types of
verbs.

2002; pp. 53-55)

The Grammar &
Writing Book,
Grade 3

Write Source,
Grade 3, pp. 383-
385

Grammar and
Mechanics Section,
IXL Learning
Language Arts
website
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

verbs include: has, have, had, can,
does, shall, would, may, and must.

The forms of 6t o
used as helping verbs: am@a@sg
@red avas a n dvered

Example: Craig is sleeping.

Example: What is thick, feels, heavy,
has many pages, and is full of
definitions?

Answer: dictionary

Have the class try to guess answers
to eachridylesoup s

Advanced: (Action Verbs)

Have students design a game of

ASi mon Sayso, usin
help them choose vivid verbs. Model
anexampl e with the
says frowno by rep
Afrowno wiHava stulents o W
write ten commands for their vivid

verb versionof i Si mon Says

(Linking Verbs) Have students clip
scenic pictures from magazines. Have
them write descriptions of the scenes,
using linking verbs as much as
possible.

Examples:
The street looks crowded.
The buildings are tall.
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Objective 3.30: Apply the correct tenses to verbs.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

A verb changes its form depending on
if the action is happening, has
happened, or will happen. Telling the
time an action occurs is known as the
verb tense.

There are three main tenses: past,
present, and future.

The present tense of a verb shows
what is happening now.
Examples: They work. She studies.

The past tense of a verb shows
actions that have already happened.
Regular past tense verbs end in T ed.
Examples: They worked. She
studied.

The future tense of a verb shows an
action that will happen. It is usually
formed with the helping verbs fwilldor
fshalla Examples: They will work.
She shall study.

Sometimes, authors revise their
writing by changing the verbs to a
different tense.

Basic: Have students identify the
verbs in sentences. Ask them to
read the verbs to a partner and
state whether it is the past,
present, or future tense.

Intermediate: Have students
work in small groups to

choose from a book a paragraph
that describes a historic event in
the past tense. Using large chart
paper, have students rewrite the
paragraph in the present tense.
Groups can share both versions
with the class (optional).

Advanced: Have students write
a paragraph describing how
Junkanoo costumes looked in the
past, how they currently look, and
how they might look in the

future. Have them highlight all the
verbs and state the tenses of
each.

Exit Ticket: Create
flashcards using
sentences from a
worksheet designed to
test verb tenses.

Place at least two to
three sentences
(varying tenses) on
each flashcard for
each student. Quickly
assess students using
the flashcards as they
exit out of the door.
Use this information to
identify students who
need further
instruction.

The Grammar &
Writing Book,
Grade 3; pp. 128-
131

Write Source,
Grade 3; pp. 386-
387

Grammar and
Mechanics Section,
IXL Learning
Language Arts
website

186




Objective 3.31: Ascertain the complete subject and predicate of a sentence.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

A sentence has two parts: the
complete subject and the
complete predicate.

The complete subject of a
sentence includes the main noun or
pronoun and the additional words
that tell who or what the sentence is
about. The subject is usually found
at the beginning of the sentence.

Example: This public primary
school has over 500 students.

The complete predicate of a
sentence includes the main verb
and all the additional words that tell
what the subject is doing.

Example: Jerry ran down the
road.

Basic: Present students with ten
sentence strips: five complete
subjects and five complete
predicates. Have students form five
sentences by matching each
complete subject to its correct
complete predicate.

Intermediate: Present students with
a copy of an Aesop Fable. Allow
students to select a paragraph and
divide it into its sentences.

Challenge the learners to underline
and label the complete subject and
the complete predicate within each
sentence by wusing
and OCPO.

Advanced: Present students

with ten incomplete sentences:

five complete subjects and five
complete predicates. Have students
construct complete sentences by
composing either a subject or a
complete predicate. Allow students
to share their ideas.

Spot the Error: Fill in
the answers on a
worksheet designed to
identify and label the
complete subject or
complete predicate of
each sentence.
Intentionally include
errors with the
identification and
labelling of the
sentence parts.

Provide students with
the incorrect
worksheet. Ask
learners to spot and
correct all the errors.
Require students to
provide a rationale for
each correction made.

The Grammar &
Writing Book,
Grade 3; pp. 56-
59

Write Source,
Grade 3, pp. 398-
399

Grammar and
Mechanics
Section, IXL
Learning
Language Arts
website

187



Objective 3.32: Identify the simple subject and the simple predicate of a sentence.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

The simple subject is

the main word or words in a
sentence that tells who or what the
entire sentence is about.

The simple subject is often just one
noun or pronoun and is found within
the complete subject of a sentence.

Example: The mean, old, lady
di dndét give us.

an

1 Complete Subject: The
mean, old lady
1 Simple Subject: lady

The simple predicate of a sentence
is the main word or words that
tell(s) what the subject of the
sentence is or does.

The simple predicate is a verb and
can be found within the complete
predicate of a sentence.

Example: All of us went into the
store to buy treats.

Basic: Select an object in the
classroom to write about. Use it to
model how to construct a complete
sentence. Be sure to add descriptive
details. Divide the sentence into two
parts: the complete subject and the
complete predicate. Next, identify
the simple subject and simple
predicate. Have students select an
object from within the classroom and
place it on their desktops. Now have
students take turns doing the same.

Intermediate: Have students read a
CLOZE passage where most of the
simple subjects and simple
predicates are missing. Students will
use context clues and their prior
knowledge to choose appropriate
simple subjects and simple
predicates to complete the

passage.

Advanced: Sentence Stems Give
students a sentence strip with only a
complete subject and a line. Have
students add an appropriate
complete predicate to express a
complete thought. Have students

Use a learning device
to allow students to
sign in and complete
individual assessments
on IXL Language Arts
website. See under the
Grammar and
Mechanics section.
https://www.ixl.com/ela

/grade-4

See Simple Subjects
and Predicates6 ynder
the Grammar and
Mechanics Section.

Grammar and
Mechanics, IXL
Learning
Language Arts
website

Write Source
Grade 3, p. 400
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

1 Complete Predicate: went into
the store to buy treats.
1 Simple Predicate: went

use a highlighter to identify the
simple subject and simple predicate.
Repeat the activity with sentence
stems with complete predicates.
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Objective 3.33: Apply the rules of subject-verb agreement.

Content Suggested Activities A SUEEESIEE Resources
ssessment(s)
The subject of a sentence can Basic: Present students with one Have students Checking your
be singular or plural. When it noun card and two verb cards that complete a Grammar
is singular, an fisois added to show the singular and plural forms of | standardized (Terban, 2002;
the verb. the verb. Have students select the worksheet or an pp. 20-24)

Example: Tamika enjoys baking
banana bread.

If the subject is plural, then no &bis
added to the verb.

Example: The iguanas crawl across
the sand.

| and you normally take the plural
form of the verb. Do not add &bat the
end of the verb.

Example:
| speak several languages.
You write interesting stories.

There are some variations when using
the forms of be:

| am I was
| have I do
you are you were

you have you do

verb that agrees with that noun.
them to provide reasons for thei
responses.

Ask
r

Intermediate: Present students with
sentences that have blanks where

the subjects or verbs should go.

Have students select the correct
subject or verb from the selection in
parenthesis at the end of each of the

sentences.

Advanced: Present students with
nouns or verbs from a specific topic

in a content area subject. Have

students write sentences that contain

these words and demonstrate p

roper

subject and verb agreement. Have

student s
work.

peer

edi

online game where
they have to make
subjects and verbs
agree.

Write Source
Grade 3; pp. 388,
406

Write Source
Grade 4; pp. 160,
407, 409, 426-427
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

Singular pronouns take the singular
form of the Verb to be.
He/she/ it - is, was, has, does

Plural pronouns take the singular form
of the Verb to be.
Welthey- are, were, have, do
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Objective 3.34: Identify compound subjects and predicates.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

A compound subject contains
two or more simple subjects that
have the same predicate. They can
be joined by using the words @rdor
@ndo .

Examples:
Tamara and Joanne watched
television.

The glowing arrows or the
talking signs can show you where
to find your costumes.

A compound predicate contains
two or more simple predicates that
have the same subject. They can
be joined by using @rbéor @&nd. 6

Examples:
Carla opened and read the book.

Terell usually swims or plays
soccer on Saturdays.

Authors use compound sentences
to prevent the writing from
becoming too dull and repetitive to
the reader.

Basic: Have students play a game
calledi FI i p t he .Ragenap
sentence on each flashcard. Flip
each card over and challenge
students to identify the compound
subject or compound predicate.

The student with the

most cards wins! (Digital

flashcards can be created on
https://classmaster.io/).

Intermediate: Provide students
with pairs of simple sentences.
Have students combine sentences
to make a compound subject or
compound predicate.

Example: Ebony loves to sing.
Ebony loves to dance, too.
Combined: Ebony loves to sing
and dance.

Note: Encourage students to pay
attention to any changes needed
for the subject and verb to agree.

Advanced: Instruct students to
write five sentences containing

simple subjects and predicates

Share a Quizlet live
code with students and
have them identify the
compound subject and
compound predicate
for each sentence by
entering CS or CP.

Online Flashcard
Maker
(https://classmaster
-i0f)

Quizlet Game
(Gonzalez, n.d.)
https://quizlet.com/

Kuifs?x=1jqt&i=34j
wng

Write Source,
Grade 3; pp. 401,
409

Write Source,
Grade 3; pp. 409,
422, 427, 435,
560.4

Grammar and
Mechanics, IXL
Learning Language
Arts website
https://www.ixl.com/

ela/grade-4
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

only. Have them exchange their
sentences with a partner.
Challenge partners to expand the
new sentences by adding
compound subjects and predicates.
Have students evaluate the
accuracy of their
provide corrective feedback.
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Objective 3.35: Use adjectives to describe nouns and pronouns.

descriptive details when writing.

Adjectives can compare two things that
may be the same or different in some way.
If they are different, we compare them by
addiendg tho t he end of

Example:
This bed is harder than that one. This
road is safer than the other.

When comparing more than two things,
some adjectives take on the festoending.

Example:
He is the tallest boy in the school.

Some adjectives compare by adding the
words more (comparing two things) and
most (comparing three or more things).

Examples:

Basketball is a more physical sport than
fishing.

Winter is the most wonderful season of all.

provide an adjective to describe
the object and then pass the
ball to the next player. The
next player then calls out
another adjective. If the student
cannot produce an adjective
quickly, then he or she is out
and must sit. Once three
players cannot provide an
adjective, it is opened to the
class for their answers, and
then a new object is introduced.
The last student standing wins.

Intermediate: Have students
make a list of proper adjectives
used to describe different types
of food.

Examples: Andros Crab,
Eleuthera pineapples,
American Cheese, French fries
etc.

Content Suggested Activities A SliggfEsiise Resources
ssessment(s)
An adjective is a word that describes or Basic: Ask students to stand. Have students Checking your
modifies a noun or a pronoun. Adjectives | Display an object or a picture of | complete a Grammar (Terban,
can tell what kind, how many or which an object. Give the first student | standardized 2002; pp. 64-68)
one. Adjectives can be used to add a ball. Have the student worksheet.

Write Source
Grade 3; pp. 389-
390

Write Source
Grade 4; pp. 411-
413
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

Some adjectives use different words to
form the comparative and superlative
forms.

Examples:
Comparative | Superlative
good better best
bad worse worst
The Articles

The words @béand dhebare known as
articles. The word @obis used before
singular words that begin with a
consonant sound and the long /u/ sound.

Example:
| bought a used bike.

The word @nébis used before any singular
word that begins with a vowel except in
the case of words with the long /u/ sound.

Example:
We saw an iguana on the island of
Exuma.

Proper Adjectives
Proper adjectives are adjectives that are

Advanced: Have students
create a pair of sentences
using each of the words below
in context. funnier/funniest,
sadder/saddest, longer/longest,
better/best, worse/worst.

195




Content

Suggested Activities

Suggested
Assessment(s)

Resources

formed from a noun. They should be
capitalized.

Bahamian people are very friendly.
The word Bahamian is formed from the

noun Bahamas and is used to describe a
special group of people.
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Objective 3.36: Use adverbs to modify verbs, adjectives and other adverbs.

Content Suggested Activities A SUEEESIEE Resources
ssessment(s)
An adverb is a word that gives more | Basic: Have students play Adverb | Have students Checking your
information about a verb, an Scattergories, a game in which complete a Grammar (Terban,
adjective, or another adverb. It tells players are given a category standardized 2002; pp. 69-71)
Ahowo, @ wh eanfbo,whafi wh (where, when, how often, how long) | worksheet.

degreea

Adverbs that tell how an action took
place, often end in flya

Examples: quickly, slowly, lazily,
nicely, and loudly.

Some adverbs describe when
something happens. This can also
include how often and how long.

When i yesterday, now
How often i weekly, always
How long 1 forever, shortly

Adverbs can also tell where.

Examples: inside, outside, around,
through, below

Adverbs can also indicate to what
degree or to what extent. When
comparing two things, use fera For
more than two use festa

and must call out adverbs in that
category.

Intermediate: Play the card game,
"Spoons" using adverbs. Have
groups of students brainstorm ten
activities they saw, read or heard
about recently. Then have them
write sentences using adverbs to
describe various actions, such as
The goatskin drummers proudly
led the parade. Have a member of
each group share their sentences.
Then have the class decide
whether the adverbs tell fhowq
fwhenoor fivherea

Advanced: Give students a
magazine or newspaper article.
Have them underline each verb
once and each adverb twice. Have
them write i h o, wwbi@n Oor

fiv h e rtoesbow what kind of
information the adverb provides.
Then, have students rewrite each

Write Source
Grade 3; pp. 391,
550, 558

Write Source
Grade 4; pp. 414-
415
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

Example:

Comparative | Superlative

hard | harder hardest

wild wilder wildest

fMoreoand fimostocan also be used
to compare adverbs. They are often
used to compare adverbs having two
or more syllables.

Example: often, more often and most
often

Some irregular adverbs that compare.

Comparative | Superlative

much | more most

good | better best

sentence, replacing the adverb with
one that offers a different kind of
information.
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Objective 3.37: Use prepositions to link words in sentences.

Content Suggested Activities SliggfEsiise Resources
Assessment(s)
A preposition is a word placed before | Basic: Using a one-minute Using the topic for their Checking your
a noun to show its relationship to some | timer, have students record as | next composition piece, Grammar
other word in the sentence. many prepositions as they have students rewrite a (Terban, 2002;
can from memory. few sentences by pp. 74-77)

Prepositions can tell location, direction,
time, and relationships.

Examples of commonly used
prepositions are: about, above, across,
after, against, among, around, at,
before, behind, beside, between, by,
down, during, except, for, from, in, near,
of, off, on, over, through, to, toward,
under, up, and with

Location: He threw the ball under the
house.

Direction: Jim walked slowly towards
the house.

Time: Jeands homewor k
car 60s durimgdoorwde home.

Relationship: Mel is going to the mall
with her mother.

A prepositional phrase includes the
preposition, the object, and all the

Intermediate: Provide a
worksheet where students
have to circle the prepositions
and indicate the words that
they link together.

Advanced: Provide students
with five bland sentences.
Have them use prepositions
to make them interesting.
Allow them to share a few of
their sentences with the class.
Have them identify the
prepositions and the words
that they link.

including prepositions to
make them more
interesting.

Write Source
Grade 3; pp. 393,
552, 558

Write Source
Grade 4; pp. 416,
574.4,578.2,
598.1
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

words that come between them. The
object of the preposition can be a noun
or pronoun.

Example: Jim walked slowly towards
the house.

i Huseois the object of the preposition.

Examples of Prepositional Phrases
1 by the dock

1 inthe settlement

1 near the Fish Fry

Sometimes, words that appear on the
list of prepositions may not perform the
duty of a preposition in a sentence.
They must be followed by an object to
be considered a preposition.

Example:

Fred went outside.

The word outside is an adverb in this
sentence telling where.

Fred went outside the classroom
door. Outside now has the object

Adoor o and is a pr |

200



Content

Suggested Activities

Suggested
Assessment(s)

Resources

Prepositions help to make our writing
more interesting as they help to give
more details.

Example of Plain Sentence: He
walked to the store.

More Interesting Sentence: In the
pouring rain, he walked to the store
at the end of his corner.
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Objective 3.38: Use conjunctions to join words or phrases.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

Coordinating Conjunctions join
words, phrases, and sentences.
Some coordinating conjunctions
are: and, but, for, so, yet and or.

Coordinating conjunctions are used in
several ways:

Joining words
Jan and Jean will get the groceries
from the shop around the corner.

Joining phrases
The scared dog jumped over the
fence and through the yard.

Joining Sentences
John loves to fish, yet he will never

get on a boat.

When a conjunction separates two
sentences, a comma should be placed
after the first sentence and before the
conjunction as shown above.

When coordinating conjunctions join
two sentences into one, the sentence
is called a compound sentence.

Basic: Organize students into
groups, and provide each group
with conjunction cards. Using
PowerPoint or the whiteboard
display a sentence that has a line
where the conjunction should be.
Instruct students to hold up the
conjunction card that will make the
most sense in the blank space.
Discuss responses and
alternatives.

Intermediate:

Present a T Chart showing
conjunctions and their purpose. In
small groups have students match
the conjunction with its purpose.
Present students with a bank of
conjunctions and phrases. Have
students independently construct
5 sentences using each of the
conjunctions.

Advanced: Have students revise
a paragraph using the
conjunctions provided. Their
sentences should include

Have students write
sentences that
incorporate each of the
coordinating
conjunctions.

Checking your
Grammar
(Terban, 2002; p.
78)

Write Source
Grade 3; pp.
394-395, 554,
558

Write Source
Grade 4; pp. 417,
600.1
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

Each conjunction has a different
purpose.

For- shows reason or purpose
And- connects two or more ideas
But-shows difference

Or- shows choice or option

So- shows a result

conjunctions that join words,
phrases, and sentences.

203



Objective 3.39: Use independent and subordinate clauses.

Content

Suggested
Activities

Suggested
Assessment(s)

Resources

A clause has a subject and a verb.

There are parts of a sentence that can
stand alone. They are referred to as
independent clauses because they
make a complete thought.

In the sentence below, there is a part of
it that can stand alone.

Because it was raining, Lakeshia
stayed inside the house.

ALakeisha stayed i
makes a complete thought and can
stand alone. This is an independent
clause.

Dependent clauses do not make
complete thoughts.

In the sentence below, there is a part of
it that cannot stand alone.

Because it was raining, Lakeshia
stayed inside the house.

fBecause it was rainingdb, does

Basic: Provide students with
little Bahamian flag cutouts.
Read statements that are
independent and dependent
clauses. Have students raise
the flag when an independent
clause is read. Have them
explain their responses.

Intermediate: Provide students

with a set of sentences. Ask
them to circle the subordinating
conjunctions. Have them place
a dividing line to separate the
independent and dependent
clauses.

Advanced: Present students
with a piece of writing. Have
them improve the writing by
adding sentences that contain
dependent and independent
clauses.

Have students add
sentences that contain
dependent and
independent clauses in

their written compositions.

1 Checking your
Grammar
(Terban, 2002;
p. 17)
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Content

Suggested
Activities

Suggested
Assessment(s)

Resources

make a complete thought and is known
as a dependent clause because it
needs the rest of the sentence to make
sense. It cannot stand on its own.

The wlecadsed@ i n t he ¢
known as a subordinating
conjunction. Subordinating
conjunctions help to join a dependent
clause to an independent clause.

There are many different types of
subordinating conjunctions: because, if,
when, until, while, after and although.

Dependent clauses are often separated
from independent clauses by a comma.
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Objective 3.40: Join simple sentences and expand simple sentences into compound and complex sentences.

1.

A Simple Sentence has a subject and
a verb and expresses a complete
thought.

Simple sentences can be joined and
expanded in several ways.

Combining key information in two or
more sentences.

Example:

The class created projects.

They were interesting.

The class created interesting
projects.

Combining words in a series and
phrases.

Example:

We played games at school.

We played games on the beach.
We played games in the park.

We played games at school, on the
beach, and in the park.

Intermediate: Have students
combine simple sentences so
that they have either compound
subjects or compound
predicates.

Advanced: Have students in
groups create stories that
include compound sentences.

Write a simple sentence on the
board. Example:
Our country is beautiful!

Have students create a
compound sentence to add
details to the sentence given.

It has lovely beaches and the
waters are crystal clear.

Content Suggested Activities SUEEESIEE Resources
Assessment(s)
When writing, it is important to use a Basic: Have students work in Provide students with Checking your
variety of sentences to keep readers pairs to combine information simple sentences. Grammar
interested. from two simple sentences into Have them join some to (Terban, 2002;
one sentence. make one sentence as pp. 16-17)

well as expand them

into compound
sentences.

Write Source
Grade 3; pp. 102,
154, 202, 395,
408-409

Write Source
Grade 4; pp. 29,
413, 415, 433-
435
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

. Make compound subjects or
predicates.

Example:

Maria made a beautiful Junkanoo
costume.

Ava made a colourful Junkanoo
costume.

Maria and Ava made beautiful,
colourful Junkanoo costumes.

Nick and Ben purchased a
cracked conch snack from
Bamboo Shack.

Nick and Ben sat on the beach
and ate their meal.

Nick and Ben purchased a cracked
conch snack from Bamboo Shack
and ate their meal on the beach.

. Joining simple sentences to make
compound sentences

Example:

| am a Bahamian.

She is an American.

| am a Bahamian, but she is an
American.
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Objective 3.41: Use interjections in sentences.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

An interjection is a word added to
a sentence to convey strong
emaotion. It is not grammatically
related to any other part of the
sentence.

Some interjections are words that
name sounds or non-verbal
expressions.

Examples: Aha, Ahem, Phew,
ouch, hooray, eww, ahh, whoa,
yeah, uh-oh, oh, no

Interjections are usually followed
by an exclamation mark (!).

Example:
Aha! | knew it was you!

Basic: Divide students into groups.
Have them make a type of drink or
food, such as lemonade, homemade
ice cream in a baggie etc. Have the
groups write a review of each product.
They should include interjections in
their reviews.

Intermediate: R e a ¥o! Yies?a Give
students funny scenarios to act out
using only interjections as the
dialogue. Let them practice away from
other groups and then perform for the
class. Let the class try to figure out
what's going on.

Examples:

"Hmmm!" [meaning: That's
interesting!]

"Hmm?" [meaning: What is?]
"Gasp!" [meaning: Didn't you see
THAT?!]

"Uhm... Oh!" [meaning: Let me look
for a moment... Oh, yes!]

Advanced: Have students cut out
comic strips and highlight examples of

Have students add

interjections to a piece

of writing.

Checking your
Grammar (Terban,
2002; pp. 89-90)

Write Source
Grade 3; pp. 554,
558

Write Source
Grade 4; pp. 486,
602

Kids try Prison
Food from Around
the World (HiHo
Kids, 2019)
https://www.youtub
e.com/watch?v=Fqg
NEx17crMI&t=125
S

iYo! Yes?
(Raschka, 2007)

https://www.youtub
e.com/watch?v=Sjj
R6snoQON8&t=78s
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https://www.youtube.com/watch?v=SjjR6snoQN8&t=78s
https://www.youtube.com/watch?v=SjjR6snoQN8&t=78s

Content

Suggested Activities

Suggested
Assessment(s)

Resources

interjections. Students can use these
as models to create their comic strips,
with interjections.
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Objective 3.42: Provide synonyms for given words.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

Synonyms are words that have the

same or similar meanings.

Synonyms are valuable tools for
readers and writers, as they can
make writing more interesting and
enriching.

Examples:

afraid i scared, frightened
mad i angry, cross

laugh 7 chuckle, giggle
nice i sweet, good

pati pet, stroke

now I immediately, right away
little 7 miniature, wee

find 1 discover, locate

cry i sob, wall

brave i bold, courageous

Basic: Give students a list of
ten words. Have them write a
synonym for each word. Have
them place the word and
synonym on individual cards.
Have them use the cards to play
Synonym Concentration. Kahoot
and Quizziz can also be utilized
for this activity.

Intermediate: Provide students
with the flyer of an event. Have
students reword and rewrite the
information presented to make
the flyer more exciting/appealing
by replacing at least five words
with their synonyms.

Advanced: Given a list of
words, have students use the
Studentsdé6 Compa
thesaurus to locate synonyms for
given words. Then, have
students compose sentences

using the synonyms.

Have students review a
previous piece of writing
that they have
completed for written
composition. Have
them replace some of
the words with more
interesting synonymes.

Write Source Grade 3,
pp. 210, 318, 465

The Student
Companion, The
Caribbean Edition
(Best, 2012; pp. 120-
125)
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Objective 3.43: Provide antonyms for given words.

Content Suggested Activities A SUEEESIEE Resources
ssessment(s)

Words that have opposite Basic: Give students about ten Have students provide |  Write Source
meanings are called antonyms. cards with words that are opposite | antonyms for a given Grade 3, p. 304
These words can show the in meaning. Have students match | set of words.
differences between people, these word cards. 1 Write Source
places, and things. Grade 4,

Intermediate: Divide the class into pp. 318,465
Examples: three groups and
friend - foe, enemy Jeopardyéo6. Use ea 1 The Stude
huge - mini, wee word A-N-T-O-N-Y-M as a Companion, The
awful - awesome, great category. Caribbean Edition
slender - stout, chubby (Best, 2012;
generous - mean, selfish Examples: pp. 116-120)
separate - join, unite
shy 1 bold, outgoing 1. Category A
playful i serious, sad ANGRY-calm
clean 1 dirty, filthy
neglect i care, complete 2. Category N

NAUGHTY- nice

Advanced: Have students select

antonyms from a group of words.

Have them create an action poem

or song with the words.
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Objective 3.44: Differentiate among homonyms, homophones and homographs.

Example:
bear - the animal
bear - to carry

Words that have the same sound,
but different meanings and spellings
are called homophones.

Example:
deer - an animal
dear - a greeting

Words that are spelt alike but have
different meanings are called
homographs. They may
sometimes sound alike.

Example:
bow - a forward greeting
bow - worn in the hair

Ask students to identify them.

Intermediate: Provide students
with fifteen pairs of words. They
must compare and contrast the
words to determine whether they
are homonyms, homophones, or
homographs.

Advanced: Give students five
pairs of homophones,
homonyms, and homographs.
They must use these to create
sentences.

Content Suggested Activities A SUEEESIEE Resources
ssessment(s)
Words that have the same sound Basic: Paragraph Review i Have students Write Source
and spelling but different meanings | Give students a short paragraph | complete a Grade 3; pp. 105,
are called homonyms. containing homonyms, standardized 510
homophones, and homographs. | worksheet.

The Student 6 s
Companion, The
Caribbean Edition
(Best, 2012; pp. 126-
127)

List of Homonyms &
List of Homophones
(see Appendices)
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Objective 3.45: Apply capitalization rules.

Content Suggested Activities A SUEEESIEE Resources
ssessment(s)
It is important to know when to capitalize | Basic fBrand Name Huntoi Have | Have students edit a Checking your
letters. In the following instances, capital | students list brand names from paragraph for Grammar
letters should be used: cl assmat es 6 | un c|capitalization errors. (Terban, 2002;
(Integrate with a Math graphing pp. 98-101)

1 The first letter of the first word of each | exercise.)

sentence _ Write Source
| The first letter in a proper noun Intermediate As a game or a Grade 3; pp.

. L timed activity, have students make 486-491

1 The first letter of adjectives made a table with several columns

from the names of people and places | pased on the number of Write Source
T The pronoun, Al o categories being used. Randomly Grade 4; pp.
1 Acronyms choose a letter of the _alphabet 508-515
9 The first word in a direct quotation and haye students write a

A . Bahamian example for each

T A personos title Viaeqorythat begins with the letter

per s on 6 srwhea addressing chosen.

the person
1 The first letter of important words in a | Example: churches, schools,

title of a book, story, magazine, teacher;, ministers, doctors,

chapter, essay, poem, play, movie, companies, songs etc.

mu.siF:aI composition, periodical, Remind students of using capital

painting letters correctly.
9 The first word, as well as all nouns, in

the salutation of a letter Advanced: Have students write a
f The first word in the complimentary féﬁ;n(gncaoar?g:wa{gttﬁre Minister of

. i inis
closing of a letter. Education. Remind them to follow
the capitalization rules.

213




Objective 3.46: Punctuate sentences using commas, semi-colons, colons and quotation marks.

Content Suggested Activities A SUEEESIEE Resources
ssessment(s)
A comma can tell where to pause when | Basic: Write several sentences Have students 1 Checking your
reading text. Correctly placed commas | with commas missing from dates | complete a worksheet Grammar (Terban,
help to make your meaning clear. Use | and words in a series. Have where they have to 2002; pp. 98-101)
commas (,) in the following instances: students work in groups to place insert commas in the
the commas in their correct correct places. 1 Write Source Grade
1 when writing the date. places. 3; pp. 466-470
Example: September 3", 2023
3 September, 2023. Intermediate: Have students 1 Write Source Grade
work with a partner to write 4; pp. 482-490
f when using quotation marks to guestions to interview each other
separate what was said from the on a subject of their choice. Have
other parts of the sentence. them use fyesq moq felloor their
Example: Mi ke says, Apartnerods name a
go home. 0 each sentence.

1 to set off the words fiyesq fnog or | Advanced: Give students a

fivelldat the beginning of a paragraph with commas missing.
sentence. Have them rewrite the paragraph,
Example: No, | will not attend. putting commas in the correct

places. Then, have them share

1 to set off the name of someone at | With a partner to confirm that
the beginning of a sentence who is | commas have been used in the
being spoken to. correct places.

Example: Jimmy, come here.

i to separate words in a series.
Examples: Hog plums, guineps,
and sugar apples are my favourite
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

fruits.

Note: For the British, there is no
comma after the last word in a
series and before the conjunction.
American grammar includes a
comma after the last word in the
series and before the conjunction.

i in a compound sentence.
Example: William will drive, but |
will walk to the fair.to separate a
dependent clause from an
independent clause.
Example: Since it is raining, we will
go to the beach another day.

Semicolons are represented by a dot
with a comma underneath (;).

A semicolon can be used to join two
independent clauses. In this case, no
coordinating conjunctions are used.

Example:
The class was quiet; the teacher
marked the Social Studies test.
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Objective 3.47: Use acronyms.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

Acronyms are a type of abbreviation
that quite often refer to businesses,
companies, or ideas.

They are usually formed by using the
first letters of words in a name.

Example: BTC i Bahamas
Telecommunications Corporation

Sometimes, more than the initial letters
may be used in forming the acronym.

Example: CARICOM - Caribbean
Community

Quite often,| et t ers i n pe
last names are used to describe them
during special ceremonies.

Example:

KT Kis for kind. She is always
helping others

AT Ais for artistic. She can draw!

Y i Y is for yellow-her favourite
colour.

Acronyms are:
9 usually written in all capital letters

Basic: Have students compose
an acronym poem about
themselves using the letters in
their first names.

Intermediate: Have students
listen to radio ads to identify
different acronyms. Have students
research the full name of each
acronym.

Advanced: Have students
research acronyms for all of the
government ministries and
departments and compile a list.

Have students
complete a cloze
passage where they
have to insert the
correct acronyms.

Checking your
Grammar (Terban,
2002; p. 136)

The Studenr
Companion,
Caribbean Edition
(Best, 2012; p. 103)
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

never separated by periods
often pronounced like a series of
letters and not pronounced as a
word.

E

Examples of acronyms are:

PTA T Parent Teacher Association
VP - Vice Principal

DS 1 District Superintendent

DEO T District Education Officer
VP 1 Vice President

BK i Burger King

KFC 1 Kentucky Fried Chicken
GMi General Manager

PM 1 Prime Minister

DPM i Deputy Prime Minister

PIN T Personal Identification Number
PMH 1 Princess Margaret Hospital
NHI i National Health Insurance
NIB 7 National Insurance Board
Pli Paradise Island

CB 1 Cable Beach

FH 1 Fox Hill

CR 1 Carmichael Road

FIT Family Island

IG T Instagram

FB - Facebook
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SCOPE OF WORK

Sub-Goal 1: Engage effectively in listening and speaking situations for different purposes and audiences, and
communicate using a variety of media.

WRITTEN COMPOSITION

Objective 3.48: Explain the steps in the Writing Process.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

The five steps in the Writing Process
are:

Prewriting- A topic is chosen and
ideas are gathered and organized
through brainstorming and other
methods.

Writing- ideas are organized and
written in sentences

Revising- the writer reads the piece
and makes necessary improvements

Editing- the writer checks
capitalization, punctuation, spelling,
and other grammar mistakes.
Use proofreading marks for:
1 adding capital letters or

making capital letters lowercase
1 adding periods

Basic: Have students design a
Writing Process poster on
construction or computer paper.
The poster should outline the
steps in the process and contain
corresponding graphics.
Students will paste their
creations on the front cover of
their individual writing folders.

Intermediate: Divide students
into groups. Have them use the
steps in the writing process to
compose a song, poem, or rap
about the writing process. In
their creation, they should
describe the steps clearly and
refer to the appropriate steps of
revising, editing, publishing etc.

Have students take a
simple poem through the
writing process. Have
them explain the steps they
took in writing it.

Write Source,
Grade 3; pp. 3-18

Write Source,
Grade 4; pp. 2-41

In the Write
Direction (Miller,
2019)
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

1 correcting spelling errors

1 deleting or adding a letter or
word

1 inserting punctuation marks

1 starting new paragraphs

Publishing- The writer makes a clean
copy of the piece (handwritten or
typed) and shares it with others.

Advanced: Hold a writing
process press conference by
assigning students a stage of the
writing process to explain. Have
a news reporter ask them
guestions about their particular
stage of the writing process and
its importance.
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Objective 3.49: Discuss the qualities of a good piece of writing.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

There are four main reasons for
writing: to inform, to entertain, to
describe and to persuade. Whatever
the purpose, there are some basic

qualities that are in all good pieces of

writing:

fresh and exciting ideas.
captivating introduction

vivid details

well organized with a beginning,
middle, and end.

keeps the audience in mind.

N

o o

the readers

7. interesting vocabulary that
includes specific nouns and
colourful adjectives.

8. the piece flows

9. different types of sentences with
varying lengths

10.good grammar, spelling and
punctuation

11.neat and well presented

writes in a voice that connects with

Basic: Have students write a
poem, song, or rap that includes
some of the qualities of good
writing. In their pieces, they
should name and describe each
quality.

Intermediate: Have students
design a menu for the Good
Writing Café. Each quality of a
good piece of writing should be
an item on the menu. Students
can be creative in how they
design their menus to fuse the
ideas of a great piece of writing
and a scrumptious meal.

Advanced: Have students
transform themselves into
detectives. Have them listen to a
short story and determine
whether they think the writing is
of good quality. They should give
reasons for their decision.

Have students compose
an essay on the qualities
of a good writing piece.

In the Write Direction
(Miller, 2019; pp. 10-

11)

Write Source, Grade

3, p. 20
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Objective 3.50: Explain the four types of writing.

Content Suggested Activities SliggfEsiise Resources
Assessment(s)
There are four main types of writing. Basic: Provide students with Have students respond to In the Write
They each serve a different purpose. everyday types of writing that oral questions on the four Direction (Miller,
represent the four types. Have types of writing. 2019; pp. 4-
1. Narrative Writing 7 This type of them work in groups to classify 8,16)
writing tells a story. It is mainly them. Ask them to share with the
written for entertainment. A personal | class and give their reasons for
narrative tells a story about the placing them in their groups.
writer.
Intermediate: Have students
2. Descriptive Writing T This type of | listen to recorded commercials
writing may describe a person, from the radio. Have them decide
place, thing, or event. The senses | the type of writing involved and
as well as figurative language such | give reasons for their choices.
as similes and metaphors are used
to give details about what is being Advanced: Ask students to work
described so that a clear picture is in groups to create a PowerPoint
painted in the r elofthedifferenttypes of writing and
include writing samples of each
3. Expository Writing i This type of type. Have them share with the
writing provides information and class.
gives an explanation or directions.
4. Persuasive/Opinion Writing - This
type of writing expresses how the
writer thinks or feels about a
particular subject.
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Objective 3.5: Narrow ideas and elaborate on them.

questions that will give specific
details for writing such as Who?
What? Where? When? Why? and
How?

that they are going to be writing
a travel blog on The Bahamas.
Have them brainstorm ideas as
to what they can write about.
Have them select the top three
most interesting ideas. Have
them include details about which
tourists might like to hear.

Content Suggested Activities A SUEEESIEE Resources
ssessment(s)
Before writing, there are several Basic: Ask students to identify | Have students show the Write Source,
prewriting steps to follow: the tourist attractions on their process they used to Grade 3;
island. Have them select one narrow their ideas on a pp. 46, 84, 136-
1. Gather ideas. Strategies that can | about which to write. particular topic. 137, 188
be utilized to help gather ideas
include: drawing a picture, Intermediate: Have students
brainstorming, making a web, complete a Bahamas National In the Write
grouping ideas that are alike, Trust virtual tour of Andros Direction (Miller,
talking to people, making a list etc. | Westside National Park, Grand 2019; pp. 76,
Bahama Rand Nature Center, or 22,129, 173)
2. Select the best ideas. Review the Eleuthera Levy Native Plant
the ideas, and then select based Preserve. Have them select one
on those that are most important environmental feature on which
and most interesting. to write.
3. Refine ideas. Ask leading Advanced: Explain to students
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Objective 3.52: Sequence ideas appropriately using transitional words.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

Sequence is the order in which things
happen or should happen. Sequential
order is very important when one is
relaying a story, writing directions, or
providing instructions for performing a
particular task, or describing
something.

Before Words: drior to§ dast timed
and antil that timed

Words that Show First: Starting
with§ dniadvancebdand dirstlyd

Words that Show Next: &econdly§
@hirdly§ Goon afterd on timedand gight
afterd

Words that Show Last: d-inallyéand
@o concluded

Another way to put ideas in order is to
use space order, particularly when
describing the location of something.
Space order tells about something
from top to bottom or from left to
right or vice versa. Prepositions like
@boved adeybndg relay specific
images.

Basic: Print pictures of a
sequenced science-related event.
Examples: the metamorphosis of
tadpoles to frogs, flowers to seeds,
etc. Mount the pictures on cards.
For each set of pictures, have the
students use transitional words to
describe the order in which the
metamorphosis takes place.

Intermediate: Have students list
ALL of the steps involved in putting
on a shirt (this list should be very
comprehensive) Present the shirt to
the class so that everyone has the
same kind of shirt in mind. Once
everyone is done writing their steps
choose two students to come to the
front. Have one student provide
his/her list of instructions one by
one and have the other student
carry out each step EXACTLY as
directed. Unclear or omitted
instructions will result in the
incompletion of the task. Have
several volunteers try their list of
instructions.

Advanced: Have students discuss

Provide students with
the steps to follow
directions to make a
particular item out of
sequence. Have
students re-order the
steps in a paragraph
form using transitional
words.

Write Source,

Grade 3; pp. 96,

458-459

In the Write

Direction (Miller,
2019; pp. 40, 110,

156,189-190)
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

Compare and contrast order tells
how things are alike at first and then
how they are different or vice versa.

O0Al sob6 andrdsdhato o 6 4
compare.

Anl i ked and Ocodtiadt. f ¢

routes that could be taken to get to
the principal s
each student write the directions.
Have a few students try them out to
see if they end up in the office.

q
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Objective 3.53: Organize ideas into a paragraph using a topic sentence and supporting details.

Content

Suggested Activities

Suggested
Assessment(s)

Resources

A paragraph is a group of sentences
about the same idea. The main idea of
a paragraph is what the paragraph is
about. The main idea is often relayed
in the topic sentence which is usually
the first sentence in a paragraph that
gives information and is indented.
Knowing the purpose of the essay will
help in forming the topic sentence.

Other sentences tell more about the
main idea and are called supporting
details. If you want to describe the
way something looks or feels, your
supporting details should be vivid
descriptions. If your purpose is to
inform your reader, your supporting
details should be facts. If your purpose
is to persuade, then you should have
solid reasons to support your
viewpoint.

The last sentence in a paragraph
should tie the supporting sentences
together. It is called the concluding
sentence. A strong conclusion sums
up the main idea of a paragraph in a
vivid way.

Basic: Have students choose a
favourite television show. Have
them write one statement that
encompasses how they feel about
that show. Then have them list
details that support their opinion
and order these details based on
their significance. Have them use
this list to write their ideas in
paragraph form.

Intermediate: Present students
with an interesting question like,
AWhat ifagouryedwalr i d a
Initiate a whole-class discussion
that highlights several holidays
(especially Labour Day, Whit
Monday and National
Heroes/Discovery Day). Have
students write a paragraph to
answer the question and give
supporting reasons for their
opinion.

Advanced: Have students
research particular holidays.
Have them write an essay that
tells about its significance.

Have students write a
paragraph on a
particular topic that
includes the topic
sentence and
supporting details.

Write Source,
Grade 3; pp. 44,
46, 74,77, 126,
129, 178, 181, 228,
231, 415, 418, 419,
437

In the Write
Direction (Miller,
2019)
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

When writing a composition or an
essay, you should aim to have at least
four paragraphs. Each paragraph
should contain a topic sentence and
supporting details.
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Objective 3.54: Compose varied and interesting introductions to their writing pieces.

Content Suggested Activities SliggfEsiise Resources
Assessment(s)

How a piece of writing is started is Basic: Have students watch or Have students write an 1 6+ 1 Traits of
very important because it is at the listen to several commercials. interesting introduction Writing (Culham,
beginning when many readers decide | Discuss the various ways in which with a suitable hook. 2005; pp. 88-89)
whether to continue reading or to they began. Focus on how the
stop. The type of writing and the topic | attention of the audience was 1 In the Write
should be considered when writing an | captured. Ask them to utilize one of Direction (Miller,
introduction. Ensure that a topic these methods in their writing. 2019)

sentence is provided.
Intermediate: Have students watch
There are several different ways to the news to analyze how various
begin a piece. Writers should select news stories are introduced. Discuss
the best one for the particular type of | their findings. Ask them to utilize
writing that they are doing. one of these methods in their
writing.
1 Begin with a question. Why do
flamingos turn their heads upside | Advanced: Have students listen to

down to eat? beginning clips of successful
motivational speakers. Have
1 Begin with action. The whistle students discuss how the talks
blew, and Shaunae Miller-Uibo began and their effectiveness. Have
dashed out of the blocks with the | them select one method used to
speed of a gazelle. begin their writing pieces.

1 Use sound words. The clanging
of the pots could be heard all
around the house. We knew not to
disturb Mom because she was not
in a good mood.
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

Use alliteration. Smooth, silky,
and soft was the way my hair felt
after | got my first perm.

Use a captivating statement.
That early Junkanoo morning, Bay
Street was blanketed with every
colour in the rainbow and came
alive with the sound of booming
drums.

Begin with a famous saying or
quote. il f you | i ve
you will die by

Begin with a dialogue. i Wowy
will definitely be the best-dressed
per s on shidh@@adys ascshe
satonthebed. iDef i ni t e
replied.
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Objective 3.55: Utilize various methods of concluding pieces in their writing.

Content Suggested Activities A SUEEESIEE Resources
ssessment(s)
The conclusion of a writing piece Basic: Provide students with Have students read a 1 6+ 1 Traits of
brings everything smoothly to an several topic sentences and writing piece without the Writing (Culham,
end. A good writer does not have to matching concluding statements. ending. Have them use 2005; pp. 96-98)
Aannounceat bl at ndbd|Have them match the topic a particular method to
There are several ways to conclude a | sentences with the correct conclude their piece. 1 Inthe Write
piece of writing. conclusions. Discuss how they Direction (Miller,
connect with each other and the 2019)
! End with a quote or a proverb. As | technique that the authors used.
the last piece of garbage was
thrown into the trash, they all Intermediate: Read several Brer
r e p e aMamyhandsimake light | Bookie and Brer Rabbie stories.
wor ko. The pl ac ¢gHavethem discuss possible
lessons that are being taught in the
1 Repeat the main idea of the stories. Have them write a story
passage in another way. Thatis | and use one of the lessons
why it is important to have a season discussed to conclude their pieces.
for catching crawfish and grouper.
Advanced: Have students read
1 Summarize the main points. Do |2 " _l lhe reviews o f
not introduce new ideas. We can | Mmovies from official websites.
slow down climate change by Discus_s the various ways in which
investing in electric cars instead of | t€ reviews are concluded. Have
gas, turning off the air conditioner, | €M complete a review of a movie
and using a fan and encouraging that they have seen. Have them
others to do the same. choose one of the endings that
were discussed to conclude their
f Provide your opinion. | believe pieces.
that this editorial in The Tribune
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Content

Suggested Activities

Suggested
Assessment(s)

Resources

was well-written, and | support all of
the suggestions that were made.

State the lesson learned or moral
of the story. As the prison doors
closed with a clang, the bank
robber r e &timedees
not payo.

Give advice. Because this
pandemic is still lingering, it is best
to keep your mask on.

Add a surprise. As she lifted the
cover of the box, a cute little puppy
raised its head.

End with a cliff-hanger. His grip
loosened, and he began to slip.
Will Ted come to his rescue, or
would he be swept away in the
raging waters?

Give readers a choice. To solve
this issue, you can either ignore it
or get to work and do something
about it. What will be your choice?

t

230




Objective 3.56: Demonstrate voice in their writing pieces by exploring tone and mood.

Content

Suggested Activities

Assessment(s)

Suggested

Resources

Voice refers to how much of the writer
can be felt in a piece. Is the writer
interested and passionate about what
is being written?

The work of many famous authors
can be recognized by their voice and
writing style.

The writerds voicEe€
the tone and mood of the

piece. Tone refers to the feeling that
an author creates. Is the piece
serious? playful? angry? etc.

The mood is the feeling that the
reader gets after reading the piece. Is
the reader happy? sad? fearful? Itis
important that the tone matches the
message that the writer is trying to
send. If the subject is serious, for
example, the language should not be
light or funny.

Basic: Write voice descriptors
on individual slips of paper,
fold them, and put them into a
bag. Ask students to draw a
type of voice out of the bag
and act it out until a classmate
guesses it.

Example: sarcastic, happy,
angry etc.

Intermediate: Have students
read excerpts from different
pieces and discu